SEN support: research evidence
on effective approaches and examples
of current practice in good and

outstanding schools and colleges

A resource for mainstream leaders, teaching and support staff working with
pupils and students with special educational needs and learning difficulties and disabilities

Please contact DfE if you require this resource in a more accessible format.



About this document

The DfE and authors do not endorse interventions that have been included in this resource but hope to make the
academic evidence base as clear as possible, and share what other practitioners have found works for them so that
you can make informed choices.

Any practitioner views presented e.g. within case studies, are solely their own and not those of the DfE or authors. We
make no claims about these being good or effective practice - they are just to provide details of what others are doing.

The practice detailed in the case study examples is from the schools and colleges studied. It is provided as potentially
promising practice by the authors but should not be seen as a reflection of Government policy or direction.

This document does not cover all of the research, approaches, interventions or guidance that exist concerning special
educational needs and disability (SEND). However, for the first time, it tries to pull together a range of information into
What Works for pupils and students on SEN support.

Because this document is based on current research and is not endorsed by DfE, there may be instances where information
in this resource does not mirror published DfE policy. Which interventions are right for a specific child or institution remains
a local decision. This resource pulls together a range of information but does not imply that specific institutions must use
these approaches nor place any expectation or direction on the uses of institution level budgets.

Evidence about what has worked in the past, with a specific group of students, in certain circumstances, offers no guarantee
that an approach will work in other circumstances or with other groups of students, especially given the breadth and mix
of needs within SEND. You are encouraged to look at the detail of interventions and approaches to consider what would
be most beneficial in your setting and for each of your pupils and students.

There are more details about how to use this document here
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Our aim is that this resource will give you ideas to implement in your work and guide
decision-making. It is not an exhaustive review, but it provides information on a wide
range of practice and links to a variety of other useful documents too.

Pupils on SEN support are those whose special educational needs and/or disabilities
mean they need help in school that is different or additional to the teaching provided
for other pupils of the same age.

Students with a learning disability or difficulty are those who require special
educational provision to be made for them which is additional or different to
support usually available to young people of the same age in mainstream colleges.
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Resource overview

This resource is to help leaders, teachers and support staff
in mainstream primary schools, secondary schools and
colleges reflect on practice to support pupils and students
with special educational needs.

It is based on two strands of research:

]s Evidence - a rapid evidence assessment of robust
published research relating to interventions for pu-

pils and students with special educational needs.
Read more about this here

Information following this icon is based on findings from this strand

of research.

am2%% Current practice - details of support for
pupils and students on SEN support based on ob-
servations and interviews with school and college

staff in settings rated good or outstanding.
Read more about this here

Information following this icon is based on findings from this strand

of research.

We have split our findings on practice by the stages
of the graduated approach:

- Assess

« Plan

- Do

« Review

Approaches in the ‘Do’ section are grouped by the type of
SEN they address:

- Higher quality teaching for all

- Communication and interaction needs

- Cognition and learning needs

. Social, emotional and mental health needs

« Physical and sensory needs

Evidence throughout is also shown by which educational
phase it may be useful for:

® Primary schools

O Secondary schools

® Colleges

Text outlined in blue links to relevant sections of this re-
source or external links.

Within the evidence tables we have identified

interventions that have been trialled with individuals &,

Seqer)
small groups &8\ and whole classes SAaSNN.

Use the buttons on the next page to explore the contents


https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/628630/DfE_SEN_Support_REA_Report.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/636465/DfE_SEN_Support_Case_studies.pdf

Resource structure

1. About this
document

6. Do - 7. Do -
Higher Quality Communication
Teaching and Interaction
Evidence Evidence

What works in SEN Support : Document Structure

About this project
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Special Educational Needs and Disabilities (SEND)

All children and young people are different. We all have different preferenc-
es, strengths and ways of learning. Some children and young people have

Special Educational Needs and/or Disabilities (SEND).

The SEND Code of Practice states:

A child or young person has SEN if they have a learning difficulty or dis-
ability which calls for special educational provision to be made, namely
provision different from or additional to that normally available to pupils
of the same age.

A child or a young person has a learning difficulty or disability if he or
she:

« Has a significantly greater difficulty in learning than the majority of
others of the same age, or

- Has a disability which prevents or hinders him or her from making
use of facilities of a kind generally provided for others of the same age
in mainstream schools or mainstream post-16 institutions

Post-16 institutions often use the term students with learning difficulties and
disabilities (LDD) for this cohort. The term SEN is used in this document to
include pupils and students with LDD. There are two chapters in the Code
of Practice that cover support for the SEN cohort, written for the different
contexts of schools (Chapter 6) and colleges (Chapter 7) respectively: how-
ever, the general principles in those and this document are the same across

both.

What works in SEN Support : 1. About this document

Home / Resource stucture

This document relates to pupils and students who fall into the ‘SEN sup-
port’ category. This means they are identified as having SEND that require
different or additional support to meet their needs, but do not have needs
complex enough to require an Education, Health and Care [EHC] Plan.

QO Almost 15% of the school population have SEND. While around 3%
will have their needs set out in an Education, Health and Care EHC plan,
the remaining 12% will be on ‘SEN support’ (previously School Action or
School Action Plus).

® Around 19% of 1619 year olds in mainstream Further Education have a
self-declared learning difficulty or disability.

This means that there will typically be 3 or 4 children or young people on
SEN support in an average group of 30 pupils and students. However, rates
will vary between classes and courses so some schools and colleges may
have fewer or many more.

All children and young people are entitled to an appropriate education; one
that is appropriate to their needs, promotes high standards and the fulfil-
ment of potential. This should enable them to:

« Achieve their best

+ Become confident individuals living fulfilling lives, and

+ Make a successful transition into adulthood, whether into employment,

further or higher education or training.

Every school and college is required to identify and address the SEN of the
pupils that they support.

Read more about the duties, expectations and underlying principles of
schools and colleges towards pupils and students with SEND here
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https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25

How to use this document

We have tried to include as much information as possible to make this doc-
ument useful in planning your SEN support. However, some sections might
be more useful for some practitioners to read first.

t For Senior Leadership Team (SLT) - you may want to begin by looking|

at the key ingredients underpinning effective SEN suppor

For SENCOs and Heads of Learning or Inclusion Managers - you ma

ant to begin by looking at the details of the graduated approac
« or teachers, tutors, curriculum leads, teaching assistants (TAs) and

bther teaching staff - you may want to begin by looking

o support pupils and students on SEN Suppor

Categories of need
We have separated support by the 4 areas of need set out in the

Many pupils and students may have needs across more than one category
and certain conditions may not fall neatly into one area of need. When
reviewing and managing special educational provision the four broad areas
of need may be helpful as guide to ensure you can provide support across
all these areas.

Category 1: Communication and Interaction

Children and young people with speech, language and communication
needs have difficulty in communicating with others. This may be because
they have difficulty saying what they want to, understanding what is being
said to them or understanding and using social rules of communication.
These issues may also affect their reading, learning, socialising and making
friends and behaviour and control of emotions.

What works in SEN Support : 1. About this document

Home / Resource stucture

[Category 2: Cognition and Learning

Learning difficulties cover a wide range of needs, including moderate
learning difficulties (MLD), severe learning difficulties (SLD), where children
are likely to need support in all areas of the curriculum and associated
difficulties with mobility and communication, through to profound and mul-
tiple learning difficulties (PMLD), where children are likely to have severe
and complex learning difficulties as well as a physical disability or sensory
impairment. Specific learning difficulties (SpLD), affect one or more specific
aspects of learning.

[Category 3: Social, Emotional and Mental Health

Children and young people may experience a wide range of social and
emotional difficulties which lead to a special educational need. These may
include becoming withdrawn or isolated, as well as displaying challenging,
disruptive or disturbing behaviour. These behaviours may reflect underly-
ing mental health difficulties such as anxiety or depression, self-harming,
substance misuse, eating disorders or physical symptoms that are medically
unexplained. Other children and young people may have disorders such as
attention deficit disorder, attention deficit hyperactive disorder or attach-
ment disorder.

[Category 4: Physical and/or Sensory|

Children and young people may have a physical disability which affects
their learning or access to learning. Some may also have issues with pro-
cessing sensory information (such as sight, sound, touch)
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The graduated approach
We have set out this document by 4 stages of the graduated approach:

h
eeds and agreed provision is put in place

Review - where the success and impact of support and level of

Within the ‘Do’ stage, evidence is pulled together from both strands of our
research:
- Evidence is set out in tables. These indicate interventions that have
been trialled, the level of impact and strength of evidence that exists,
and links to more detailed research and further resources
« Practice examples are presented as case studies from real schools and
colleges that are deemed to display the key ingredients of support for
pupils and students with SEND

The strategies and approaches implemented in the ‘Do’ stage are only one

part of the picture and we also detail key factors found to underpin effec-
tive practice.

What works in SEN Support : 1. About this document _ Page 9
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1000
Amongst the schools and colleges we studied there was a
wide range of strategies and approaches being used for pupils

and students on SEN support. Similarly, there are lots of research B. High quality teaching]

studies on different programmes and current practice across

settings varies widely. 5. Use of expertise|
However, from the schools and colleges we studied and the k. Personalisation]

experts we spoke to there were seven key features that they

commonly said they believed underpinned promising SEN support. E. Flexible use of evidence-based strategies]
b. Progress tracking |
7. Communication and collaboration|

The 7 key features are:

. Culture, leadership and management

What works in SEN Support : 2. The key ingredients to promising SEN support — Page 1



1. Culture, leadership and management
[
1000

Schools and colleges studied have:

« Strong commitment to SEND as a school/college ‘high priority’, re-
flected in inclusion and meeting pupils’ and students’ needs to achieve
positive outcomes

« All pupils and students valued and positively reflected

+ Heads, Principals and senior leaders leading by example

« The school ethos and vision based around commitment to inclusion

« Thought through staffing structures, delivery model and staff deploy-
ment

« Transparent and appropriate resource allocation, including allocated
time for planning, reviewing, thinking and sharing ideas

What works in SEN Support : 2. The key ingredients to promising SEN support

Home / Resource stucture

Practice examples: High priority of SEN

Studied schools and colleges reflect their inclusive culture in the way they
talk about their settings and present information on their website and
publicity material:

“All teaching staff are to be aware of specialised needs. All teaching staff
carry out the SENCO role in their own class.” (Primary school)

“It's the teacher’s responsibility... so they are very clear that they need to
know their children.” (Primary school)

“We believe every child is a vulnerable learner in some form or other. We
are very inclusive. We try to limit the amount of time that any child is
withdrawn from the classroom. There are very few formal interventions.”
(Primary school)

“Every teacher is a teacher of SEND.” (Secondary school)

“We get to know every learner here. And not just their name, but what they
like doing, what they struggle with, how they want to be helped, what foot-
ball team they support, and what's going on at home” (Secondary school)

“Every child is special and needs special support that suits them.” (Sec-
ondary school)

“We are proud of our inclusive education. Our exciting courses, highly spe-
cialist staff and innovative practice ensures all pupils and students have
the best possible chance to be successful.” (College)

“We enable everyone to enjoy learning to their full potential. Our ethos
of empowerment enables pupils and students to take control of their own
learning, manage their LDD and develop skills to become independent
pupils and students” (College)
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Practice examples: Teaching and support staff roles

Practice examples: Training and valuing support staff

Secondary schools have developed TA/other adult - teacher agree-
ments which are a ‘non-negotiable part of best practice’ in the school.

The agreement is a two-sided proforma which details:
+ What is expected from staff in both roles during different parts
of the lesson: introduction/starter activity; whole class and paired/
group work; plenary sessions, the end of the lesson and after the
lesson
« How teachers work in partnership with TAs
« Tasks to be completed by the teacher and by the TA
« A grid with specific strategies for TAs to use with individual stu-
dents and the whole class as appropriate, such as explaining tasks;
re-focusing specific students; and scribing/reading

Different departments adapt the agreement to include sections on
subject specific practice and activities. TAs and teachers attend
training on use of agreements and joined-up working practices. They
also have allocated time to spend on planning and agreeing support
strategies together.

See www.maximisingtas.co.uk for more details

Colleges have assessed the use of support staff. In many cases they
have implemented clear structures and ‘levels’ of Learning Support As-
sistant roles. This facilitates specialism in certain areas/types of need.

One college found that there was no formal way for LSAs to gain spe-
cific training and recognition of their skills. They therefore developed
an LSA career structure with specialist training to graduate level. This
includes:

- Level 3 Award in Supporting Students with LDD

« Foundation degree in Inclusive Practice: “this has enabled me to

get where | want to be and adopt an inclusive approach in my work.

The degree has enabled me to further my career”

« BA in Education and Professional Practice

« Masters degree in Education

What works in SEN Support : 2. The key ingredients to promising SEN support —
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2. High quality teaching (or ‘Quality First Teaching’)
[

1000

Schools and colleges studied have teaching staff who:
« Are knowledgeable and well informed about supporting individual
needs (i.e. who can identify barriers to learning, match needs to appro-
priate support and effectively monitor and review progress)
« Are adept at adapting and differentiating whole class teaching to meet
individual needs
+ Use the graduated approach across the entire SEND cohort, that
ensures the ‘right’ pupils and students are on SEN support, and receive
appropriately tailored support
« Can propose, implement and oversee interventions to ensure they
have the desired impacts

- Take responsibility for all pupils’ progress including those with SEND

What works in SEN Support : 2. The key ingredients to promising SEN support

Home / Resource stucture

Practice examples: High quality teaching and differentiation

Primary schools provide guidance for teachers on higher quality teaching
that meets the needs of pupils and students with SEN. This states:

« Plan the structure of the day in order to give individual and group

help as appropriate

+ Where possible use visual supports

« Match child and task very carefully

« Have additional extension material available for fast workers

« Build success into task to give confidence and reduce any risk of failure

« Introduce new skills in small stages

+ Proceed in steps from the ‘known’

« Use practical demonstration where possible

« Ensure generalisation of skill to other tasks where appropriate

+ Make sure attention has been gained before trying to teach a new skill

« Keep careful records to ensure continuity and progression

- Set realistic time targets for completing work

- Praise and reward often - make rewards relevant to the child

+ Provide feedback immediately and in a positive way

- Evaluate and review the work set and the achievement made

+ Accommodate different learning styles

On seating they say:
+ Make sure the child can hear instructions clearly, without interference
- If hearing is better in one ear than the other sit them with that ear
towards the teacher
- Ensure children can see your face - even when you move position
« Check children have a clear view of the board, worksheets and visual aids
- Ensure lighting is adequate and minimise glare and reflections
» Minimise distractions (from other children, outside, or anything else
in the classroom)
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3. Use of Expertise

Dstate

Schools and colleges studied have:
« A range of staff across teams who are knowledgeable about SEND so
that capacity is not just concentrated amongst a few staff
- Staff delivering and overseeing support (teaching, pastoral, leaders and
assistants) who are trained so they are skilled and equipped to do so
« Professional development that is continuous, comes from various
sources, and covers theory as well as practice
« High quality expertise that is readily available and reactive to need
« Clear processes (and the appropriate knowledge) for how and when to
work with specialists, both those within the school and external
+ A SENCO and SEN or Learning Support team who are being used as
consultants, to advise and support all staff

4. Personalisation

Datete

Schools and colleges studied have:
« Individually tailored packages of high quality support that address the
whole range of a child/young person’s needs
- Staff who have developed a thorough understanding of their pupils’ and
students’ needs
« High expectations for pupils and students in terms of progress,
achievements and outcomes
« Pupils and students supported to develop independence and transition
smoothly between settings and into adulthood
« Understanding and celebration of pupils’ and students’ strengths, abili-
ties and successes rather than just their needs and barriers
« Pupils and families who are treated as partners, with their contribution
to the development and implementation of support respected and val-
ued and the role of the wider family unit in pupils’ and students’ success
appreciated

What works in SEN Support : 2. The key ingredients to promising SEN support —

Practice examples: Working with families

Several schools and colleges have established forums for parents and
carers of children and young people with SEND.

This facilitates:
+ Building relationships with the families and young people
» Quality information-sharing between settings and home
« Offering or signposting to family support if needed
« Supporting family learning
« Providing opportunities for families to make suggestions about ser-
vice development.

