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Children’s Services

Specialist Resource Base (SRB)
Request for Support Form
Please refer to the Guidance Notes at the end of this document for advice on completing this form.
	Anticipated type of placement:
SRB Specialism:
 FORMCHECKBOX 
ASD
 FORMCHECKBOX 
 Learning
 FORMCHECKBOX 
 Behaviour
 FORMCHECKBOX 
 Language

 FORMCHECKBOX 
 SpeLD (Dyslexia) – please detail outreach requirements below

	Name of preferred SRB:      


	Pupil’s Personal Details

	Name:      
	Date of birth:      

	Also known as:      
	UPN:      

	School:      

	Year group currently taught in:      
	Correct for chronological age?   FORMCHECKBOX 
Yes  FORMCHECKBOX 
No

	Expected date of leaving current school:      

	Address:
	     
     (postcode)

	Has the pupil had involvement from an SRB previously?  FORMCHECKBOX 
Yes    FORMCHECKBOX 
No

	If yes, please detail:      

	SEN Code of Practice:  FORMCHECKBOX 
 School Action Plus or  FORMCHECKBOX 
 Statement of SEN
If the pupil has a Statement of SEN please provide:

	Date and copy of current final Statement with supporting advice: 
	Date and copy of last annual review:      

	Primary SEN (one only):
	 FORMCHECKBOX 
ASD    FORMCHECKBOX 
BESD    FORMCHECKBOX 
HI    FORMCHECKBOX 
MLD    FORMCHECKBOX 
MSI    FORMCHECKBOX 
PD

 FORMCHECKBOX 
PMLD    FORMCHECKBOX 
SLCN    FORMCHECKBOX 
SpLD    FORMCHECKBOX 
SLD    FORMCHECKBOX 
VI

	Secondary SEN (more than one may be chosen):
	 FORMCHECKBOX 
ASD    FORMCHECKBOX 
BESD    FORMCHECKBOX 
HI    FORMCHECKBOX 
MLD    FORMCHECKBOX 
MSI    FORMCHECKBOX 
PD

 FORMCHECKBOX 
PMLD    FORMCHECKBOX 
SLCN    FORMCHECKBOX 
SpLD    FORMCHECKBOX 
SLD    FORMCHECKBOX 
VI


	Key:
	
	
	

	ASD
	Autistic Spectrum Disorder
	PMLD
	Profound and Multiple Learning Difficulties

	BESD
	Behaviour, Emotional and Social Difficulties
	SLCN
	Speech, Language & Communication Difficulties

	HI
	Hearing Impairment
	SpLD
	Specific Learning Difficulties

	MLD
	Moderate Learning Difficulties
	SLD
	Severe Learning Difficulties

	MSI
	Multi-Sensory Impairment
	VI
	Visual Impairment

	PD
	Physical Disabilities
	
	


	Baseline Information

	Attainment: Indication of P-Scale and National Curriculum Levels:

	
	P1
	P2
	P3
	P4
	P5
	P6
	P7
	P8
	1
	2
	3
	4
	5
	6
	7
	Other Strengths

	English - Reading 
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	English - Writing
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	English - Listening (receptive)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	English - Speaking 
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	Maths - Shape, space & measures
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	Maths - Number
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	Maths - Using and applying maths
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	Science
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	ICT
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     

	Test Results: Schools may include a different record of progress monitoring
Assessment Results: There may be more than one set of assessment results over time but this is not essential
Where appropriate a copy of the Early Years Foundation Profile may be submitted

	Assessment results
	Assessment used
	Previous result
	Date of Assessment
	Current result
	Date of Assessment
	Prediction/

Target

	Reading Accuracy
	     
	     
	     
	     
	     
	     

	Compre-hension
	     
	     
	     
	     
	     
	     

	Spelling
	     
	     
	     
	     
	     
	     

	Number
	     
	     
	     
	     
	     
	     

	Others – please specify:

	     
	     
	     
	     
	     
	     
	     

	     
	     
	     
	     
	     
	     
	     

	SATS Results: 

	Key Stage  (cross as appropriate)   FORMCHECKBOX 
1      FORMCHECKBOX 
2     
	Current teacher assessment of National Curriculum levels:

	Date:      
	Date:      

	English
	Maths
	Science
	English
	Maths
	Science

	     
	     
	     
	     
	     
	     


	Interventions: What adjustments and interventions have taken place in the school to meet the needs of the pupil as per their Statement of SEN or at School Action and School Action Plus and what has been the outcome?