Families say they really appreciate these opportunities.
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5. Flexible use of evidence-based strategies

Dstate

Schools and colleges studied have:
« Practitioners implementing the graduated approach
- Strategies chosen for a specific purpose (linked to assessed needs,
outcomes and agreed measures of success)
« Support packages based on barriers to learning being developed, re-
viewed and revised at an individual level
- Delivery by trained staff with need, focus, delivery and desired out-
comes all being clearly understood
- Strong processes for monitoring progress and impact
+ Minimal withdrawal from and disruption to mainstream learning

Read more about the range of strategies being used both in and out of

taught lessons herd.

6. Progress tracking
[

Do ®
TN

Schools and colleges studied have:
- Data regularly being collected to facilitate the early identification of
need
« Assessments providing a full rounded picture of a specific child’s needs
« Progress being appropriately collated, monitored and used to underpin
decisions
- Clear systems of accountability for progress of pupils and students
with SEND
« Classroom teachers being accountable for the attainment and support
of pupils on SEN support
+ Robust systems in place for: using data to identify, assess and review
impact/progress; detailing all the strategies being used (from individual
to cohort to whole school level); and accountability for providing and
using these data and strategies

What works in SEN Support : 2. The key ingredients to promising SEN support —

Practice examples: Progress monitoring

The types of data tracklng systems primary schools use includes:

-+ P-scales - hitos://www.eov.uk/eovernment/publications/n-scales-at!

« An online STAR Jar - which can monitor progress - basic, intermedi-
ate or advanced- towards set objectives (as a reward or star jar used in
class would)

- Customised data systems, such as htto://www.edsuk.coull
- CPOMS - htto://www.cooms.coul for logging child protection con-

cerns or any other concerns e.g. about children’s learning

Secondary schools track progress through:
« Regular performance assessments and work scrutiny
- Tests relevant to areas of need taken pre- and post- interventions

+ SIMS htto://www.canita:sims.co.ull

« Local systems for monitoring and measuring small steps of progress

Colleges track progress through:
« Planning reviews - to record and review personal learning targets with
the student
« Performance management meetings and termly review Boards to
look at the progress of all students (which Inclusive Learning Mentors

/ LSAs attend)
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7. Communication and collaboration

Dstate

Schools and colleges studied have:
- All staff (internal and external), other agencies, children and young peo-
ple, and families sharing information and forming trusted and supportive
relationships
« Everyone who is working with the child or young person focused on the
same goals

Practice examples: Methods of communication

North Ormesby Primary Academy uses a software system -/Provision Mag
- to audit, map and track its SEND provision.

Colleges use:
. containing all pupils’ and students’ one page profiles on
their information system
+ The Learning Support team summarise plans to set out what in-class
support should look like for each learner. This information is sent to
each of the tutors
- Support/resource bases hold more detailed information on specific
pupils’ and students’ needs and what additional out of class support
they might need and have used
- All teaching staff are sent a sheet of photos of the pupils and stu-
dents in their class. “A pink dot is added to photos of any pupils and
students who have support needs. By clicking on this dot staff are
instantly linked to more detailed information on the learner”

In Secondary schools communication methods include:
« Email from the SEN team is sent to all staff who teach a learner
on SEN support. The email sets out a list of the strategies that staff
should be using to support the individuals on SEN support in their
classes
- The staff intranet holds individual pupils’ and students’ pupil pass-
ports, along with further details of interventions carried out and back-
ground information on the types of needs they address
- Section in SIMS on strategies to support a range of SEN
- Student photographs - to put a face to the child. It is considered to
help foster personalisation in planning

“Every child with SEND on the SIMS register has an annotated photo on
there. All staff are encouraged to have this photograph in front of them
when they plan their lesson. It acts to remind them of the person they are

thinking about and need to plan for.”

What works in SEN Support : 2. The key ingredients to promising SEN support —
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What this looks like

When these key features are implemented, experts in the field think that
any strategies used to support pupils and students stand a greater chance
of success.

Many schools and colleges who have these features in place have devel-
oped a Whole School or Cross-College approach and SEND Offers.

Whole school/Cross-college approaches

[

T
These include making changes to school/college organisational and staffing
structures such as:

« Re-organising provision across large/multiple providers and cohorts

Practice examples: Re-organising provision

Priestnall Secondary School has introduced a ‘college’ system to break
their large secondary school down into smaller structures to:

« Improve the community ethos and spirit of the school

« Promote active citizenship

« Increase tailored support for learning
Each of the five Colleges is still horizontally organised and has: a Director
of Studies; a Senior Learning Coordinator (previously a Head of Year); a
College Assistant; a separate pastoral structure; and is located in a sepa-
rate zone of the school.

The structure is designed to further individualise levels of welfare and
academic guidance. It has improved communications between school
and home, and afforded parents/carers and teachers time to liaise more
closely and efficiently.

What works in SEN Support : 2. The key ingredients to promising SEN support

Home / Resource stucture

Gloucestershire College assessed all of the resources being allocated to
pupils and students with SEND. As a result, the college has reconfigured
the deployment of support staff to provide more specialist input; better
advise teaching staff; enable career progression and professional status
for support staff. A tiered structure for learning support assistants (LSAs)
has been introduced that clearly defines the levels of expected knowl-
edge required as well as tasks to be carried out:

1. LSA (used to support individual/groups of pupils and students in

class)

2. Advanced practitioner (skilled in SEND and/or pedagogy, offering in-

and out - of - class support)

3. Specialist LSA (specialist skills in a type of SEND and support, e.g.

ASC/HI)

4. Lead LSA (coordinates LSA support for a Department, liaises with

teaching and strategic staff).
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« Ensuring structures for managing behaviour align with structures for sup-
porting pupils and students with SEND (including implementing an explicit
approach to behaviour management such as Behaviour for Learning)

Practice examples: Behaviour management

Weston College uses a Behaviour 4 Learning (B4L) approach.

This is a way of helping pupils and students to understand the behaviour
skills they need to be successful in education, training, employment and
social settings.

Rather than focussing on unwanted behaviours, it puts a value on positive,
age-appropriate behaviour and the development of self-esteem. It also
works on the basis that most social, emotional and behavioural skills are
learned and can therefore be unlearned in terms of inappropriate be-
haviours.

In order to foster a positive learning environment, specialist staff work
with tutors across the College to ensure the inclusion of pupils and
students whose behaviour is challenging. This enables the pupils and
students to develop strategies to overcome their challenges and work
towards independence.

In one-to-one sessions, specialist support staff focus on developing skills
that will enable pupils and students to work in a variety of contexts -
whole-class or small-group situations in the classroom, at break-times,
lunchtime and free periods.

What works in SEN Support : 2. The key ingredients to promising SEN support

Home / Resource stucture

Depending on the individual, Behaviour 4 Learning can range from atten-
tive listening, collaborative learning or remaining seated in a classroom for
a period of time. Often, the emphasis is upon setting individual, realistic
targets which are agreed together.

The way in which tutors establish a positive climate for learning is cru-
cial in increasing opportunities for Behaviour 4 Learning. The tutors, in
conjunction with the specialist support teams, select approaches that are
more likely to increase learning.

“My anger management has helped because without it | would not have
been able to cope without doing something | regret...”

“The B4L team helped with support outside of class and helped me with
my additional work, attendance and getting on with other students.”

- Assessing staffing structures, including having strong pastoral support
and appropriate deployment of support staff

« Changing the structure of the school/college day - such as factoring
in time for extra learning, extra-curricular activity, and having an agreed
strategy for which lessons, if any, to withdraw pupils from for additional
input
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Practice examples: Lesson structure

Honywood secondary school has brought in a 100-minute lesson struc-
ture throughout the school. Instead of 6-8 lessons a day they now have
three. All last 100 minutes, with the remainder of the day being available
for learning and tutor time. The school no longer rings a bell at the end of
sessions.

The school introduced this approach so that there was:
« Less change and movement throughout the day (as pupils and stu-
dents with SEN - especially autism - found this disruptive)
- Less pressure on pupils to organise themselves (in terms of sorting
which books and equipment they needed to have with them on a
certain day)
« Less physical movement around the school which was not ideal for
those with physical needs; and therefore more time to engage with
topics and learning

All this has provided a much calmer environment for teaching and learn-
ing that allows deeper learning and more time to ensure all pupils and
students are getting the most out of lessons.

Low Moor Primary School has extended the school day so that it can run
booster sessions before and after school.

The school officially starts at 8.50am, but parents are encouraged to bring

pupils and students in to school for 8.30am. This extra 20 minutes is used
for additional literacy and numeracy activities.

What works in SEN Support : 2. The key ingredients to promising SEN support

Home / Resource stucture

+ Addressing attendance - schools and colleges are aware that pupils
and students on SEN support may have issues with regular attendance
and take steps to address these issues.

Practice examples: Addressing attendance

High Tunstall secondary school uses a range of strategies to address
whole school attendance, including:

- Sending information booklets to families

+ Rewarding improvement in attendance

« Devoting more resources to pastoral support

« Having it as a relentless whole staff focus

+ Employing attendance officers

« Fining parents

Attendance across the whole school increased from 92% to 95% which

they consider to be good for a school incorporating a medical needs base.
They believe this increase has been reflected in academic improvement.
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« Changing the whole school learning environment - to provide engaging
and immersive learning environments which are suitable for pupils and
students with a range of needs

- Steps to making learning engaging, such as transforming classes into
‘the seaside’ or fishing boats; or chairs into bicycles, or allowing differ-
ent ways to complete tasks, such as making a poster, producing a ‘news
report’, or working outside of the school/college environment

Practice examples: learning environments

At North Ormesby Primary Academy the key focus has been on creating
immersive learning environments that meet the needs of all pupils and
students.
The school:
« Allows children to design their own classroom
- ‘Converts’ its classroom, for example into the seaside with a boat and
a lighthouse; and has provided chairs with pedals on - with children
challenged to pedal the distance from Lands End to John O'Groats
* Brought in beanbags and balls that children can sit on and provided
dark sensory tents
“We give every child the option to learn where they want and use what
they want.”

« Introducing approaches to learning that underpin all teaching and
learning across the school - such as:
« Carol Dweck’s Growth Mindset work (where teachers develop resil-
ience, coping strategies, and motivation in pupils and students) and
+ Metacognition (where pupils and students are explicitly taught
about learning processes by considering how they learn, what works
for them, previously successful learning techniques and noting the
transferability of skills)
- Celebrating success - all schools provide a wide range of opportunities
to celebrate pupils’ and students’ achievements. Calls and postcards
home, certificates and celebration assemblies are all being used for this
purpose. It is considered important to celebrate personal achievement,

What works in SEN Support : 2. The key ingredients to promising SEN support

Home / Resource stucture

in order to reflect personal accomplishments

Practice examples: Celebrating success

High Tunstall secondary school has regular ‘celebration events’ in assem-
blies, which the whole school attend and parents are invited to.

Certificates are presented to recognise progress and effort, not just
achievement of outcomes and academic attainment.

This means that pupils and students with SEND who may otherwise be
left out of these rewards (because they're not achieving the highest
grades) are included and the whole school celebrates their successes
with them.

- Promoting well-being - all schools and colleges are providing a range of
pastoral and social and emotional support. These are often provided by
a learning mentor or external staff and organisations specifically trained
to deliver such services. These include whole school approaches to:
« Foster well-being and encourage healthy choices (by teaching pupils
and students about anti-social behaviour, addictions, relationships
and well-being)
« Provide counselling and/or mental health support services
« Provide a mechanism for pupils to express their concerns e.g. worry
box
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Many colleges have a specialist resource area or Learning Centre on cam-
pus. These provide professional and supportive mentoring assistance,
responsive to individual requirements by offering support on:

« Emotional, social and behavioural difficulties.

- Classroom strategies to diffuse, resolve and refocus

« Action planning and practical planning strategies

- Managing self esteem; motivation; confidence; bullying; anxiety

- Reflective practice to identify and focus on the positives; identify and

set targets/goals; identify strengths and work on areas for develop-

ment

« Mediation and advocacy

« Dealing with peer pressure

« Providing options to make informed decisions / choices

« Issues with relationships, family and friends

« Developing social skills

+ Developing communication skills

« Peer to peer mentoring / buddy system

What works in SEN Support : 2. The key ingredients to promising SEN support

Home / Resource stucture

SEND Offer
&o!o!o

This includes:

- Considering non-taught times - although the focus is on what support
is offered in the classroom for these pupils and students, there is also
an understanding that pupils and students on SEN support might need
additional support in non-taught times, such as at break and lunchtimes.
This involved providing:
- ‘Safe havens’ where pupils and students can go during ‘free time'
« Homework club (where pupils and students could access support
and assistance not available to them at home)
« After school and holiday clubs, as a way to experience success in
non-academic areas and to build relationships with other adults
- Staggered lunch breaks and/or introducing rules for moving around
the school to keep these times as calm and supportive of pupils’ and
students’ needs as possible

Practice examples: Safe havens

St James' secondary school has set up a lunchtime safe haven where
those on SEN support can take their lunch and sit together in a smaller,
calmer, more comfortable space. The dining hall was a problem area for
students with social issues and often far too noisy. In addition the hour
of ‘free time' for students who find social interactions and making friends
difficult was in some cases increasing their anxiety.

Pupils are welcome to bring their friends and classmates to the safe ha-
ven. One learner has started bringing a group of three friends who all sit
and eat together and engage in activities, such as card or board games.

”

“They're like a little gentleman’s lunch club.
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« Preparation for transition - schools and colleges are taking steps to sup-
port pupils and students through transition between settings. Schools
and colleges have implemented Transition Teams who run open/taster
events and visits for prospective students

Practice examples: Transition support

Gloucestershire college considers it important to reduce the anxiety of stu-
dents and parents around starting at a new placement. They have therefore
put a lot of effort into preparing pupils and students for the transition to
college, the support already in place and the welcome students receive.
Pupils and students are:
- Sent pictures of their tutors and staff who are going to be working
with them well in advance of their start
« Provided with their timetables so they can start to plan their time
and routine
« Invited to open days, taster events and chances to meet staff and
look around the college
The transition team has produced a virtual tour of the college, with spe-
cial focus on the areas of the college that pupils and students will need
to become familiar with - e.g. their curriculum areas, the |earnin§ support
centre, and communal spaces. ; -and-parl|
snt-suide/learnine-suponort-and-accessibilitv/

The college has made this video into a virtual reality tour which can be

experienced through a headset (as if the student is really walking around
the college). httn-.léicww.glgssgl ac.uk/about-us-and-iobs-at-sc/camousl!

Videos of current pupils and students with SEND talking about how they
get on at college and the support they receive have been produced and

uploaded onto the college website. httos://vimeo.com/18300435¢

These ‘innovative' tools have been found to be useful for students whose anxiety

makes them less keen to visit or attend college in person and for school refusers.

« Varying the curriculum offer - including providing vocational options, alter-
native or reduced curriculum, and a selection of courses to suit the pupils’
and students’ needs and aspirations, potentially with more focus on core

literacy and numeracy

What works in SEN Support : 2. The key ingredients to promising SEN support —
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Practice examples: Varied curriculum offer

Fir Vale Secondary Academy has “Vision to Vocation” (V2V) as its alterna-
tive provision (after feedback from students that they didn't like the term
‘Alternative Provision’).

Learning on the V2V course is a mix of several core subjects - Maths,
English, ICT and Science. Students also do Personal and Social Develop-
ment (PSD) and the ASDAN employability courses.

Some V2V students have a day out of school every week, to attend a
“vocational skills” placement. This might be to achieve a qualification in
childcare, multi-media or car mechanics for example.

On top of these, students are offered the chance to study either two or
three guidance subjects of their choice.

V2V students gain accredited qualifications and have personalised
programmes of study, which reflect their interests, strengths, and devel-
opment needs. Students will be able to choose from GCSE courses to
Entry Level qualifications, depending what is best for their own personal
development.

The school employs an Information, Advice and Guidance (IAG) Advisor
who supports Year ¢ students with decision-making. The IAG Advisor
works closely with school and V2V students to organise a series of visits
to local colleges. These visits are tailored for V2V students, so they are

able to see suitable and appropriate courses available to them at the right

academic level. After the series of visits, the IAG Advisor works in the

classroom with the students to support their UCAS Progress applications.

All V2V students have an individual IAG Advisor interview which parents
are also invited to.

The school closely monitors the V2V programme and remains account-
able for student progress.