	     

	Cognitive Functions:

· Provide an indication of how the pupil manages to ‘take in’ information, process and retrieve this and then later access that information.

· Describe if the pupil is able to identify similarities or differences, use concepts to explain differences and make connections between information in order to generalise.

· A cognitive functions checklist is available from the school support team, which looks at the three stages of cognition or thinking, defined by Feuerstein as input, elaboration and output.

	     

	Confidence as a Learner:

· Describe the pupil’s approach to learning and resilience or willingness to approach new challenges.

· Self esteem test results.

· Describe level of engagement, passivity, avoidance and view of themselves as a learner.

	     


	SRB Placement Request

	All SRB placements will explore the necessary adjustments required to teach to the pupil’s learning needs.  In addition to this please indicate the main reason for an SRB placement:

 FORMCHECKBOX 

To raise the attainment of a particular skill – please specify
 FORMCHECKBOX 

To develop/improve social functioning within a classroom-based environment
 FORMCHECKBOX 

To increase the confidence of the pupil as a learner by targeting opportunities for success, reflection and praise.
 FORMCHECKBOX 

Assessment – please provide details below
 FORMCHECKBOX 

Other reasons for placement – please provide details below

	Detail of assessment or other reason for placement (if applicable): 

	Detail of Dyslexia outreach requirements (if applicable):      

	Duration of placement:
 FORMCHECKBOX 

Sessional (please specify below)
 FORMCHECKBOX 

Assessment / Time-Limited (minimum of 6 weeks – up to 2 terms)

 FORMCHECKBOX 

Long-term (more than 2 terms)

	Specify detail of sessional placement (if applicable):      


	Learning Priorities

	
	Pupil’s view of next step
	Parent / Carer’s view of next step
	Home School’s view of next step

	At School
	     
	     
	     

	At Home
	     
	     
	     

	In Social Life
	     
	     
	     


	Signatures

	The pupil and their parent / carer must consent to the proposal and sign the form before the request is made

	Signed
	Name
	Position
	Date

	
	     
	Person making request
	     

	
	     
	Pupil
	     

	
	     
	Parent / Carer * (see notes below)
	     

	
	     
	Head of Home School
	     

	
	     
	Head of SRB School
	     


Note to Parent / Carer:

· We need to collect information on this form to consider admission to an SRB.  This information will be shared with the Home School, SRB School and professionals involved in supporting the pupil.
· We will treat the information as confidential and will not share it with any other organisation unless we are required by law to share it or unless you or any other person will come to harm if we do not share it.  In any case we will only ever share the minimum information we need to share.

· Your signature indicates you understand that the information recorded in this form will be stored and used for the purpose of admission to an SRB.

· Your signature indicates that you have read and understand the section within the Norfolk County Council Transport Policy “How we assess transport eligibility for children of compulsory school age” (see Guidance Notes at the end of this form).

	Operational Details

	Teaching Assistants: It is expected that Home and SRB Schools will discuss the transfer of Teaching Assistants for some or all of the duration of the placement.  Please indicate whether a Teaching Assistant (TA) will be able to attend the SRB with the pupil for the duration of the placement:

A TA can attend the SRB with the pupil
 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No

	TA’s Name:
	     

	Name of person making request for support:
	     

	Pupil’s Home School / Setting:
	     

	Named link person in Home School / Setting (must be Headteacher / SENCo / Classteacher:
	     

	Name of SEN Caseworker (if the child has a statement) or School Support Team Member or Behaviour Support Team Member (if applicable):
	     


	Supporting Documents

	Please indicate documents attached.  Note that some documents are mandatory and are indicated in bold.