What works in SEN Support : 2. The key ingredients to promising SEN support

Home / Resource stucture

Practice examples: Varied curriculum offer

Myerscough College takes on three cohorts of Traineeships (a post-16
route into work or Apprenticeships) every academic year in Partnership
with Salford Council. All of their caseload (of around 100 pupils and stu-
dents) self-identify with SEND.
Zto://www.mverscoush.ac.uk/courses/aporenticeshios/aporentice
shin-vacancies/traineeships!

The cohorts are each split into groups of around 15 students. Three LSAs
are assigned to support each group (with additional staff if students have
needs identified through EHC plans).

Support is provided in-class (in taught and practical lessons) and on work
placement, and also to employers before the students join them. Staff are
available as a point of contact for students outside of these hours as sup-
port staff take responsibility for the holistic support of students - dealing
with mental health and welfare issues, transport and housing, as well as
employability skills.

« Preparation for adulthood - schools and colleges are also preparing

pupils and students for adulthood with provision around work readiness
and employment, independence and life skills
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Practice examples: Preparation for adulthood

Practice examples: Preparation for adulthood

Weston College has a residential tralnlng facility, Weston Bay, aimed at

students with autism. httos://wwwweston.acuk/whv-choose:us/camousl
bs-and-facilities/weston-bay. It provides specialist support in independent

living, employability, study skills, accessing the community and mobility
training, with social skills playing a fundamental role.

The centre gives students the opportunity to ‘try out’ independent living
and work with support teams to assess and address any issues they might
face in the future - for example when they go to university or move out of
home or into employment.

“Weston Bay has helped me understand the challenges of independent
living and how to overcome them.”

What works in SEN Support : 2. The key ingredients to promising SEN support —

Sweyne Park secondary school has set up an Employability for Life ac-
creditation scheme in partnership with local employers.

This is designed to equip students with the skills employers are looking

for http://sweynepark.com/html/pupils/employability.hntm|

Employability for Life

© Charter

The scheme involves students producing a portfolio, displaying the skills
they have to meet employers’ needs. It accredits the standards that the
majority of pupils use on a daily basis with regard to communication, be-
haviour and attitude towards their studies. The school sees the benefits
of this as:

+ Reduced NEET rates

- Improved attendance rates at KS4

- Greater pupil confidence at interviews (as they have their portfolio

folder as a prop)

- Development of character

- Development of Work Related Learning (WRL) skills
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+ Developing the ‘resource base’ or ‘learning centre’ - to become a one
stop shop for all staff and student SEND support. These spaces are
used as quiet spaces as well as venues for one-to-one support, access
to wider support, and provision of information, advice and support for
staff/students to promote independent learning. These spaces are often
highly visible and accessible

« Positive representation of SEND - schools and colleges have consid-
ered how welcoming and accessible their premises are for pupils and
students with SEND and their families and how they represent people
with SEND

Practice examples: Pupil voice

Practice examples: Positive representation

Priestnall Secondary School’s SEN team check curriculum content and
presentation to make sure they properly reflect people’s differences and
promote acceptance of pupils with SEND.
For example:
« If maths teachers are using a set of images of people are some of
them physically disabled?
- If history lessons are covering notable people do they mention that
Mozart, Darwin, Einstein and Newton might all be considered to have
autism?
The same applies to the content of assemblies.
The staff always like to ensure that there is a good representation of all
pupils on its school council, and to represent the school externally (e.g. in
its promotional material and on its website).

« Pupil voice opportunities - where pupils and students on SEN support
have multiple ways of feeding back their opinions on their support, their
progress and wider school issues.

What works in SEN Support : 2. The key ingredients to promising SEN support —

North Ormesby Primary Academy has a range of strategies to support op-
portunities for pupils to feed in their opinions on school and other issues.
They are actively encouraged to take part in the School Council

They attend half termly progress checks.

SLT ask for their feedback on support provided during learning walks.

The school also has Digital Ambassadors (a significant proportion of
whom are pupils with SEN) who train staff from other schools on how to
use technology in school. http://www.northormesbyacademy.org/blog-2
Implementingipads-developingdigitalcitizens

The Digital Ambassadors have given presentations to lots of different
people from other schools and companies.

St James' secondary school has a range of questionnaires for pupils about
various aspects of school.
Below is an example of a survey given to them after attending Homework

Club.

Homework Club

lamin Year

Tick the box

Strongly [ Agree | Not Disagree
agree.. Sure

1 like coming to Homework Club

1 feel safe in the room

Tget most of my F k done

I would like __Homework Club to
continue

1 get help when | am stuck if I need it
Tuse the computers

It's good to have TAs to help

Complete the following statements:

One thing that helps me [$..c..u.

Itwould be even better if,....

Homework club S,

Any other comments
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What works in SEN Support : 3. Assessing

1000

Schools and colleges are using a range of methods to identify and assess

Staff referral systems
Involving parents and pup

Student self-declaration

hroughout the year

Identifying barriers to learning or identi

Monitoring behaviour and attendance
Involving specialists

Across settings responsibility for identifying, assessing and screening for
SEND varies.

Some providers (particularly primary schools) give greater responsibility
to class teachers to identify and assess SEN. In other providers, this is the
remit of the SENCO, SEN or Learning Support team.

Identification and assessment are not just seen as the responsibility of an
allocated specialist or the SENCO. Class and subject teachers are expect-
ed to take responsibility for identifying and assessing SEN albeit at a range
of different levels.


https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf

[
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Transition processes
Schools and colleges are drawing on information about pupils and students
from previous providers, often through formalised transition processes.

Practice examples: Transition Processes

Primary schools often identify children as potentially having SEND by
liaison with:

« Pre-schools and previous schools attended

« Parents

« Local Authority staff
They aim to find out the child’s development stage and what areas they
are likely to need support with.

Secondary schools aim to identify pupils with SEN before they arrive at
school by liaising with feeder schools, and gathering previous assessment
data (such as KS2 results).
Schools send out a proforma that captures key information to determine
the nature of transitional support required. Transitional support might
involve:

- Spending several days in school before officially starting

+ Working with the school’s Learning Mentor and/or SEN team

- Meeting support and/or teaching staff

- Talking to current pupils with SEN

What works in SEN Support : 3. Assessing

Home / Resource stucture

Many colleges have a Transition Team to facilitate the move from school
to college. College Transition Advisers link with schools to gather infor-
mation on prospective students. SEND might also be identified as part of
the application or interview process when students report that they have
previously had extra support in school or extra time in exams.
This acts as a trigger to involve the Transition Team who then try to obtain
more information about the support the student has previously had and
what they might need to help them in college.
All of this information is captured and shared with college teaching and
support staff, as well as underpinning individualised planning.
Colleges provide:
- Taster days in college
« Information about students’ teaching staff, timetables and the col-
lege environment
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Staff referral systems
Schools and colleges have a clear referral process in place for staff to raise
concerns about a child/young person’s progress and possibility of SEND.

This process often involves formally logging a concern on the school/college
monitoring system - such as CPOMS (a software application for monitoring

child protection, safeguarding and other issues, held centrally with the rele-
vant people alerted immediately when data is added),

5IMq or Promonitof.

Practice examples: Referral Systems

Primary schools use clearly defined processes or a flowchart to ensure
that initial concerns by a teacher or other professional or parents are con-
sistently responded to.

See the next page for the flowchart.

Secondary schools
- Take direct referrals from staff to the Special Needs Team and/or SLT
+ Use their various monitoring systems (including Behaviour Watch
and Attendance Recording Systems) to identify any concerns around
pupils and students with SEN
+ Act on concerns raised by parents through class tutors, support staff,
the SEND or pastoral/family liaison team
- Discuss pupils’ progress in regular progress meetings
Most have clear flowcharts and protocols for who leads the response to
this, who is notified and what actions are taken.

In Colleges

- Staff log concerns about students and their progress through the Pro-

monitor system

- Tutors and students can also contact the Transition Team or Learning

Support staff
- Students can take themselves to the Learning Support centre to

request additional help

What works in SEN Support : 3. Assessing Home / Resource stucture
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All pupils, WAVE 1
Class Provision Map

CT has concerns about
a child from progress
on O track (1/2 termly)
or from PP meeting.

(3) More detailed meeting with SENCO. Discuss
and agree next steps with parents, summarise and

review planned interventions.

(4) Discuss and devise an Individual Provision Map

(1) Meet with parents to discuss your
observations and concerns to see if there
are similarities at home. SHORT NOTE
ON SYSTEM (2) Discuss concerns with
relevant subject leader. Begin classroom
intervention (catch up). Child’s name
should appear on class provision map
under WAVE 2.

Progress
is made.

Difficulties persist,
little or no progress
made even with

catch up interventions

(IPM) with child and parents. Wave 3 on class provi-
sion map also. Child now on SEND Support 1

Review progress, half
termly, towards IPM
with parents, child and
SENCO

Difficulties persist.

Review IPM. (5) Full term’s worth
of evidence should now be
available, to support referral to
IES. Meet with parents, review
provision and progress, gain
permission for IES involvement
(6) Complete a ‘CAN DO’ assess-
ment to inform provision with CT
and parents/carers. Discuss level
of support (thinking about EHCP)

What works in SEN Support : 3. Assessing

Progress
is made.

Progress

(4) Review and is made.

modify individ-
ual provision
map. Continue

WAVE 3

Progress
is made.

Home / Resource stucture

Key

1. Early meetings all recorded on proforma, inform SENCO
and join the watchful waiting /barriers to learning list, Rea-
sonable adjustments at WAVE 1, recorded on Class Provision
Map.

2. Intervention (catch up) and monitoring by CT and interven-
tions manager (SENCO). Recorded on Class Provision Map at
WAVE 2, begin an inclusion passport

3. Discussion regarding a place on SEN register and a move to
SEND Support 1

4. Additional to and different from, 1:1/small group time record
on Individual Provision Map.

5. Referral to Inclusive Education Service (IES) using all evi-
dence.

6. Breaking down targets even further and/or changing
interventions. CAN DO ASSESSMENT, Involvement of Head
teacher. (We could look at My support plan)

7. Personalised Provision in place using Personalised learning
plan, inclusion passport, communication passport, advice and
support from IES, could also be some inreach work.

8. Request for EHC plan using ECHAR form and CAN DO.
SENCO has half termly meetings to review monitoring with
SEN Governor
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Involving parents and pupils

Staff respond to parental concerns and try to involve parents and pupils in
the information gathering and assessment process, gathering information
from them (through formal and informal routes) about the learner’s needs
and support that has been found to be helpful at home, or in previous
settings.

.‘,.!.!.

Student self-declaration

Colleges, in particular, use student self-declaration as one means of identi-
fying pupils and students with SEND. This is being captured as part of the
application, interview and enrolment process. Often students are asked to
‘tick a box’ or talk to a member of staff if they have previously had educa-
tional support or feel they would benefit from it.

What works in SEN Support : 3. Assessing

Home / Resource stucture

Self-declaration: Case Study lllustrations

At Myerscough College students can self-declare a SEN on the online
application form.

“We ask the question ‘Do you have a learning difficulty, disability or med-

ical condition that would affect your learning?’ If they tick yes to that we

follow that up whether they have an EHCP or they don't. They might just

be anxious and they don't identify as having a learning difficulty but they
do have an additional learning need.”

Moving to an online system is considered to have helped with identifi-
cation. In the past when forms were purely paper-based, students were
asked to provide evidence of their learning difficulty or disability. They
might not have ticked the box if they didn't feel they could supply evi-
dence.

Students are now thought to be more willing to self-identify online and
tick the identification box that prompts a further discussion. This is
followed up at the interview stage when students are asked to provide
evidence from their previous school or consent for the College to request
this. Students might identify that they had previously had extra support

in school or extra help or time in exams, for example. Identification may
also occur at the enrolment stage when questioned by staff as to whether
students have had help in school before or help with exams as part of
access arrangements.
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Identification of a medical diagnosis
Schools and colleges collect information on whether or not pupils and stu-
dents have a medically diagnosed condition (such as autism, hearing impair-
ment, or dyspraxia for example) that may affect their educational needs.

Assessing all pupils’ skills and attainment

Schools and colleges are assessing pupils’ ability and attainment:
+ On entry (as a means of benchmarking, baseline for tracking future
progress and identification of areas of need)
« As part of regular reviews of pupil progress

They are doing this by:
« Conducting a series of baseline assessments on entry (covering func-
tional and core skills, to assess ability level)
« Formative assessment (including marking and work scrutiny)
« Analysing performance data (including phonics skills, key stage 2 and
key stage 4 data); exam results; CATS (cognitive ability tests scores)

Progress data is used to identify pupils who are:
« Making less or slower progress than their peers
+ Not matching their own previous rates of progress
« Not making progress in line with other cohorts

Datete
Identifying barriers to learning or identifying the SEND
If pupils and students are identified as not making expected progress,
schools and colleges use a range of further assessment tools to assess for
SEND and identify barriers to learning. These include:

« SEN checklists or audits of need - often for common conditions (au-

tism, ADHD, dyslexia) and/or for a broad area of need such as language

and communication needs, or emotional issues. These may be from

experts, devised by Local Authorities or developed in settings

« Formal screening tools, standardised tests and diagnostic assessments

Assessing skills and abilities

Primary schools find that many children starting with, or joining, them
come with a range of different assessments and in different formats.
Therefore some of them are carrying out their own additional assess-
ments to ensure consistency of progress monitoring.

These include:

[ Grammarsaurud
[ The York Assessment of Reading for Comprehension
Head Start reading comprehensio

« National phonics test (used at the end of KS1)

¢ Vernon graded/single word spelling tests (from age 5 to 18+ years]

- Working memory tests;

¢t ELKLAN blank level questioning

Dyslexia screening tool or the Dyslexia profile assessment

Ruth Miskin’'s Read, Write Inc series
Every Child Counts for maths assessments

What works in SEN Support : 3. Assessing Home / Resource stucture
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For Communication and Interaction:
« Local Authority developed resource

« SALT Progression Too|

For Social, Emotional and Mental Health:
:
« Strengths and Difficulties Questionnaire (SDQ) - a brief behavioural
screening questionnaire for 3-16 year olds. It exists in several versions
to meet the needs of researchers, clinicians and educationalists
« School-developed writing task - for example, a task such as “tell me
about you and your family” may be used to assess the child’s writing
(and provide insight into the child’s home life)

Class teachers can carry out the tests.

Secondary schools use
« CATS scores
« Checklists to identify a range of needs, including attention disorder/
ADHD, dyslexia, communication and interaction needs

' New Group Reading Test (NGRT]
+ Non-verbal ability tests (IQ tests similar to Cognitive Abilities Tests)
« Working memory tests

¢ Access reading
Diagnostic reading analysis
BPVS

Auditory processing skill

' DASH Handwritina

What works in SEN Support : 3. Assessing

Home / Resource stucture

Colleges often use
¢ BKSB - diagnostic assessment of functional skillg
- Self-identification systems, with pupils and students providing evi-
dence of their needs
- Direct personal assessment by Learning Support staff
« Learner Support / Medical / Assistive Technology Assessments
» Learning and Study Mentor/Transition Team Assessments and infor-
mation gathering

Monitoring behaviour and attendance
Part of the assessment of need involves monitoring behaviour and atten-
dance data to identify patterns which might indicate barriers to learning.

These data might identify that a learner’s pattern of attendance or be-
haviour is related to a particular lesson, day of the week, teacher or issues
at home. As pupils and students with autism find changes to routine diffi-
cult, they may be more likely to not attend or experience self-regulation
issues when there is disruption to their routines, such as at the end of term.

Schools and colleges:
« Analyse information recorded on monitoring systems
- Liaise across departments - including those with responsibility for
attendance and behaviour and pastoral teams
« Examine data held on sanction and reward and behaviour monitoring
systems

Involving specialists
Schools and colleges are clear that at certain points they need to use spe-
cialists for more rigorous diagnostic assessment or advice.

These include:
« Educational psychologists
« Speech and language therapists
« CAMHS, mental health nurses or psychiatrists
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« Behaviour specialists (often from Local Authority teams)

« GPs/medical consultants/paediatricians

+ Occupational therapists or physiotherapists

- Specialist teachers (e.g. Teacher of the Deaf (ToD) or Teacher of the
Visually Impaired (ToVI))

Schools and colleges have established links with these specialists so that
they are clear on the process for referring or requesting help with pupils
and students. Teaching staff often provide information to support specialist
assessment (including evidence of progress and areas of educational need).

Next steps
Information from the assessment process is used to underpin
Planning suppor

Carrying out suppor

Reviewing suppor

What works in SEN Support : 3. Assessing Home / Resource stucture Page 35
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Schools and colleges plan what support needs to be put in place, based on
their assessments of pupils’ and students’ needs. They then communicate
this to all relevant staff.

Agreeing plans
A range of methods are being used to determine what support, adjustments
and interventions are to be used to meet pupils’ and students’ needs. These
include:
« Scheduling regular planning meetings (involving class or subject teach-
ers and support staff)
- Consulting the SENCO and/or specially trained SEN support staff
« Asking pupils and students and/or their parents
« Using school/college documentation outlining the SEND provision avail-
able for different types of condition
« Drawing on information from publically available sources

Support plans
Schools and colleges set out the support and adaptations to be provided to
pupils and students by:

Individual support plans/profiles
Individual support plans briefly set out what adjustments, approaches and
interventions are to be used with each learner. They are a short summary
about the learner which aims to capture key information, giving staff a basic
understanding of the learner and their support needs. They are known by
different names, including;

+ One page profiles

« Pupil passports

« Pupil profiles

« Individual education plans

« My support plans

They are in various formats and vary in coverage. Suggestions include:
« Write them in the first person, developed with the learner

What works in SEN Support : 4. Planning — Page 37



« Include a picture of the learner

+ Adapt them to reflect the learner (such as use of colour and images)

« Include examples of what good support looks like
« Include ‘likes and dislikes’ and examples of strategies that help
« Include information about home life and interests.

What works in SEN Support : 4. Planning

Home / Resource stucture

What people like and

admire about me...

+ I want to learn and
do well

+ I am hard working
and like to get on
with my work

+ I am kind and caring
towards other
children in my class.

+ I am a popular
member of my class.

Practice examples: One page profiles

What makes me happy

- I like playing stuck in
the mud and space
games

- I like to visit London.

- I like to go to the
Fun-Fair

- I like playing in the
park

- I like eating cereal
especially Cheerios.

How I want to be supported...
* I like it when I work with other children in my class.
* I like work fo be repeated because it helps me remember it
better.
+I need to be given clear instructions and shown what to do from
adults and because it helps me understand what to do
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Practice examples: One page profiles

THE

SWEYNE PARK

ScCHOOL

PuPIL PROFILE

Name: John Tutor group: 8ABc

Summary of Need: PSI: VI Date of Issue: September 2016

Area of Need:

John was diagnosed at birth with bilateral congenital cataracts as well as nystagmus. He has
low vision and is registered as severely sight impaired. He was implanted with intraocular
lenses in 2010.

Visual needs:

John's vision is so poor that for an object that someone would normally see thirty-eight
metres away, John would need to be six metres away.

John has particular difficulty with distance vision.

John’s 3D vision and perception of depth and distance are affected by his condition. He may
think things are further or closer than they actually are, steps may not appear clearly or might
seem more or less high than they actually are.

John has difficulty seeing the whiteboard.

He relies heavily on hearing because of his visual impairment.

John has good attention and concentration skills, and is academically strong.

He is happy and confident, as long as his visual needs are met.

John should not take part in any contact sort or activity that could cause shock to his eyes.

Strategies for support:

A clear visual field and a working environment free from cutter.

Additional time and modified large print in exams.

Print reading materials to at least font size 18 or 24 Please note that enlarging from A3 to A4

does not provide the appropriate level of magnification. Please print computer resources in the
enlarged font, or liaise with LD in advance of requiring them so that we can provide support to do
so. Enlarged copies of textbooks are available: please liaise with Aon in order to source them.

Please allow John to go up to the electronic whiteboard should he need to.
When writing on the whiteboard, use a thick black line so that it is easily visible.
John should sit at the front of the classroom, facing the board.

John should be allowed to leave lessons five minutes early for safety reasons.

John’s keyworker is Mrs A Other.

What works in SEN Support : 4. Planning

Individualised provision mapping

Many schools and colleges use information from a support plan to further
set out how support is provided in different circumstances, how it should

be implemented and what its purpose is.

Practice examples: Support mapping

Pla

What's working?

What's important for me?
(What support do | need? What gles have other pi

What's Not Working?

Home / Resource stucture

advised?)
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Provision maps
Schools and colleges produce provision maps that are used to record adap-
tations and interventions that may help a range of pupils and students with
different types of need. They list all of the possible adaptations, strategies
and interventions that might help a student with particular needs.

Practice examples: Provision mapping

Downside Primary School’s SEN Provision Map - Record of Interventions
and Support

Year Group 4 - Autumn Term 2016

:"l‘“"‘“‘ Social communication —
Area of Therapy | Monthly | Termly | SENTA | Language
SIN 8 week Reviews Reviews Lead Group
One Need Lunch Block With With Monitor 8 weeks
il Sopeant trr | Sore | lego | Aok | b | Anenton winig | SEID | SPLTV. | progresin
™ Interven:
tions
ChidA
B
C X X X
0
3 X
F X X X X X X X
G
H
i
) X X X X X
K X X
L X
M X
N X

Practice examples: Provision mapping

Myerscough College uses a STEAM plan. This is a session plan completed
at the start of each support session by an Inclusive Learning staff member

in liaison with the tutor to facilitate team working. STEAM stands for:

S - ession outcomes

T - utor requests (adaptations and role of support staff)
E - ngagement of pupils and students (how to)

A - ssess understanding

M - aths and English (how to support core skills)

See example below

'D.ﬂc.r\ | S | Location UDDO:
200217 | - N —
SnslunOutmmus’ /UILL\-*( O S af “-71 fle # Tt OrnanCe
'ﬁﬁ’)ﬂ.@ﬁ bytho eud cf we gssion

Turor Requests? L:i?_) 10 Dladw O E"?L‘LI)C’M}("' and
Qupete bref for t oday

‘ ) ~ N r NG 10 : A1
Entld&‘:mcnlo? / )/’,h(l "“ IH/ /’nfr)ﬂl,lpr" C]()’f’ //f'/"{/'/k—/_'LA

Learners? v{’l_f{'}(_r e /f‘ r’_)" fo
Assoss (w A ’rr"’p’f it WNAY has pean
Understanding? e (\d Cur

Mat'ws and English? [EFUJ (M (Q( ']’“{"’(t(_]y W ‘w J S G’A ’1 vy:' V) y

The details of interventions and strategies used, what works and progress

made are recorded in Support Logs.

What works in SEN Support : 4. Planning Home / Resource stucture

Page 40



[
1000
Communicating and sharing information
Schools and colleges use different methods to ensure all those who work
with a learner are aware of the child/young person’s needs and the teaching
strategies and adaptations that are required to support them

Methods for sharing information about the support to be used include:
« Email - regular emails setting out how a learner is to be supported, and
strategies to try in different lessons
« Formal meetings - to discuss and agree support
« Class list or registers - that summarise the needs of pupils and studentsin a
class and outline where further information on support strategies to be used
can be found
« School/college information management system
« Learner profiles - which the learner holds and takes to each lesson

Practice examples: Methods of Communicating support

North Ormesby Primary Academy uses a software system - Provision Mag
Writel - to audit, map and track its SEND provision.

In Secondary schools communication methods include:
« Email from the SEN team is sent to all staff who teach a learner on SEN
support. The email sets out a list of the strategies that staff should be
using to support the individuals on SEN support in their classes
« The staff intranet holds individual pupil passports, along with further
details of interventions carried out and background information on the
types of needs they address
- Section in SIMS on strategies to support a range of SEN
« Student photographs - to put a face to the child
“Every child with SEND on the SIMS register has an annotated photo
on there. All staff are encouraged to have this photograph in front of
them when they plan their lesson. It acts to remind them of the person
they are thinking about and need to plan for.”
It is considered to help foster personalisation in planning.

What works in SEN Support : 4. Planning Home / Resource stucture

Practice examples: Methods of Communicating support

Colleges use:
« ProMonitol containing all pupils’ and students’ one page profiles on
their information system
+ The Learning Support team summarise plans to set out what in-class
support should look like for each learner. This information is sent to
each of the tutors
- Support/resource bases hold more detailed information on specific
pupils’ and students’ needs and what additional out of class support
they might need and have used
- All teaching staff are sent a sheet of photos of the pupils and stu-
dents in their class
“A pink dot is added to photos of any pupils and students who have
support needs. By clicking on this dot staff are instantly linked to more
detailed information on the learner”

Next steps

Information from the planning process is used to underpin
' Carrying out support
' Reviewing support
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The ‘Do’ part of SEN support concerns the actions that are taken to sup-
port the learner to achieve. This includes actions taken during class taught
sessions as well as any additional or alternative ‘out of class’ sessions. Ac-
tions will be based on assessments of needs and set out in plans which are
regularly reviewed.

Unsurprisingly, the range of ‘things that are done’ to support the whole
range of pupils and students on SEN support is wide. However we found
consistency across providers studied in terms of their higher quality teach-
ing and strategies and interventions to support different areas of need.

Many of these strategies overlap; some are for pupils and students with
specific conditions. What we present in the next sections are the research
evidence on what has been shown to work for pupils and students with
each of the four categories of need, the practice in schools and colleges
considered to be promising for pupils and students on SEN support, and
lists of other approaches being used across a wider range of settings and
practitioners. Therefore for a particular student there are often adapta-
tions, approaches and interventions being used from across more than one
category of need.
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Interventions in schools and colleges are often delivered in small groups
or one to one. Some are online programmes, others require staff to run
them and some require a trained practitioner.

Often schools and colleges had become familiar with delivering certain
interventions. However, providers were very aware that just because they
had found an intervention that ‘worked’ for some pupils and students that
it would not necessarily work for all pupils and students with SEN.

They were open to the idea of looking for new and different interventions
to have the most impact on the specific needs of each child

“not everyone’s shoehorned into doing the same intervention. Just because
you have certain interventions that you use and which work well, you don’t
stop looking for more better ones”

In schools and colleges studied, interventions take place:

- Outside of taught school hours - at breakfast, after school, lunch/

breaktimes, or during form time

« Instead of other lessons:
+ Some removed pupils from core subjects (English and Maths) as
they felt if the learner had difficulty in these areas they needed
the additional support before they could make progress within the
whole class lessons
- Some removed pupils from Modern Foreign Language classes, as
they needed to make progress in core skills before they could make
progress with other languages
- Some removed pupils from ‘less’ academic lessons - arts, PE
« Some alternated which lessons they withdrew pupils from so that
the learner did not develop a deficit in, or miss out on, the same
subject every time

« For colleges (and some secondary schools) - in the learning base

outside of taught time, during 'free’ or study periods.

Key considerations for staff in these settings are:

could experience success at
- That time away from peers is kept minimal

taught away from the whole class
Reducing possible stigma attached to receiving additional support is
achieved by:

sons

out groups’ for different reasons and at different times, and

students

» Not withdrawing pupils and students from subjects they enjoy and

« That there is minimal stigma attached to pupils and students being

« Many pupils and students going out of the room for a range of rea-

- Different groups being withdrawn from classes for working in ‘break

« The way withdrawal is described and explained to other pupils and

Find out about practice in

Higher quality teaching

u ortln u ||s and students W|th communlcatlon and interaction need

Euaéorting pupils and students with physical and sensory needd
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6. Do: Higher quality teaching

The Code of Practice states:

All pupils should have access to a broad and balanced curriculum. The
National Curriculum Inclusion Statement states that teachers should set
high expectations for every pupil, whatever their prior attainment. Teach-
ers should use appropriate assessment to set targets which are delib-
erately ambitious. Potential areas of difficulty should be identified and
addressed at the outset. Lessons should be planned to address potential
areas of difficulty and to remove barriers to pupil achievement. In many
cases, such planning will mean that pupils with SEN and disabilities will be
able to study the full national curriculum.

The first response to (less than expected) progress should be high quality
teaching targeted at pupils’ and students’ areas of weakness.

Making higher quality teaching normally available to the whole class is
likely to mean that fewer pupils will require additional support. Such
improvements in whole-class provision tend to be more cost effective and
sustainable.

This document does not aim to explore what higher quality teaching should
include or involve.

The Sutton Trust's evidence base on ‘what makes great teaching’ outlines
sffective teaching practice for all pupils and students

There is, however, some evidence on what features of higher quality teach-
ing especially support certain pupils and students with SEN.

What works in SEN Support : 6. A. Doing - Higher Quality Teaching

Home / Resource stucture

& Evidence

In line with the Code of Practice, evidence shows the first approach to
supporting pupils and students with special educational needs is to ensure
classroom teaching is of the highest quality. In many cases, good practice
in teaching for all pupils and students is good practice in teaching pupils
and students on SEN support. Below are a selection of ‘in class’ teaching
approaches that provide good support for pupils and students with SEND.

This table is provided as a brief overview of the research evidence avail-
able. We intend this to be a tool in the process of selecting an approach to
use, and we would always suggest using your own professional judgement to
select the approach that fits the child and the situation best, and to consid-
er this as only one part of the graduated approach.

We have labelled the evidence for each approach as Good, Moderate or
Promising.

Good evidence means that there are multiple high quality studies indicating
that this may be effective in mainstream schools. These would normally be
randomised controlled trials.

Moderate evidence means that we found either one randomised controlled
trial or multiple cohort trials? showing that this may be effective in main-
stream schools.

Promising evidence means that the research is smaller scale: it might have
used pre-test and post-test with only one group, or it might present a series
of case studies.

1 Randomised controlled trials are considered the ‘gold standard’ of intervention research.
Individuals are randomly allocated to receive either a control intervention or one of multiple
experimental interventions. The control intervention may be no treatment or treatment as
usual.

2 Cohort trials are trials where two groups are compared before and after the intervention
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The evidence base in high quality teaching
Suitable for Key Stage1/2Q

Strategy

Teaching planning, mon-
itoring and evaluation of
pupils’ own work

Encourage the use of
memory strategies

Provide regular practice
of information that has
already been taught, inter-
leaved with new material

Encourage regular phys-
ical activity in the school
routine

Promoting language
awareness and commu-
nication strategies in the
classroom

Most useful for:

Learning difficulties,
attention difficulties

Learning difficulties,
attention difficulties

All pupils and students

Attention difficulties

Language difficulties,
attention difficulties

What works in SEN Support : 6. A. Doing - Higher Quality Teaching

What is the strategy?

Students are given explicit guidance in how
to plan their writing, monitor their under-
standing and evaluate their own perfor-
mance, encouraging them to reflect upon
their understanding.

Encourage pupils and students to use
strategies to improve their memory. These
include chunking, mnemonics and linking
audio and visual knowledge.

Pupils and students are encouraged to
practice knowledge even when it is known,
to ensure it is automatically and fluently
recalled.

Carrying out physical activity, whether
moderate physical exercise or lower inten-
sity like yoga, as part of the school day

Complete an audit working out how well
the classroom supports communication,
and how practice could be improved.

Home / Resource stucture

How strong is the evi-
dence?

Good evidence that this
improves attainment.

Good evidence that this
is effective in improving
memory.

Good evidence that
extensive practice is a
key element in successful
teaching.

Good evidence that this
improves attention and
behaviour in class.

Good evidence that the
checklist is based on
practice examples in class-
rooms. Promising evidence
of the effect of using the
checklist.

Where can | find out
more?

Research:

EEF-Sutton Trust|

Toolkit: Metacognition
strategies;

Gureasko-Moore et al.|
2006);

Research:
al, 2008

Research: Bwanson &I
oskyn (2001

1| (2002

Research:

Reeves et al (2016); Ver]
et et al (2012); Uensen|
% Kenny (2012

Resource:
Communication Sup]

Research:

Dockrell et al, 2012

Page 47


https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation
http://journals.sagepub.com/doi/abs/10.1177/0145445503259387
http://journals.sagepub.com/doi/abs/10.1177/0145445503259387
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http://dx.doi.org/10.1177/1087054710379735
http://dx.doi.org/10.1177/1087054710379735
http://dx.doi.org/10.1177/108705470400700403
http://dx.doi.org/10.1177/108705470400700403
https://www.thecommunicationtrust.org.uk/media/93866/tct_bcrp_csc_final.pdf
https://www.thecommunicationtrust.org.uk/media/93866/tct_bcrp_csc_final.pdf
https://www.thecommunicationtrust.org.uk/media/93866/tct_bcrp_csc_final.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/219634/DFE-RR247-BCRP8.pdf

Systematic phonics based
reading instruction

Explicit teaching of
reading comprehension
strategies

Reducing levels of noise in
the classroom

Encourage pupils and
students to work towards
specific goals which are
appropriate for them

Literacy needs

Literacy needs

Attention difficulties,
hearing impairment

All pupils and students

What works in SEN Support : 6. A. Doing - Higher Quality Teaching

Systematically teaching pupils and students
the links between the sounds of spoken
language (phonemes) and letters and
words.