 FORMCHECKBOX 

Latest Reviewed Individual Education Plan (IEP)
 FORMCHECKBOX 

Attendance Printout
 FORMCHECKBOX 

* Report from School Support Team professional

 FORMCHECKBOX 

* Report from Speech and Language Therapist (mandatory for Language SRBs)
 FORMCHECKBOX 

* Report from Behaviour Support Team professional or Cluster Forum (mandatory for Behaviour SRBs)
 FORMCHECKBOX 

Pastoral Support Plan (mandatory for Behaviour SRBs)

 FORMCHECKBOX 

Individual timetable

 FORMCHECKBOX 

Health Care Plan
 FORMCHECKBOX 

Common Assessment Framework

 FORMCHECKBOX 

Personal Education Plan (PEP) / Care Plan (mandatory for Looked After Children)

 FORMCHECKBOX 

Statement of SEN and appendices (mandatory for Pupil with Statement of SEN)
 FORMCHECKBOX 

Most recent Annual Review and reports (if appropriate)
 FORMCHECKBOX 

Other relevant documents (please specify below)

*
at least one of these documents must be submitted and must be less than 12 months old  

	Detail of other supporting documents attached:      


The person making the request should send a copy of this form and all supporting documents to:

· Preferred Specialist Resource Base

· The Early Years & SEN Panel appropriate to the SRB being requested (please refer to the list at the end of this document)
· Parent / carer

· School Support Team

· Behaviour Support Team (if applicable)

· SEN Caseworker (if applicable)

	Outcome of Request for Support

	To be completed by Early Years & SEN Panel

	 FORMCHECKBOX 

SRB Placement Approved
	Date placement approved on:
	     

	Start date of placement:
	     
	End date of placement:
	     
	Placement review date:
	     

	 FORMCHECKBOX 

SRB Placement NOT Approved
	Date decision taken:
	     

	Reason(s) for not approving SRB placement: 

	Suggested alternative support and next steps: 

	Decision taken by (Name of Chair of EY & SEN Panel):
	     
	Job Title:
	     


Guidance Notes

This guidance is to assist schools and professionals when considering and making requests for support to Specialist Resource Bases (SRBs).  Further information is available in the SRB Operational Guidance Document and its appendices (to follow).
What do Specialist Resource Bases provide?

SRBs provide time-limited intervention and support to meet the needs of individual pupils who have a Statement of SEN or are at School Action Plus.  SRBs offer assessment and planning around individual needs, whilst promoting positive behaviour.

Each Specialist Resource Base specialises in one of the following:

· ASD (Autistic Spectrum Disorders) / Social communication difficulties

· Behaviour difficulties

· Learning difficulties

· Speech and language difficulties

· Specific learning difficulties (dyslexia) – outreach support only

How to make a Request for Support from a Specialist Resource Base

· The Home School or an appropriate professional (eg SEN Caseworker or School Support Team member) should check these guidance notes and consider the pupil profile for the SRB specialism.

· The Home School or an appropriate professional should then have an initial discussion with the SRB.  
· The Request for Support Form should then be completed and sent to the Early Years & SEN Panel appropriate to the location of the SRB, and copied to others as appropriate. 
The Early Years & SEN Panel is the admissions authority for SRB placements.
All contact regarding admission arrangements to the SRB will be made via the EY & SEN Panel Published Contact Point.

The person making the request is asked to gather as much relevant information as possible to support the request.  The form includes a request for background or baseline information, the perceived purpose of the placement and the learning ‘hopes’ as described by the pupil, parent/carer and school staff.  Some information is mandatory and must be supplied. Incomplete forms will not be processed and will be returned to the referrer.

· Baseline Information and Supporting Documents
Attainment:
· Test results – Reading, Spelling, Writing, Comprehension, Numeracy, Listening Skills, Attention, Language 
· Information that indicates whether the pupil has acquired early skills, developed them to fluency, is able to generalise and adapt these skills
Interventions:

The Early Years & SEN Panel needs to see evidence that professional advice has been sought and applied (reports less than 12 months old) ie the child has received School Action Plus interventions.  For example:
· Learning Support Assistant timetable
· Level of differentiation, examples of teacher planning with outcomes
· Strategies used to support access to learning with outcomes
· Programmes or schemes currently used to support learning with outcomes
· Class timetable and information on how school-specific resources have been used to support the pupil in the classroom with outcomes
· CAF Action Plan with outcomes
· SRB Placement Request

Duration of placement:

· Sessional placements could be for one or two sessions per week to attend a specific intervention provided by the SRB.  This would depend on the needs of the individual pupil and the support the particular SRB can provide. 
· Assessment / time-limited placements can be for anything up to five days per week, ie full time; and the duration can be for anything between a half-term and two terms, depending on the particular needs of the pupil.

The pupil will remain on the roll of their Home school and be categorised as ‘receiving education off-site’.  At the end of the placement the pupil attends their Home School.

· If the placement is Long-Term, ie more than two terms, the pupil will join the roll of the school hosting the SRB.  If the pupil has a Statement of SEN a letter will be issued to amend Part 4 of the Statement.

Please refer to the SRB Operational Guidance Document for more information about types of placements.

· Learning Priorities

The pupil, parent/carer and school staff are asked to identify the perceived next learning step for the pupil in school, at home and in their social life.  This may include progress on a computer game, a sport skill, independent skill as well as an academic learning target.  The pupil’s view of the purpose of the placement will be a key factor.

· Signatures

Please ensure that all parties sign the document before the request is made.  In particular, Parents/Carers should be made aware of the Transport Policy regarding eligibility (see below).

Transport

The local authority may provide home to school transport in accordance with its current policy (the full policy is available at www.norfolk.gov.uk).  The Travel and Transport Service at County Hall will be notified of placements via a copy of the Admissions Letter issued by the Early Years & SEN Panel.  For your convenience the section of the transport policy regarding eligibility is reproduced below:

2. How we assess transport eligibility for children of compulsory school age
Free transport is provided for children of compulsory school age who attend the catchment school or nearest appropriate school for their age and educational needs, provided they meet the distance and age criteria below:

2.1
Under 8 years of age and living more than 2 miles from school or

2.2
8 years of age and over and living more than 3 miles from school
2.3
Primary school pupils aged 8 and over who are entitled to free school meals or whose parents are in receipt of their maximum level of Working Tax Credit are eligible for free transport to their nearest appropriate school more than 2 miles from their home
2.4
Secondary school pupils who are entitled to free school meals or whose parents are in receipt of their maximum level of Working Tax Credit are eligible for free transport to:

(a)
one of 3 appropriate schools closest to their home, where this is more than 2 and less than 6 miles away

or

(b)
the nearest school preferred on grounds of religion or belief where this is more than 2 and less than 15 miles from their home

· Operational Details

It is expected that Home and SRB Schools will discuss the transfer of Teaching Assistants for some or all of the duration of a Sessional or Assessment/Time-limited placement.
· Supporting Documents
Listed in the form are examples of evidence that might be included with your request.  It is not a definitive list and you are encouraged to use other relevant sources of information. 

Please note that some supporting documents are mandatory in all cases (eg evaluated and reviewed Individual Education Plan (IEP) and some are mandatory for specific SRB types (eg Pastoral Support Plan for Behaviour SRBs).  Where a Common Assessment Framework has been undertaken a copy of the CAF Form and Action Plan must be provided.  If a diagnosed medical condition exists professional reports supporting the diagnosis must be supplied.



Pupil Profiles

Autistic spectrum disorders/ social communication difficulties

It is expected that school-based interventions have not been effective in enabling the pupil to respond appropriately to interventions from external professional(s) and that the request for support to the SRB is supported by the professional involved. 

The child or young person would have experienced:
· Significant difficulties in the triad of Communication, Socialisation and Flexibility of thinking which prevent the child/ young person from actively engaging in mainstream education, even with a high level of additional support.

· High levels of anxiety related to confusion and/ or fear of what is happening in the immediate environment such that the ability to learn is severely compromised.

· Extreme difficulties in the understanding and acceptance of age-appropriate social rules governing, for example, turn-taking, collaborative activities and the sharing of adult attention.

· Lack of awareness, to a greater or lesser extent, or even apparent disregard of personal safety and that of others. 

· A strong and obtrusive adherence to routines and rituals which makes any change of routine very challenging and may even provoke defiance or other negative reactions.

· Considerable, persistent and pervasive problems in establishing and sustaining relationships with peers.

· Ego-centric behaviour that fails to take into account consideration for others in relation to what would be viewed as age-appropriate behaviour in any particular situation.

· The absence of other primary reasons or causes for these difficulties.

The child or young person should be known to the Consultant Community Paediatrician and the School Support Team. 