Teaching a range of techniques to enable
pupils and students to understand the
meaning of what is written, including infer-
ring meaning from context, identifying key
points and monitoring their own under-
standing.

Reduce sound levels with acoustic panel-
ling or other sound deadening materials.

In a range of different fields, it is more
effective to focus on meaningful task goals
rather than focusing on basic underlying
skills.

For example, a focus on improving hand-
writing is more effective than teaching the
underlying sensorimotor skills.

Home / Resource stucture

Good evidence that this
improves literacy out-
comes.

Good evidence that this
improves comprehension
of connected text.

Moderate evidence that
attainment of pupils and
students with SEND is
more affected by class-
room noise than their
peers.

Moderate evidence that
this principle holds true.

Research:

EEF-Sutton Trust

Teaching and Learning!
oolkit: Comprehension

strategies

Research:

Dockrell & Shield, 2004

Research:

Kearns & IEuchsl 2013;
tangelo & Graham 2014,
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https://educationendowmentfoundation.org.uk/resources/teaching-learning-toolkit/phonics/
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The evidence base in high quality teaching
Suitable for Key Stage 3/ 4 / post-16 @ ®

Strategy

Teaching planning, mon-
itoring and evaluation of
students’ own work

Encourage the use of
memory strategies (e.g.
chunking, mnemonics)

Provide regular practice
of information that has
already been taught, inter-
leaved with new material

Encourage regular phys-
ical activity in the school
routine

Explicit teaching of
reading comprehension
strategies

Suitable for:

Learning difficulties,
attention difficulties

Learning difficulties,
attention difficulties

All pupils and students

Attention difficulties

Literacy needs

What works in SEN Support : 6. A. Doing - Higher Quality Teaching

What is the strategy?

Students are given explicit guidance in how
to plan their writing, monitor their under-
standing and evaluate their own perfor-
mance, encouraging them to reflect upon
their understanding.

Chunking involves joining individual pieces
of information into larger units - e.g. re-
membering 1-2-5-7-7-3 as 125 773.

Mnemonics involve teaching rhymes or
patterns for remembering information (e.g.
‘Richard of York gave battle in vain' for the
colours of the rainbow).

Pupils and students are encouraged to
practice knowledge even when it is known,
to ensure it is automatically and fluently
recalled.

Carrying out physical activity, whether
moderate physical exercise or lower inten-
sity like yoga, as part of the school day.

Teaching a range of techniques to enable pu-
pils and students to understand the meaning
of what is written, including inferring meaning
from context, identifying key points and moni-
toring their own understanding.

Home / Resource stucture

How strong is the evi-
dence?

Good evidence that this
improves attainments.

Good evidence that this
is effective in improving
memory.

Good evidence that
extensive practice is a
key element in successful
teaching.

Good evidence that this
improves attention and
behaviour in class.

Good evidence that this
improves comprehension
of connected text.

Where can | find out
more?

Research:

EEF-Sutton Trust Teach-
ing and Learning Toolkit:

Metacognition; Iﬂ
Bl, 2008
ot al. (2006);

Research:

N
o
S

Research: Pwanson &l
oskyn (2001); Chard et}

sl (2002

Research:

Reeves et al (2016)

EEF comprehension|
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Reducing levels of noise in
the classroom

Promotion of mathemati-

cal resilience

Forming support groups

Peer tutoring

Use of teaching assistants

Attention difficulties,
hearing impairment

Numeracy needs

Emotional difficulties

All pupils and students,
particularly low attain-

ing pupils

All pupils and students

Reduce sound levels with acoustic panel-
ling or other sound deadening materials.

Pupils and students are made aware that
becoming successful at maths sometimes
involves struggle in different areas, valuing
mathematics and improving your knowl-
edge of it.

Helps students develop interpersonal skills,
emotional intelligence, emotional regulation,
forming and maintaining good relationships,
empathy, self-esteem and confidence, and a
positive attitude towards learning.

Pupils and students work in pairs or small
groups often mixed ability or mixed age
groups.

Teaching assistants support the work of the
teacher by working with small groups or
individual pupils.

What we found didn’t work in terms of high quality teaching:

- Ability streaming or setting tends to result in poorer outcomes for chil-
dren with SEND, particularly when children remain in the same stream
throughout all their classes. Use of sets may sometimes be appropriate
but it should be thought through carefully. More information is available

from EEF-Sutton trust Teaching and Learning Toolkit: Setting

What works in SEN Support : 6. A. Doing - Higher Quality Teaching

Home / Resource stucture

Moderate evidence that at-
tainment of pupils and stu-
dents with SEND is more
affected by classroom
noise then their peers.

Promising evidence that
this improves mathematical
outcomes.

Promising evidence that
this helps to develop good
interpersonal skills.

Good evidence that peer
tutoring improves learn-
ing, but effects are largest
when children are taught
explicit strategies for sup-
porting each other.

Good evidence that teach-
ing assistants can be ef-
fective when they are well
trained and have a clearly
designated role.

Research:

Dockrell & Shield, 2004

Mathematical Resilience

Research:

Uohnstone-Wilder et al,|
o

Research: Mowat (2010

Research: EEF-Sutton

Research:
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In-class support - to help pupils and students take part in lessons
Schools and colleges studied are delivering higher quality teaching as advocated

in the Code of Practice based on their in-depth knowledge of their pupils and
students and pupils’ and students’ needs, from which they are developing person-
alised packages of support. They are using a wide range of strategies to remove
the barriers to learning identified as part of their hssess and plar] process and

applying strategies known to help pupils and students with particular types of SEN.

Strategies and resources being used to help pupils and students on SEN
support take part in the classroom are essentially about personalisation. In
schools and colleges studied this is achieved through:

« Adaptation

- Differentiation

- Additional techniques and resources

[
3000
Adaptation
Adaptation includes providing physical adaptations, supportive/adaptive
tools and software, as well as the provision of quiet spaces.

[

1000

Physical adaptations
Adaptations have been made to premises and classrooms by installing
equipment that facilitates access. This includes installing ramps, induction
loops, acoustic panelling, disability toilets, and hoists.

Teaching staff are also considering their classroom environment. Some are
adapting it to make it a more inclusive and immersive learning environment
for all. Others are considering features of layout and where best to seat
pupils and students to take account of their needs.

What works in SEN Support : 6. A. Doing - Higher Quality Teaching
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Promising practice: Seating plans

Many schools and colleges provide guidance to teaching staff on consid-
erations for seating, to include:
- Make sure the child can hear instructions clearly, without interfer-
ence
- If hearing is better in one ear than the other sit them with that ear
towards the teacher
« Ensure children can see your face - even when you move position
« Check children have a clear view of the board, worksheets and visual
aids
« Ensure lighting is adequate and minimize glare and reflections
+ Minimise distractions (from other children, outside, or anything else
in the classroom)

&o!o!o

Supportive/adaptive tools and software

Supportive aids are provided such as writing slopes, pen grips, writing
frames and other equipment. Assistive aids such as counting frames and
number boards are also available in the classroom for pupils and students
to access as required.

Assistive technology is often available for older pupils and students to use.
Programmes are used for a range of functions - for example to read out

or transcribe spoken text, allow resources to be differently formatted (for
example in larger text, or with a different coloured background), and to
support organisational skills.
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Practice examples: Assistive tools and software

Myerscough College uses technology to enable students to access learn-
ing in the classroom independently as much as possible. This includes:
« Encouraging students to take notes and record sessions using an iPad
and ‘audio note’

« “If the student can manage taking notes with an iPad and audio notes
then why would we put in a member of staff to take handwritten notes?
But if the student needs somebody there to take notes for them we
would do that and then email the student the notes that have been
taken in the class.”

+ The College has MYAPPS - Myerscough Apps. The Apps have been

selected from free open source software (http://www.eduapps.org).

The College tries to use the applications that staff are confident in
using and to foster students to be confident is using them too.

Other Applications used include:

- Xmind - free mind-mapping software http://www.xmind.netl
+ D speech - text to speech software https://dspeech.en.softonic.co

« Comic strip - tells a story through pictures e.g. if asked to write about
how to hedge lay then the student can take pictures to illustrate this
rather than writing. http://www.educatorstechnology.com/201

Ereat-ipad-apps-for-creating-comic.htm|
Gloucestershire College provides all students with SEND with a USB stick
that contains lots of examples of programmes and software that may help
support them. The student gets to try them all out and then routinely use
the ones that work best for them.

The most commonly used programmes are:

+ Read & Write Gold - which reads out’ text http://www.enablingtech]

Dragon chtate - a dictation and voice recognition tool

ragonmobileapps.co

What works in SEN Support : 6. A. Doing - Higher Quality Teaching
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Priestnall Secondary School provides e-readers for students. These look
like a pen but read out text with a human-like voice. They can be used
with headphones, so it looks like the learner may be listening to any audio
device (such as an iPod) but they are, in fact, discreetly getting support to
read.

The Exam Reader has been approved by The Joint Council for Qualifica-
tions (JCQ) for use in exams, meaning students with reading difficulties
can take exams independently.
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Quiet Spaces

Providers are creating spaces where pupils and students can go if they
need to be away from the whole class.

This may be as part of pre-planned strategies for managing behaviour, to aid
concentration and learning, or to receive individualised support.

These ‘spaces’ might be specifically designed ‘pods’ or use of the library, or
another designated place.

Practice examples: Quiet places

Gloucestershire College has brought ‘learning pods’ into its college
learning centre. This is to meet the needs of many of their pupils and
students who have autism and/or anxiety issues. The pods allow pupils
and students to work independently but also to have a quiet, comfortable
place to be able to go to if needed. Due to the success of these pods in
the learning centre, the college also installed some in other parts of the
campus. This was to maximize access and reduce the need to travel long
distances if the learner is “having a meltdown”. The college has dedicated

autism quiet spaces for those feeling anxious or frustrated.
Eom/183004354

“If you're having a meltdown you don't want to have to get across three
campuses and then make your way through a busy college to the learning
zone. So we've put pods in accessible sites in each campus.”
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Differentiation

Differentiation used to make teaching meet the needs of individual pupils

and students, includes varying:
- Content - by changing font size, providing coloured overlays or work on
different coloured backgrounds; by reducing the length and reading level
of text (including covering curriculum content from a different key stage),
and use of a multi-sensory approach (adding pictures, for example)
« Pace and model of delivery - by presenting information (spoken and
written) in a way all pupils and students can follow, by using appropriate
vocabulary, slowing down, splitting information into chunks, repeating
and rephrasing, making tasks and instructions clear and easy to follow,
providing examples of what is expected, scaffolding learning, demon-
strating and modelling, and allowing pupils and students time to think
and to respond
- Learning objectives - whereby different pupils and students are given
different objectives and/or targets, still within the overall class objectives
but relevant to their level of learning
+ Group size
+ Opportunities to evidence learning via a wide range of methods - this
means pupils and students are given a choice of ways to complete a task,
such as by writing a story, producing a video, or creating a presentation.

Practice examples: Differentiation

Myerscough College is supporting a 17 year old on a Level 3 Sport and
Fitness course. The learner has been assessed as having interaction and
cognition needs that are leading to social and emotional issues. The sup-
port they have in place includes the following:
« All handouts are printed on yellow paper (and a yellow overlay has
been provided)
- All assignments are marked using the Dyslexia Marking Guidelines
- Tutors repeat verbal instructions and write them down in a ‘to-do’
style list where appropriate
+ 11 support is provided in all theory lessons for note taking, reading
and scribing
+ The learner has been provided with an iPad for use in lessons and
out of class to support with academic work. A range of Apps have
been downloaded onto the iPad to assist and promote independence
+ The learner is allowed to submit all work electronically
- Extra time is allowed in lessons for completing reading and writing
tasks
- Tutors are encouraged to consider alternative assessments to allow
the learner to better demonstrate knowledge
- Tutors highlight key words so the learner is aware of their meaning
and how to spell them correctly
- Feedback is “constructive and positive” and does not focus on spell-
ing and grammatical errors
- Positive praise is given wherever possible in relation to assignment
work
- Staff are asked to be discreet when reading for the young person
during lessons so as not to adversely draw attention
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Primary schools often have guidance for teachers which states:
« Plan the structure of the day in order to give individual and group
help as appropriate
+ Where possible use visual supports
« Match child and task very carefully
- Have additional extension material available for fast workers
+ Build success into task to give confidence and reduce any risk of
failure
« Introduce new skills in small stages
« Proceed in steps from the ‘known’
« Use practical demonstration where possible
- Ensure generalisation of skill to other tasks where appropriate
+ Make sure attention has been gained before trying to teach a new
skill
« Keep careful records to ensure continuity and progression
- Set realistic time targets for completing work
- Praise and reward often - make rewards relevant to the child
« Provide feedback immediately and in a positive way
« Evaluate and review the work set and the achievement made
+ Accommodate different learning styles

Some primary schools have the same learning objectives used across the
whole class, but learning targets are differentiated for individual pupils
and students. Teachers have a framework of objectives to guide and pitch
the learning. The framework is considered particularly helpful for teach-
ers who haven't had to differentiate so significantly in the past.

The selection of appropriate objectives is based on individual assessment
and used to track pupil progress.

For example a learner with moderate learning difficulty (MLD) in Year 6
has targets differentiated in the following way:

Targets are based on the teacher’s knowledge of the learner’s needs and
abilities and developed in partnership with the child.

For example:

The whole class learning objective for Maths is to ‘Read and write num-
bers (up to 7 digits), understanding what each digit represents’

The individual learner’s targets are to:
- Say what each digit represents
« Make up 3 digit numbers using place value cards
The whole class learning objective for English is to ‘Understand how and
when to use adjectives’.
The individual learner’s targets are to:
» Use finger spacing
+ Write in the first person.
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Primary and secondary schools use ‘Blank questions’ (that are set at
levels of increasing difficulty). This approach is used when setting work,
assignments and exams for pupils, based on their expected performance
level. For example:
Level1
Information is supplied directly in front of the student or has only just
been removed. These questions tend to be factual and involve naming or
a request for information. The focus is on the whole object. Responses
are short - one word or non-verbal. For example:

« Point to the money

- Can you find one like this (indicate item)?

+ What did you hear/touch/see?

+ What's this ...?

+ Can you show me...?

« Pick up the test tube

Level 2
Information is supplied but isn't directly apparent. The student has to se-
lect what to attend to - e.g. size, colour, function, differences, who, what,
where questions with picture or information. For example:

« Find an object by attribution - Show me something that is a solid

« Find by function - Find something to underline with

+ Who/what/where questions - With pictures and information given

- Complete a sentence - When Lennie grabs the red dress he is...

- Category - What else can you find to cut this piece of wood?

- State things that go together

« Identifying or explaining differences - How is a square different from

a triangle?

What works in SEN Support : 6. A. Doing - Higher Quality Teaching

Level 3
Language doesn't relate directly to what students see/hear, but instead
the student must think and reorder the information given. It may require
the student to remember information and use it. For example:
« Sequencing of pictures or information - Put these dates in chronolog-
ical order
- Follow a set of directions - Pour the acid in the test tube and then stir
+ Plan and give directions - Tell me how to...
« Find another example of something but with extra conditions - Tell
me another animal that is a predator but flies
- Tell a story or retell an event
« Assume the role of another person
- State how a character might feel
- Summarise the picture sequence in one sentence
« Predication
« Defining words or concepts
- Similarities - Vinegar and lime juice are alike because...