The placement request should identify an explicit ‘learning outcome’ for the child or young person, which may relate to:

1.
Progress in developing social and communication skills and flexible thinking

2.
Decrease  in levels of anxiety

3.
Ability to follow an individualised currculum



Behaviour, emotional and social development difficulties

It would be expected that school-based interventions have not been effective in enabling the child/ young person to respond appropriately to interventions from external professional(s) and that the request for support to the SRB is supported by the professional involved. 

The child or young person would demonstrate a combination of these traits on a daily basis:
· Significant difficulty in interacting positively with peers and/ or adults.

· Use of inappropriate language and/or demonstrates inappropriate attitudes towards others.

· Behaviour, which impedes the achievement of self and others. 

· Extremes of behaviour including aggression when challenged or corrected by an adult.

· Inappropriate behaviour at a level, which meets the criteria for fixed term exclusion from mainstream school.

The placement request should identify an explicit outcome for the child or young person, which may relate to:

1.
Ability to respond assertively rather than aggressively in a range of situations

2.
Ability to accept direction from adults in a positve manner, including on-task behaviour in relation to learning activities

3.
Ability to relate positively to peers in both structured and unstructured situations



Learning difficulties

It would be expected that school-based interventions have not been effective in enabling the child/ young person to respond appropriately to interventions from external professional(s) and that the request for support to the SRB is supported by the professional involved.

The child or young person would have experienced:

· Persistent difficulty with the acquisition of a specific skill, necessary to access the curriculum, despite ongoing support and targeted intervention at school action plus. 

· An identifiable barrier to learning which has contributed to their lack of ‘adequate progress’ as defined in the Code of Practice (2001) page 52.  

· Difficulties with independent learning skills, (including fluency, generalisation and organisation) or present with low self-confidence as a learner. 

· Opportunities to work in a small group or one to one context and not having responded positively to this method of teaching.

The placement request should identify an explicit ‘learning outcome’ for the child or young person, which may relate to:

1.
The acquisition of a specific curriculum based skill eg: letter sounds, number bonds

2.
The development of confidence or independent learning skills eg; organisation, efficacy or self-esteem

3.
Targeted opportunity for support staff to develop specific strategies or adjustments that will enable the pupil to have greater access to learning in their own class room



Speech and Language communication difficulties

The child or young person would have experienced:
· Significant expressive language disorder: more than one standard deviation below norm for age (eg telegrammatic language, word-finding difficulties)

· A severe speech disorder (ie. unintelligible out of context to most listeners). 

· Proven ability to benefit from intensive, daily SLT

· Verbal comprehension within age-appropriate range; NB. If outside age-appropriate range, there must be potential for the child/ young person to make accelerated progress in comprehension due to intensive SLT, such that s/he will achieve comprehension within age-appropriate limits

· Child’s difficulties must be primarily speech/language based, rather than secondary to general learning delay, emotional or behaviour difficulty

The placement request should identify an explicit ‘learning outcome’ for the child or young person, which may relate to:

1.
To maximise the potential for the development of the child’s receptive and expressive language skills. 

2.
Facilitate the development of the child’s speech sound skills so as to increase the child’s level of intelligibility. 

3.
To develop linguistic skills to a level where the child no longer requires or would benefit from intensive speech and language therapy and can access a full curriculum in a mainstream setting. 



Specific learning difficulties (Dyslexia)

Pupils for whom the SpeLD SRB would provide an additional resource will be considered on the basis of their individual needs.  In addition to meeting the agreed criteria for the SRB, and also the British Psychological Society’s working definition of dyslexia, there should be a clear and agreed set of objectives that the SRB can meet.

The BPS working definition, with its particular focus on literacy learning at “the word” level, implies that the problem for the dyslexic pupil can be “severe and persistent despite appropriate learning opportunities.  It provides the basis for a staged process of assessment and teaching”.

Operationally, the definition adopted by Singleton (2009) provides a useful basis for conceptualising Dyslexia;

· Dyslexia primarily affects the skills involved in accurate and fluent word reading and spelling.

· Characteristic features of dyslexia are difficulties in phonological awareness, verbal memory, and verbal processing speed.

· Dyslexia occurs across the range of intellectual abilities

· It is best thought of as a continuum, not a distinct category, and there are no clear cut-off points.