Level 4
Requires reasoning beyond what is said, heard or seen. The student has
to draw on past experiences, make parallels and examine causes and
effects, as well as justify decisions. Examples include:
« Justify a predication - Why will the water evaporate?
« Justify a decision - Why did. ...or did not
- I[dentify the cause of an event - Why did Mary and Joseph leave
Bethlehem in a hurry?
- Solve a problem - What could ...?
+ Solve a problem from someone else’s point of view - What could ...?
- Make an inference from an observation - How can we tell ...?
« Explain why something cannot be done
- Select the means to a goal - How will you get better at addition?
« Explain the logic of compound words - Why is ... called a ...?
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with sand, elastic band)

- ‘Settle’ bottles - a drink bottle filled with water and glitter, that is shak-
en and pupils and students watch as the glitter settles. This encourages
them to be calm, focused and ready to learn

St James' secondary school uses post-it notes. The post-it notes are used:
« As prompts (such as how to structure an essay)
- To provide extra explanation (including the key grammatical features
to focus on, or spelling of certain words)
- To help pupils and students to start off tasks (such as providing the
opening line for a story)

Staff do not write these instructions directly into pupils’ and students’
books. This is because they found that students (especially those with
autism) did not like it. The post-it notes are instead left on the desk for
the learner to follow.

Datete
Additional techniques and resources
Schools and colleges use other techniques and resources to help children
to:
+ Understand routines
- Cope with anxiety, or to self-soothe at times of stress
+ Manage behaviour
+ Aid communication

These techniques include using:
« Visual aids for routine to help children (e.g. those with autism) to struc-
ture their day. This includes producing visual timetables, and planning
tools, for example to help children know what is coming next
- Strategies to record emotions or express feelings - such as a feelings
book or emoticons
« Time out cards - that pupils and students can use to excuse themselves
from the class, signal that they need a break - either to a designated safe
space provided within the classroom or designated ‘chill out’/quiet space
within the school/college
« Fiddle (or fidget) toys - often small and sensory based toys that are
purchased (e.g. tangles, squashy ball) or homemade (e.g. balloon filled
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Primary schools also use “now” and “next” cards for children with com-
munication or behaviour difficulties as a means of helping them to un-
derstand what the current task is and when that changes, as a means to
forewarn them of what will happen next.

Practice examples: Support techniques and resources

Primary and secondary schools often have visual timetables (that they
have created to be age appropriate) in every classroom. Use is made of
pictures or symbols to break down steps of a task or daily routine.

“Visual timetables are in every classroom. We know it works for some
children so let’s put it in all of the classrooms. It is a bit like using a diary,
following a recipe or making a list but using pictures instead of words.
Visual timetables are mainly what we have downloaded off websites like
‘Teacher’s Pet’ or ‘Twinkle’. They are adaptable so you can change and
modify them yourself. “
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Many secondary schools and some colleges use time out cards as a way
for a learner to show that they need to take a break or leave the learning
space. This may be due to anxiety issues, sensory overload or as part of a
system for behaviour management.

Rather than having to explain to the staff what is going on and how they
feel, or losing control of their behaviour, pupils and students simply show
the time out card and are allowed to leave the class.

Time out please 7

",

I A feeliing upset and need to
calm dewn.

=) () (B)
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This approach is often used with students who have autism or mental
health issues that can cause them to become anxious or frustrated in
class.

When a student leaves the teaching area s/he is expected to find a mem-
ber of the pastoral support team or Learning Support/SEN team (in their
respective areas of the setting). The member of staff they report to will
allow the student time to “gather themselves” and then speak about what
caused the issue, how they feel and what would help them next time.
Ideally, the aim is to get the learner to reflect on the situation and return
to class when they feel better and/or have calmed down. This will be
followed up (immediately or at a later date) with a discussion about how
similar situations can be prevented in future. If the learner cannot go back
into the class then their work is brought out for them to complete in a
different place.

All uses of the time out card are logged and monitored. This means that
patterns of use can be identified: Do they regularly come out of maths
on a Monday? If so, is there a problem with maths? The teaching environ-
ment? The teacher? Their peers in that lesson? Mondays?

The data is used to have informed discussions with the learner, and
potentially their family, to see how issues can be addressed, or as part of
improving teacher performance.

Some secondary schools provide a feelings book to pupils and students
who have SEMH and communication issues. Feeling books are seen as

a good strategy to use with students who have anxiety. The book is in-
troduced to the learner by the SENCO (with whom they have a trusting
relationship). The learner can and should write whatever they want in it. It is
their private space. They should use it to express and process their feelings.
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Priestnall Secondary School uses for students to express how Examples of information which advises on adaptations to make to meet
they are feeling. Chateez are similar to emojis that young people are using pupils’ and students’ needs include:
on social media and are therefore well liked by secondary school aged

pupils and students. National Deaf Children’s Societyl
Bradford Local Authority
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Whole school/college improvement for all

Schools and colleges studied are ensuring their whole approach to teach-
ing and learning, and the wider school and college environment are made
suitable for pupils and students with SEN.

In addition to support in taught lessons, or specific interventions, there are
a range of ‘whole school/college’ approaches being adopted.
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Whole school/Cross-college approaches
These include making changes to school/college organisational and staffing
structures such as:

« Re-organising provision across large/multiple providers and cohorts

Practice examples: Re-organising provision

Priestnall Secondary School has introduced a ‘college’ system to break
their large secondary school down into smaller structures to:

« Improve the community ethos and spirit of the school

« Promote active citizenship

« Increase tailored support for learning.

Each of the five Colleges is still horizontally organised and has a Director
of Studies, a Senior Learning Coordinator (previously a Head of Year) and
a College Assistant. Colleges also have separate pastoral structures and
are located in separate zones of the school.

The structure is designed to further individualise levels of welfare and
academic guidance. It has improved communications between school
and home, and afforded parents/carers and teachers time to liaise more
closely and efficiently.
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« Ensuring structures for managing behaviour align with structures for
supporting pupils and students with SEND (including implementing
an explicit approach to behaviour management such as Behaviour for
Learning)

Practice examples: Behaviour management

Weston College uses a Behaviour 4 Learning (B4L) approach.

This is a way of helping pupils and students to understand the behaviour
skills they need to be successful in education, training, employment and
social settings.

Rather than focussing on unwanted behaviours, it puts a value on posi-
tive, age-appropriate behaviour and the development of self-esteem. It
also works on the basis that most social, emotional and behavioural skills
are learned and therefore, can be un-learned, in terms of inappropriate
behaviours.

In order to foster a positive learning environment, specialist staff work
with tutors across the College to ensure the inclusion of students whose
behaviour is challenging. This enables the students to develop strategies
to overcome their challenges and work towards independence.

In one-to-one sessions, specialist support staff focus on developing skills
that will enable pupils and students to work in a variety of contexts -
whole-class or small-group situations in the classroom, at break-times,
lunchtime and free periods.

Home / Resource stucture Page 61



Depending on the individual, Behaviour 4 Learning can range from atten-
tive listening, collaborative learning or remaining seated in a classroom for
a period of time. Often, the emphasis is upon setting individual, realistic
targets which are agreed together.

The way in which tutors establish a positive climate for learning is cru-
cial in increasing opportunities for Behaviour 4 Learning. The tutors, in
conjunction with the specialist support teams, select approaches that are
more likely to increase learning.

“My anger management has helped because without it | would not have
been able to cope without doing something | regret...”

“The B4L team helped with support outside of class and helped me with
my additional work, attendance and getting on with other students.”

« Assessing staffing structures, including having strong pastoral sup-
port and appropriate deployment of support staff

« Changing the structure of the school/college day - for example fac-
toring in time for extra learning, extra-curricular activity, and having
an agreed strategy for which lessons, if any, to withdraw pupils from
for additional input

What works in SEN Support : 6. A. Doing - Higher Quality Teaching
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Practice examples: Lesson structure

Honywood secondary school has brought in a 100-minute lesson struc-
ture throughout the school. Instead of 6-8 lessons a day they now have
three. All last 100 minutes, with the remainder of the day being available
for learning and tutor time.

The school introduced this approach so that there was:
« Less change and movement throughout the day (as pupils and stu-
dents with SEN -especially autism - found this disruptive)
- Less pressure on pupils to organise themselves (in terms of sorting
which books and equipment they needed to have with them on a
certain day)
« Less physical movement around the school which was not ideal for
those with physical needs
+ More time to engage with topics and learning

The school no longer rings a bell at the end of sessions.
All this has provided a much calmer environment for teaching and learn-

ing that allows deeper learning and more time to ensure all pupils and
students are getting the most out of lessons.

Low Moor Primary School has extended the school day so that it can run
booster sessions before and after school.

The school officially starts at 8.50am, but parents are encouraged to bring

pupils and students in to school for 8.30am. This extra 20 minutes is used
for additional literacy and numeracy activities.
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+ Addressing attendance - schools and colleges are aware that pupils
and students on SEN support may have issues with regular atten-
dance and take steps to address these issues.

Practice examples: Addressing attendance

High Tunstall secondary school uses a range of strategies to address
whole school attendance, including:

- Sending information booklets to families

+ Rewarding improvement in attendance

+ Devoting more resources to pastoral support

+ Having it as a relentless whole staff focus

« Employing attendance officers; and even

« Fining parents

Attendance across the whole school increased from 92% to 95% which
they consider to be good for a school incorporating a medical needs base.
They believe this increase has been reflected in academic improvement.

« Changing the whole school learning environment - to provide engaging
and immersive learning environments which are suitable for pupils and
students with a range of needs

- Steps to making learning engaging, such as transforming classes into
the seaside or fishing boats, transforming chairs into bicycles, or allowing
different ways to complete tasks such as making a poster, producing a
‘news report’ or working outside of the school/college environment

What works in SEN Support : 6. A. Doing - Higher Quality Teaching
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Practice examples: learning environments

At North Ormesby Primary Academy the key focus has been on creating
immersive learning environments that meet the needs of all pupils and
students.
The school:
+ Allows children to design their own classroom
- ‘Converts’ its classroom: into the seaside with a boat and lighthouse,
for example, or by using chairs with pedals to challenge children to
‘cycle’ the distance from Land’s End to John O'Groats
+ Brought in beanbags and balls that children can sit on and provided
dark sensory tents
“We give every child the option to learn where they want and use what
they want.”

« Introducing approaches to learning that underpin all teaching and
learning across the school such as:
« Carol Dweck’s Growth Mindset work (where teachers develop
resilience, coping strategies, and motivation in pupils and students)
and metacognition (where pupils and students are explicitly taught
about learning processes by considering how they learn, what works
for them, previously successful learning techniques and noting the
transferability of skills)
- Celebrating success - all schools provide a wide range of opportunities
to celebrate pupils’ and students’ achievements. Calls and postcards
home, certificates, and celebration assemblies are all being used for this
purpose. It is considered important to celebrate personal achievement,
in order to reflect personal accomplishments
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Practice examples: Celebrating success

High Tunstall secondary school has regular ‘celebration events’ in assem-
blies, which the whole school attend and parents are invited to.

Certificates are presented to recognise progress and effort, not just
achievement of outcomes and academic attainment.

This means that pupils and students with SEND who may otherwise be
left out of these rewards (because they're not achieving the highest
grades) are included and the whole school celebrates their successes
with them.

+ Promoting well-being - all schools and colleges are providing a range of
pastoral and social and emotional support. These are often provided by
a learning mentor or external staff and organisations specifically trained
to deliver such services. These include whole school approaches to:
« Foster well-being and encourage healthy choices (by teaching pupils
and students about anti-social behaviour, addictions, relationships
and well-being)
« Providing counselling and/or mental health support services
« Provide a mechanism for pupils to express their concerns e.g. worry
box
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Practice examples: Learning Centres

Many colleges have a specialist resource area or Learning Centre on
campus. These provide professional and supportive mentoring assistance,
responsive to individual requirements, by offering support on:

- Emotional, social and behavioural difficulties

- Classroom strategies to diffuse, resolve and refocus

« Action planning and practical planning strategies

« Managing self-esteem, motivation, confidence, bullying and anxiety

« Reflective practice to identify and focus on the positives

- |dentify and set targets/goals

- |dentify strengths and work on areas for development

+ Mediation and advocacy

+ Dealing with peer pressure

« Providing options to make informed decisions/choices

- Issues with relationships, family and friends

+ Developing social skills

+ Developing communication skills

« Peer to peer mentoring/buddy system
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SEND Offer
Schools and Colleges are developing various offers to support pupils and
students with SEND. This includes:
- Considering non-taught times - although the focus is on what support
is offered in the classroom for these pupils and students, there is also
an understanding that pupils and students on SEN support might need
additional support in non-taught times, such as at break and lunchtimes.
This involves providing:
- ‘Safe havens’ where pupils and students can go during ‘free time’

Practice examples: Safe havens

St James’ secondary school has set up a lunchtime safe haven where
those on SEN support can take their lunch and sit together in a smaller,
calmer, more comfortable space. The dining hall was a problem area for
students with social issues and often far too noisy. In addition the hour
of ‘free time for students who find social interactions and making friends
difficult was in some cases increasing their anxiety.

Pupils are welcome to bring their friends and classmates to the safe ha-
ven. One learner has started bringing a group of three friends who all sit
and eat together and engage in activities, such as card or board games.

“They're like a little gentleman’s lunch club.”

« Homework clubs (where pupils and students could access support
and assistance not available to them at home)

« After school and holiday clubs, as a way to experience success in
non-academic areas and to build relationships with other adults

- Staggered lunch breaks and/or introducing rules for moving around
the school to keep these times as calm and supportive of pupils’ and
students’ needs as possible

What works in SEN Support : 6. A. Doing - Higher Quality Teaching

Home / Resource stucture

« Preparation for transition - schools and colleges are taking steps to sup-
port pupils and students through transition between settings. Schools
and colleges have implemented Transition Teams, who run open and
taster events and visit for prospective students

Practice examples: Transition support

Gloucestershire College considers it important to reduce the anxiety of
students and parents around starting at a new placement. They have there-
fore put a lot of effort into preparing pupils and students for the transition
to college, the support already in place and the welcome students receive.
Pupils and students are:
- Sent pictures of their tutors and staff who are going to be working
with them well in advance of their start
« Provided with their timetables so they can start to plan their time
and routine
- Invited to open days, taster events and chances to meet staff and
look around the college
The transition team has produced a virtual tour of the college, with spe-
cial focus on the areas of the college that pupils and students will need
to become familiar with - e.g. their curriculum areas, the learning support
centre, and communal spaces. http://www.gloscol.ac.uk/student-and-par
nt-guide/learning-support-and-accessibility/

The college has made this video into a virtual reality tour which can be
experienced through a headset (as if the student is really walking around
the college). http://www.gloscol.ac.uk/about-us-and-jobs-at-gc/campus:
=s-and-contacts/virtual-tours/

Videos of current pupils and students with SEND talking about how they
get on at college and the support they receive have been produced and

uploaded onto the college website. https://vimeo.com/183004359

These ‘innovative' tools have been found to be useful for students whose anxiety
makes them less keen to visit or attend college in person and for school refusers.
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« Varying the curriculum offer - including providing vocational options, alternative
or reduced curriculum, and a selection of courses to suit the pupils' and students’
needs and aspirations, potentially with more focus on core literacy and numeracy

Practice examples: Varied curriculum offer

Fir Vale Secondary Academy has “Vision to Vocation” (V2V) as its alterna-
tive provision (after feedback from students that they didn't like the term
‘Alternative Provision’). Learning on the V2V course is a mix of several core
subjects - Maths, English, ICT and Science. Students also do Personal and
Social Development (PSD) and the ASDAN employability courses.

Some V2V students have a day out of school every week, to attend a “voca-
tional skills” placement. This might be to achieve a qualification in childcare,
multi-media or car mechanics for example. On top of these, students are
offered the chance to study either two or three guidance subjects of their
choice.

V2V pupils and students gain accredited qualifications and have person-
alised programmes of study, which reflect their interests, strengths, and
development needs. Pupils and students will be able to choose from GCSE
courses to Entry Level qualifications, depending what is best for their own
personal development.

The school employs an IAG (Information Advice and Guidance) Advisor
who supports Year 9 students with decision-making. The IAG Advisor works
closely with school and V2V students to organise a series of visits to local
colleges. These visits are tailored for V2V students, so they are able to see
suitable and appropriate courses available to them at the right academic
level. After the series of visits, the IAG Advisor works in the classroom with
the students to support their UCAS Progress applications. All V2V students
have an individual IAG Advisor interview to which parents are also invited.

The school closely monitors the V2V programme and remains account-
able for student progress.

What works in SEN Support : 6. A. Doing - Higher Quality Teaching

Home / Resource stucture

Myerscough College takes on three cohorts of Traineeships (a post-16
route into work or Apprenticeships) every academic year in partnership
with Salford Council. All of their caseload (of around 100 pupils and stu-
dents) self-identify with SEND.
http://www.myerscough.ac.uk/courses/apprenticeships/apprentice!
ship-vacancies/traineeships/

The cohorts are each split into groups of around 15 pupils and students.
Three LSAs are assigned to support each group (with additional staff if
pupils and students have needs identified through EHC plans).

Support is provided in-class (in taught and practical lessons) and on work
placement, and also to employers before the students join them. Staff are
available as a point of contact for pupils and students outside these hours
as support staff take responsibility for the holistic support of pupils and
students - dealing with mental health and welfare issues, for example, as
well as transport and housing issues and employability skills.
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* Preparation for adulthood - Schools and colleges are also preparing
pupils and students for adulthood with provision around work readiness
and employment, independence and life skills

Practice examples: Preparation for adulthood

Weston College has a residential training facility, Weston Bay, aimed at

students with autism. https://www.weston.ac.uk/why-choose-us/campus]
hs-and-faci|ities[weston-ba]

It provides specialist support in independent living, employability, study
skills, accessing the community and mobility training, with social skills
playing a fundamental role.

The centre gives students the opportunity to ‘try out’ independent living
and work with support teams to assess and address any issues they might
face in the future - for example when they go to university or move out of
home or into employment.

“Weston Bay has helped me understand the challenges of independent
living how to overcome them.”

What works in SEN Support : 6. A. Doing - Higher Quality Teaching

Home / Resource stucture

Sweyne Park secondary school has set up an Employability for Life ac-
creditation scheme in partnership with local employers.

This is designed to equip pupils and students with the skills employers are

looking for. http://sweynepark.com/html/pupils/employability.htm]|

Employability for Life
© Charter

Page 67


https://www.weston.ac.uk/why-choose-us/campuses-and-facilities/weston-bay
https://www.weston.ac.uk/why-choose-us/campuses-and-facilities/weston-bay
http://sweynepark.com/html/pupils/employability.html

The scheme involves pupils and students producing a portfolio, displaying
the skills they have to meet employers’ needs. It accredits the standards
that the majority of pupils use on a daily basis with regard to communi-
cation, behaviour and attitude towards their studies. The school sees the
benefits of this as:

« Reduced NEET rates

« Improved attendance rates at KS4

- Greater pupil confidence at interviews (as they have their portfolio

folder as a prop)

+ Development of character

- Development of Work Related Learning (WRL) skills

« Developing the ‘resource base’ or ‘learning centre’ to become a one

- stop shop for all staff and student SEND support. These spaces are
being used as quiet spaces and venues for one-to-one support as well as
facilities for accessing wider support and advice and information on in-
dependent learning. These spaces are often highly visible and accessible
- Positive representation of SEND - schools and colleges have consid-
ered how welcoming and accessible their premises are for pupils and
students with SEND and their families and how they represent people
with SEND

What works in SEN Support : 6. A. Doing - Higher Quality Teaching

Home / Resource stucture

Practice examples: Positive representation

Priestnall secondary school’s SEN team check curriculum content and
presentation to make sure they properly reflect people’s differences and
promotes acceptance of pupils with SEND.
For example:
- If maths teachers are using a set of images of people are some of
them physically disabled?
« If history lessons are covering notable people do they mention that
Mozart, Darwin, Einstein and Newton might all be considered to have
autism?
The same applies to the content of assemblies.
The staff always like to ensure that there is a good representation of all
pupils on its school council, and to represent the school externally (e.g. in
its promotional material and on its website).

« Pupil voice opportunities - where pupils and students on SEN support
have multiple ways of feeding back their opinions on their support, their
progress and wider school issues.

Practice examples: Pupil voice

North Ormesby Primary Academy has a range of strategies to support op-
portunities for pupils to feed in their opinions on school and other issues.
They are actively encouraged to take part in the School Council.

They attend half termly progress checks.

SLT ask for their feedback on support provided during learning walks.

The school also has Digital Ambassadors (a significant proportion of
whom are pupils with SEN)- who train staff from other schools on how to
use technology in school. http://www.northormesbyacademy.org/blog-2/
mplementingipads-developingdigitalcitizens

The Digital Ambassadors have given presentations to lots of different
people from other schools and companies.
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St James' secondary school has a range of questionnaires for pupils and
students about various aspects of school.

Below is an example of a survey given to them after attending Homework

Club

Homework Club

lamin Year

Tick the box

Strongly | £

| like coming to Homework Club

| feel safe in the room

| get most of my homework done

| would |ike___ Homework Club to

continue

| get help when | am stuck if | need it
| use the computers

It's good to have TAS to help

Complete the following statements:

One thing that helps me (5,00
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7. Do: Communication and Interaction

Children and young people with speech, language and communication
needs have difficulty in communicating with others. This may be because
they have difficulty saying what they want to, understanding what is being
said to them or understanding/using social rules of communication. These
issues may also affect their reading, learning, socialising and making friends
and behaviour and control of emotions.

-

Evidence

We have divided this area of need into two broad areas, speech and lan-
guage and social communication skills, by which we mean the skills needed
to communicate effectively with others, including social rules and an under-
standing of non-verbal communication.

1. Speech and language

There is a growing body of evidence showing that teaching staff can make
significant improvements in pupils’ and students’ language skills. More
detailed information on effective interventions in language is available from
http://www.thecommunicationtrust.org.uk/whatworks.

-~

The table below is a brief overview of the research evidence available. We
intend this to be a tool in the process of selecting an approach to use, and
would always suggest using your own professional judgement to select the
approach that best fits the learner and situation, and to consider this as
only one part of the zraduated approach

What works in SEN Support : 7. B. Doing - Communication and Interaction

We have labelled the evidence for each approach as Good, Moderate or Promising

Good evidence means that there are multiple high quality studies indicating
that this may be effective in mainstream schools. These would normally be
randomised controlled trials'.

Moderate evidence means that we found either one randomised controlled
trial or multiple cohort trials? showing that this may be effective in main-
stream schools.

Promising evidence means that the research is smaller scale: it might have
used pre-test and post-test with only one group, or it might present a series
of case studies.

Home / Resource stucture

1 Randomised controlled trials are considered the ‘gold standard’ of intervention research.
Individuals are randomly allocated to receive either a control intervention or one of multiple
experimental interventions. The control intervention may be no treatment or treatment as
usual.

2 Cohort trials are trials where two groups are compared before and after the intervention
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The evidence base in communication and interaction approaches

Suitable for Key Stage1/2Q

Strategy

Oral language
intervention

Phonological
awareness train-

ing

Consultative
approach with
speech and lan-
guage therapist

Peer tutoring
using story maps

What works in SEN Support : 7. B. Doing - Communication and Interaction

Suitable for:

2\

Fo

What is the strategy?

A scripted language intervention led

by teaching assistants for 20-40 short
sessions over 3-6 months, focusing on vo-
cabulary, narrative and producing more
complex sentences.

How strong is the evidence?

Good evidence this strategy can improve
oral language in children who start school
with low language skills.

A scripted phonological intervention led
by teaching assistants for 20-40 short
sessions over 3-6 months, focusing on
awareness of sounds and letter knowl-
edge.

Good evidence that teaching phonologi-
cal awareness and phonics can help avoid
literacy difficulties in children with low
language.

A speech and language therapist gives
advice on resources and approaches to
use with specific children.

Moderate evidence that teachers working
with speech and language therapists can
improve language outcomes.

A child with language needs is paired
with a more able peer and they work
together putting a story into a story map
format. Similar to LEGO therapy, de-
scribed below.

Promising evidence that peers working
together improves communication skills,
although currently based only on children
in special schools.

Home / Resource stucture

Where can | find out more?

Resources:
_anguage4Reading
Academic papers:

Fricke et al. 2013; Bow:
yer-Crane et al. 2008; Lee
and Pring 2016)

Research:
‘Bowyer-Crane et al. 2008]

Research:
‘Gallagher and Chiat 2009:;
Mecrow et al. 2010

Resources:

Story Maps
Research:

Grunke et al, 2016
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The evidence base in communication and interaction approaches
Suitable for Key Stage 3/ 4/ post-16 © ®

Strategy Suitable for:  What is the strategy? How strong is the evidence? Where can | find out more?

Oral language KOX Structured interventions led by a teach- ' Moderate evidence this strategy can Resources:

intervention ing assistant teaching key vocabulary and ' improve students’ reading and language  Adolescent Vocabulary!
narrative creation techniques. comprehension. Research:

(Spencer et al. 2017; Styles et/

al. 2015; Ward-Lonergan et al.

CPD in language .(.(.(.)‘)‘)‘ Teachers are taught ways to modify their = Promising evidence this strategy can Research:
modification - own oral and written language to sup- improve students’ written expression and = [Starling et al. 2012]
techniques port students by a Speech and Language | listening comprehension.
therapist.
Metalinguistic .(.(.(.)‘)‘)‘ Students are explicitly taught grammar Promising evidence this strategy can Resources:
approaches - rules using visual cues - e.g. using colours | improve students’ grammatical knowl-
to indicate different parts of speech. edge, currently based only on children in
special schools. Research:
(Ebbels 2014; Zwitserlood et|
al. 201

What we found didn’t work for pupils with speech and language needs:

« Auditory processing interventions. These programmes aim to improve
language by improving underlying brain responses to sounds. For more

information: Gillam et al. 2008; Strong et al. 201}
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2 Social communication skills

Research provides support for some intervention strategies for social com-
munication skills but much of this work has evaluated the effectiveness of
interventions delivered by researchers. More research is needed to evalu-
ate interventions delivered in school settings.

-

The table below is a brief overview of the research evidence available. We
intend this to be a tool in the process of selecting an approach to use, and
we would always suggest using your own professional judgement to best

select the approach that fits the learner and situation, and to consider this

as only one part of the graduated approacH.

The evidence base in social communication approaches
Suitable for Key Stage1/2Q

Strategy Suitable for:  What is the strategy?

Teaching- S Adult-led groups with direct teaching
focused social based on social skills. Each session lasts
skills training FOX 30 minutes to 1 hour. Sessions are typi-

cally delivered daily or weekly for 14 -18
weeks. Sessions focus on eye contact,

listening, turn taking, and friendship tips.

How strong is the evidence?

Moderate evidence this strategy can
increase socialisation and communication
skills but most interventions delivered by
researchers.

What works in SEN Support : 7. B. Doing - Communication and Interaction Home / Resource stucture

Where can | find out more?

Resources:

Eocial Use of Language Pro;l

-ra mme

Muller et al., 2016; Khemkal

kbt al., 2014; Kasari et al.; 2013;
augeson et al., 200¢;

ot al., 2004;
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https://link.springer.com/article/10.1007/s10803-008-0590-6
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Peer-mediat-
ed social skills
training

Visual strategies

Communication
strategies

What works in SEN Support : 7. B. Doing - Communication and Interaction

7

o

7

Non-verbal
students

Naturalistic group-based activities, which
incorporate teaching and demonstration
of appropriate social communication

skills. Includes LEGO Therapy.

Includes Social Scripts and Social Sto-
ries. Social Scripts include prompts

for students to use specific language
during social interactions, with the level
of direction given gradually decreasing.
Social Stories describe social situations
to help students respond appropriately
or prepare for new experiences.

Examples include iPads with speech-gen-
erating devices, Augmentative and Alter-
native Communication (AAC) devices.

Moderate evidence this strategy can
increase social communication skills.
Although research into LEGO Therapy
has revealed largely positive results, this
is limited and further investigation is
needed.

Moderate evidence that social scripts
improve social communication skills.
Promising evidence on the use of social
stories.

Promising evidence for increasing com-
munication including initiating requests,
responding to questions, and making
social comments.

Home / Resource stucture

Resources:

EGO Therap

Reichow & Volkmar, 201d;
LeGoff, 2004;

Bherman, 2006;
bood; Kasari et al., po1i, o1d)

Resources:

Bocial Scripts & Storieg

Research:

Reichow & Volkmar, 201d;

Bond et al, 2016

Research:

Kin & Leonard, 2015; Bedwanil
ot al., 2015; Millar et al., 2006;

Schlosser & Wendt, 2008
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The evidence base in social communication approaches
Suitable for Key Stage 3/ 4/ post-16 @ ®

Strategy

Teaching-fo-
cused social
skills training

Peer-mediat-
ed social skills
training

Visual strategies

Video modelling

What works in SEN Support : 7. B. Doing - Communication and Interaction

Suitable for:

SO\

=

N3
5

Ne
5

What is the strategy?

Adult-led groups with direct teaching
based on social skills. Each session lasts
30 minutes - 1 hour. Sessions are typi-
cally delivered daily or weekly for 14 -18
weeks. Sessions focus on eye contact,
listening, turn taking, and friendship tips.

Naturalistic group-based activities,
which incorporate teaching and demon-
stration of appropriate social communi-
cation skills. Includes LEGO Therapy.

Include Social Scripts and Social Sto-
ries. Social Scripts include prompts for
students to use specific language during
social interactions, which gradually
decrease. Social Stories describe social
situations to help students respond
appropriately or prepare for new expe-
riences.

A teaching method whereby learners
watch a video of someone modelling a
target behaviour or skill and then imitate
this.

How strong is the evidence?

Moderate evidence this strategy can in-
crease socialisation and communication
skills but most interventions delivered by
researchers.

Moderate evidence this strategy can
increase social communication skills.

Moderate evidence that social scripts
improve social communication skills.
Promising evidence on the use of social
stories.

Promising evidence this strategy pro-
duces positive results for social commu-
nication skills but research is limited in
school settings.

Home / Resource stucture

Where can | find out more?
Resources:

Social Use of Language Prof
Srammel

Research:

Muller et al., 2016;
bt al., 2014; Kasari et al., 2014;
Laugeson et al,, 200d;
Ens et al. 2004;

Resources:

EGO Therap

Research:

Reichow & Volkmar, 201d;
LeGoff, 2004;

Sherman, 2004; Dwens et al.|
2004; Kasari et al., Ro1i, 201€)

Resources:

Social Scripts & Stories

Research:

Reichow & Volkmar, 201d;

Research:

Reichow & Volkmar, 201d
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https://link.springer.com/article/10.1007%2Fs10803-009-0842-0

Technolo-
gy-based inter-
ventions

Communication .(&)‘
strategies

Non-verbal
students

What works in SEN Support : 7. B. Doing - Communication and Interaction

Technology programmes to teach emo-
tion recognition.

Examples include iPads with
speech-generating devices, Augmen-
tative and Alternative Communication

(AAC) devices.

Promising evidence for improving face
and voice emotion recognition.

Promising evidence for increasing com-
munication including initiating requests,
responding to questions, and making
social comments.

Home / Resource stucture

Research:

Lacava et al., 2007

Research:

Xin & Leonard, 2015;
ani et al., 2019: Millar et al.