· Co-occurring difficulties may be seen in aspects of language, motor coordination, mental calculation, concentration and personal organization, but these are not, by themselves, markers of dyslexia.

· A good indication of the severity and persistence of dyslexic difficulties can be gained by examining how the individual responds or has responded to well founded intervention.

There is an expectation that every school will take responsibility for building and maintaining the capacity to meet the needs of pupils with specific learning difficulties/dyslexia.  Therefore the SRB will be able to provide an additional period of interim support for learners that are likely to benefit from:

· Further diagnostic assessment via a period of intensive intervention.

· Specialist advice on resources and intervention approaches matched to individual learning preferences.

· Access by the adults supporting the pupil, to training in the use of specialist resources and strategies.

The pupil’s difficulties must be primarily dyslexic, rather than secondary to general learning delay or an emotional or behaviour difficulty.  The pupil’s difficulties impinge on their ability to independently access the National Curriculum and therefore their chances of fulfilling their potential as a learner.  

The pupil is also likely to be experiencing low self-esteem and frustration in the face of their difficulties.

· Pupils need to be at school action plus or above and any assessments carried out by an Educational Psychologist and/or Specialist Teacher strongly indicates that the emerging profile is of a dyslexic nature. 

· Pupils are likely to demonstrate marked differences between their abilities in different areas. 

· The difficulty appears to be long standing and long lasting and little or no progress has been made despite appropriate intervention in the past.

· Pupils want to improve literacy skills and are prepared to make an appropriate effort.

· Pupils are on the more extreme end of the dyslexic spectrum

Operational SRBs

SRBs are currently operational or will be operational at the schools listed below.  Please note that SRBs are in various stages of development: some are in new buildings and are fully operational; some may have staff available who could provide outreach pending completion of building work; some may be transitioning from the previous LSC model to the new SRB model and some are currently at capacity.
City and South

	School Name
	Phase
	Type of SRB
	Operational

	Bluebell Primary School
	Primary
	Autism
	Yes

	OPEN Academy
	Secondary
	Autism
	Yes

	The Hewett School
	Secondary
	Autism
	Apr-11 *

	Manor Field Infant & Nursery School
	Primary
	Behaviour
	Jan-11

	The Hewett School
	Secondary
	Behaviour
	Mar-11

	Hethersett High School
	Secondary
	Dyslexia
	Yes

	Browick Road Infant School
	Primary
	Language
	Yes

	Heartsease Primary School
	Primary
	Language
	Yes

	George White Junior School
	Primary
	Learning
	Yes

	Mile Cross Community Primary School
	Primary
	Learning
	Yes

	City Academy Norwich
	Secondary
	Learning
	Yes


North Norfolk, Broadland & Great Yarmouth 
	School Name
	Phase
	Type of SRB
	Operational

	Cromer Junior School
	Primary
	Autism
	Yes

	Millfield Primary School
	Primary
	Autism
	Yes

	Sprowston Infant School
	Primary
	Autism
	Yes

	Aylsham High School
	Secondary
	Dyslexia
	Yes

	Taverham High School
	Secondary
	Dyslexia
	Yes

	Southtown Infant School
	Primary
	Language
	Yes

	Suffield Park Infant & Nursery School
	Primary
	Language
	Yes

	Bradwell Hillside Primary School
	Primary
	Learning
	Yes

	Kinsale Junior School
	Primary
	Learning
	Yes

	Lingwood Junior
	Primary
	Learning
	Yes

	Caister High School
	Secondary
	Learning
	Yes

	Cromer High School
	Secondary
	Learning
	Yes


West and Breckland

	School Name
	Phase
	Type of SRB
	Operational

	Dereham Neatherd High School
	Secondary
	Autism
	Jan-11

	St. George's CE Junior School
	Primary
	Behaviour
	Sep-11 *

	St. Michael's CE VC Primary School
	Primary
	Behaviour
	Yes

	Attleborough High School
	Secondary
	Behaviour
	Yes

	Methwold High School
	Secondary
	Behaviour
	Yes

	Terrington St. Clement Community School
	Primary
	Language
	Yes

	Watton Junior School
	Primary
	Learning
	Yes

	Howard Junior School
	Primary
	Learning
	Jan-11

	Wayland Community High School
	Secondary
	Learning
	Yes


* Anticipated dates.
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