2004; bchlosser & Wendt
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Promising practice

Datete
Schools and colleges are using a range of programmes and strategies to
provide additional support to boost communication and interaction. These
include:

« Social skills - where small groups of pupils and students have opportu-

nities to try out social skills and see them being modelled

Practice examples: Social skills groups
High Tunstall secondary school uses friendship groups for pupils and
students who need extra support in turn-taking and social interaction,

including those with autism.
Groups of 4 to 8 pupils and students of different ages undertake a struc-
tured programme, led by a trained TA to:
« Reflect on and discuss how to make friends, hold conversations and
regulate emotions
« Practise these skills (for example watching or reading something
together and then discussing it or carrying out a group activity such as

cooking)
« Assess and address their personal strengths and weaknesses

+ LEGO therapy - a programme based on the highly structured, system-

atic and predictable nature of LEGO, appealing to children with social
and communication difficulties and autism

What works in SEN Support : 7. B. Doing - Communication and Interaction

Home / Resource stucture

Practice examples examples: LEGO therapy
St James' secondary school uses LEGO therapy to help pupils with

autism spectrum disorderg and related social communication difficulties,
such as Asperger’s Syndrome. A TA runs the intervention with groups of 3

children at a time.
- Children are assigned to one of three roles within the group - Suppli-
er, Builder, or Engineer
« The team works together to assemble an agreed structure. The
emphasis is on developing verbal and non-verbal communication, joint
attention and task focus, collaborative problem-solving, sharing and
turn-taking
« They switch roles and then assemble another structure
» The group meets weekly for around an hour, while other pupils and
students are reading in the library
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What works in SEN Support : 7. B. Doing - Communication and Interaction

« Communication, speech and language skills activities - to develop
skills in turn-taking, holding conversations, speaking

« Autism programmes - such as Fiona Spiers' PHSE programme that
suggests resources and ways of working with children and young people
with autism

« All Aboard - that uses play and activities to improve confidence, com-
munication and social interaction skills

« Elklan - training for staff and parents on supporting pupils and students
with speech, language and communication issues

- Time to talk - a programme to develop oral and social interaction skills
for reception and Key Stage One pupils and students

« Socially Speaking - a pragmatic social skills programme for pupils with
mild to moderate learning disabilities

+ Bespoke input devised with the support of a specialist (e.g. teacher of
the deaf, speech and language therapist)

Home / Resource stucture Page 79



Practice example: Primary school approach to supporting
Communication and Interaction needs

North Ormesby Primary Academy found that a lot of the children joining
them required SEND support for speech, language and communication
needs. Research from the LA showed that 90% of children in the area
were not ready for nursery. Concerned about the high levels of language
impoverishment and EAL, the school adopted a whole school approach to
improving speech, language and communication. This was a key focus of
the school development plan.

The school now identifies children with a SLCN as early as possible using
the progression tools provided by The Communication Trust (links to

brimary versior| or blder versior]) and implements a range of programmes

and strategies across Early Years and Key Stage 1. These include:
(Boosting Language Auditory Skills and Talking):

« BLAST 1is designed for all children in nursery aged from 3-4

« BLAST 2 is designed for all children in reception aged from 4-5
The school used the programme but found that “BLAST was too ad-
vanced for our children” so they worked with the Communication Special-
ist who adapted elements of the programme for use in school.

What works in SEN Support : 7. B. Doing - Communication and Interaction

Home / Resource stucture

- a targeted intervention programme, which supports lan-
guage delayed children in Reception and KS1to make progress with their
language and communication skills. Key members of school teaching staff
and Early Years staff had intense training on the programme.

“We took the best from Talk Boost and cascaded it to all teachers on what
aspects of the programme would be useful in class for their children.”

Talking Tigers - a structured programme that needs to be completed ev-
ery day. The children work in small groups to develop social and emotion-
al skills. Talking Tigers is now used as a concept in nursery for the whole
class. The nursery chooses a book each week and selects the key vocab-
ulary from the book that they want the children to understand and use.
All learning activities are based around the book, including the learning
environment.

The school found that the overall programme was too advanced for their
children so they adapted the programme to the needs of the children.
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https://www.thecommunicationtrust.org.uk/resources/resources/resources-for-practitioners/progression-tools-primary/
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http://www.ican.org.uk/talkboost

No Pens Day Wednesday -https://www.thecommunicationtrust.org.uk/
brojects/no-pens-day-wednesday/ - encourages schools and settings to

put down their pens and run a day of speaking and listening activities.

“We did lots of things... We had staff and pupils in with hearing and visual
impairments who taught us braille and sign language and other ways of
communicating.”

Progression tools for Speech and Language - https://www.thecommunica{
tiontrust.org.uk(resources[resources(resources-for-EractitionersZEroéres]
sion-tools-primary/

To identify children struggling to develop their speech, language and
communication skills and track progression of these skills over time or
following interventions.

“Children enter nursery listed as requiring SEN support but come off the
list as they progress through school and catch up to age related expecta-
tions.”
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Learning difficulties cover a wide range of needs, including moderate
learning difficulties (MLD), severe learning difficulties (SLD), where children
are likely to need support in all areas of the curriculum and associated
difficulties with mobility and communication, through to profound and mul-
tiple learning difficulties (PMLD), where children are likely to have severe
and complex learning difficulties as well as a physical disability or sensory
impairment. Specific learning difficulties (SpLD), affect one or more specific
aspects of learning.

=

Evidence

The tables below are a brief overview of the research evidence available.
We intend this to be a tool in the process of selecting an approach to use,
and we would always suggest using your own professional judgement to
select the approach that best fits the learner and the situation, and to con-

sider this as only one part of the graduated approach|

We have labelled the evidence for each approach as Good, Moderate or
Promising.

Good evidence means that there are multiple high quality studies indicating
that this may be effective in mainstream schools. These would normally be
randomised controlled trials'.

Moderate evidence means that we found either one randomised controlled
trial or multiple cohort trials? showing that this may be effective in main-
stream schools.

Promising evidence means that the research is smaller scale: it might have
used pre-test and post-test with only one group, or it might present a series
of case studies.

1 Randomised controlled trials are considered the ‘gold standard’ of intervention research.
Individuals are randomly allocated to receive either a control intervention or one of multiple
experimental interventions. The control intervention may be no treatment or treatment as
usual.

2 Cohort trials are trials where two groups are compared before and after the intervention

What works in SEN Support : 8. C. Doing - Cognition and Learning

We have divided this evidence into four main areas:

! Literacy needd

Thinking skills approaches

]
1: Literacy Needs

A detailed, searchable list of literacy interventions is available from the
Interventions for Literacy website. This is based on a recent review of What
Works for improving literacy (Brooks, 201d). It is a very useful resource but
much of the data included is unpublished, and so is not included in this
review.
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The evidence base in literacy approaches

Suitable for Key Stage1/2Q

including articula-
tory or rhythmic
training

acy intervention which includes training in
awareness of forming speech sounds or
the rhythmic properties of speech.

effective at improving literacy.

Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Multi-component KOX Teaching assistants work through a Good evidence that it is effective in | Resources:
small group literacy structured, sequential programme which | improving word reading skills. \ntervention for Literacy!
teaching includes elements of phonics, sight word Reading Interventio

learning, book reading and writing. Research:

Hatcher et al, 2004
Suggate, koid,

Oral language KOX A scripted language intervention led Good evidence this strategy can Resources:
intervention by teaching assistants for 20-40 short improve oral language in children, | _anguage4Reading

sessions over 3-6 months, focusing on Promising evidence that this can Research:

vocabulary, narrative and producing more | improve literacy skills. Fricke et al. 2013; Bowyer-Crane et

complex sentences. al. 2008; Lee and Pring 2016
Explicit teaching .(.(.(.)‘)‘)\ Teaching a range of techniques to enable pu- | Good evidence that this improves | Resources:
of reading compre- - pils and students to understand the meaning | comprehension of connected text. | EEF-Sutton Trust Teaching and|
hension strategies of what is written, including inferring mean- earning Toolkit: Comprehension

ing from context, identifying key points and strategies

monitoring their own understanding.
Computer assisted | 8 Children are asked to work through a Good evidence that this approach | Resources:
instruction structured intervention programme work- | is useful as long as teachers are

ing on a computer. trained in using the programme. Research: Archer et al (2014)|
Teaching children .(.(.(.)‘)‘)‘ Reading instruction focuses around the Good evidence that it is effective in | Resource:
to focus on mor- - units of meaning that make up words and | improving spelling and comprehen- | Btructured word inquiry!
phemes within O how this determines spelling (e.g. why sion skills. Research:
words - missed and mist are spelt differently). Goodwin & Ahn, 2010
Interventions KOX Children work through a structured liter- | Moderate evidence that these are | Research:

Magnan & Ecalle, 2004;
homson et al (201

What works in SEN Support : 8. C. Doing - Cognition and Learning
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http://www.interventionsforliteracy.org.uk/home/interventions/
http://cumbria.gov.uk/childrensservices/schoolsandlearning/reading/default.asp
file:///C:\Users\ab8107\Downloads\dx.doi.org\10.1111\j.1469-7610.2005.01559.x
http://dx.doi.org/10.1037/a0020612
file:///C:\Users\ab8107\Downloads\dx.doi.org\10.1177\0022219414528540
http://www.crl-virtual.org/research/nuffield-language4reading/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
http://abralite.concordia.ca/
http://www.sciencedirect.com/science/article/pii/S036013151400133X
https://link.springer.com/article/10.1007%2Fs11881-009-0032-y
http://wordworkskingston.com/WordWorks/Structured_Word_Inquiry.html
http://dx.doi.org/10.1007/s11881-010-0041-x
file:///C:\Users\ab8107\Downloads\dx.doi.org\10.1016\j.compedu.2004.08.008
https://link.springer.com/article/10.1007%2Fs11145-012-9359-6

The evidence base in literacy approaches
Suitable for Key Stage 3/ 4/ post-16 @ ®

Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Multi-component KON Teaching assistants work with pupils and | Good evidence that it is effective in | Resources:
small group literacy students through a structured, sequential | improving word reading skills. Intervention for Literacy|
teaching programme which includes elements of
phonics, sight word learning, book reading
and writing. Research:
Boulay et al (2015]
Bunn et al, 200; Suggate, kod,
201/
Explicit teaching Sseo Teaching a range of techniques to en- Good evidence that this improves | Resources:
c 7S\ . . :
of reading compre- able pupils and students to understand comprehension of connected text. | EEF-Sutton Trust Teaching and!
hension strategies oY the meaning of what is written, including
- inferring meaning from context, identify- strategies
ing key points and monitoring their own
understanding.
Computer assisted | 8 Pupils and students work through a Good evidence that this approach | Research: Archer et al (2014)]
instruction structured intervention programme on a is useful as long as teachers are
computer trained in using the programme.
Graphical organ- '(.(.(.)‘)‘)‘ Students are taught to use graphical Promising evidence that these ap- | El Zein et al, 2014; Kim et al, 2004
isers - approaches to represent story structure | proaches are useful for struggling
O (story frames, cognitive maps etc). pupils and students.
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http://www.interventionsforliteracy.org.uk/home/interventions/
http://www.hmhco.com/products/read-180/
http://sim.kucrl.org/products/details/xtreme-reading
http://files.eric.ed.gov/fulltext/ED560732.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/16-18_Literature_Review.pdf
http://dx.doi.org/10.1007/s11881-010-0050-9
http://dx.doi.org/10.1037/a0020612
file:///C:\Users\ab8107\Downloads\dx.doi.org\10.1177\0022219414528540
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
http://www.sciencedirect.com/science/article/pii/S036013151400133X
https://link.springer.com/article/10.1007%2Fs11881-009-0032-y
http://dx.doi.org/10.1007/s10803-013-1989-2
http://dx.doi.org/10.1177/00222194040370020201

What we found didn't work in terms of literacy needs:

« Coloured overlays to improve reading. The only research that shows
significant improvements in reading using coloured overlays focuses on
children with diagnosed visual difficulties (Irlen syndrome). Other re-
search suggests it is ineffective for children with broader literacy needs

(Bouldoukian et al, 2002; Henderson et al, 2013; Mitchell et al, 2008).

« Fluency interventions aimed only at improving reading speed. These
tend to have short-lived effects and do not generalise well to reading
new material. It is likely to be better to focus on a multi-component

approach (Suggate, 2014; Hintikka et al, 2008).

T~
2. Writing needs

Writing is a broad term that can cover basic handwriting transcription and
spelling as well as more complex composition skills. Effective writing is key
to allowing a learner to communicate and demonstrate their knowledge.
Berninger (1999] argues that successful writing depends on a triad of skills:

« Transcription skills (handwriting, spelling and punctuation knowledge)

- Language skills (vocabulary and knowledge of argument structure)

+ Working memory (required to hold information in mind while writing).
Difficulties in any one of these areas can cause writing difficulties. It is
therefore important to assess a learner’s skills in each area.

Pupils and students with literacy difficulties normally demonstrate writing difficul-
ties, and these can be more difficult to resolve than reading difficulties. One of
the problems with evaluating research in this area is that generally studies have
been conducted across the whole spectrum of transcription and writing abilities
and therefore do not specifically pull out what is useful for pupils and students

with SEND. Some useful resources are available from Teach Handwriting
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http://dx.doi.org/10.2466/pms.106.2.517-532
http://dx.doi.org/10.1177/0022219414528540
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The evidence base in writing approaches

Suitable for Key Stage1/2Q

construction

tences in response to picture prompts,
with modelling and feedback.

Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Teaching handwrit- | S€qgy, Children are explicitly taught how to Good evidence that this improves | Research:
. o Saaat\ o hs o
ing explicitly correctly form individual letters and how | the legibility and fluency of writing, | Santangelo & Graham, 2014
to join them. and the length of pieces of writing.
Individualising 2 Tuition is focused on individual weak- Moderate evidence that this im- Research: Bantangelo & Graham,|
handwriting in- nesses in handwriting rather than usinga | proves legibility and fluency. po1d; DE Report, 2012
struction standard approach.
Cognitive ap- KOX Children are taught to form letters in the Moderate evidence that this Research: Zwicker and Hadwin,|
proaches to hand- context of practising letter sounds, discussion | approach is more effective thana | bood:
writing instruction of letter formation and evaluation of their own | multi-sensory one that focuses on
work (selecting best formed letters). letter formation only.
Self-regulated KOX Explicit, scaffolded instruction in planning, | Moderate evidence that written Resources:
strategy develop- composing and revising. language improves. Belf-regulated strategy develop!
ment S
Research:
[Torgerson & Torgerson, 2014/
DfE Report, 2012;
Teaching grammar 'C.(.(.)‘)‘)‘ Pupils and students are taught ways of Moderate evidence that this im- Research:
explicitly - combining sentences. proves the complexity of written Andrews et al (2004]
composition.
Teaching sentence KOX Pupils and students create written sen- Promising evidence that written Research:

language improved.

Datchuk (2016

What works in SEN Support : 8. C. Doing - Cognition and Learning
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http://http.dx.doi.org/10.1007%2Fs10648-015-9335-1
http://http.dx.doi.org/10.1007%2Fs10648-015-9335-1
http://http.dx.doi.org/10.1007%2Fs10648-015-9335-1
https://www.gov.uk/government/publications/what-is-the-research-evidence-on-writing
http://dx.doi.org/10.1177/153944920902900106
http://dx.doi.org/10.1177/153944920902900106
http://journals.sagepub.com/doi/abs/10.1177/004005990003300215
http://www.thinksrsd.com/self-regulated-strategy-development/
http://www.thinksrsd.com/self-regulated-strategy-development/
https://v1.educationendowmentfoundation.org.uk/uploads/pdf/EEF_Evaluation_Report_-_Improving_Writing_Quality_-_May_2014.pdf
https://www.gov.uk/government/publications/what-is-the-research-evidence-on-writing
http://www.tandfonline.com/doi/abs/10.1080/00405841.2011.534922
http://eppi.ioe.ac.uk/cms/Default.aspx?tabid=231
http://dx.doi.org/10.1177/0022466916665588

The evidence base in writing approaches
Suitable for Key Stage 3/ 4/ post-16 @ ®

Strategy

Suitable for:

What is the strategy?

How strong is the evidence?

Where can | find out more?

tion on how to use them.

Teaching handwrit- | S€qgy, Pupils and students are explicitly taught Good evidence that this improves | Research:
. o Saaatt R -
ing explicitly how to correctly form individual letters the legibility and fluency of writing, | Bantangelo & Graham, 2014
and how to join them. and the length of pieces of writing.
Individualising 2 Tuition is focused on individual weak- Moderate evidence that this im- Research: Santangelo & Graham,|
handwriting in- nesses in handwriting rather than usinga | proves legilibity and fluency. kod: DfE Report, 201
struction standard approach.
Use of assistive 2 Use of word processing as a tool to work | Moderate evidence this is effective. | Research:
technology collaboratively or under teacher guidance Bantangelo & Graham, 2014
to help with spellchecking and editing.
Self-regulated KOX Explicit, scaffolded instruction in planning, | Promising evidence that written Resources:
strategy develop- composing and revising. language improved. Belf-regulated strategy develop:
ment S
Research:
DfE Report, 2012; Mason et al, 201}
Computer based KOX Students plan their essay writing using Moderate evidence that these are | Resources:
graphic organizer a computer programme which helps to effective at improving writing, but
2 structure writing. only when accompanied by instruc- | Research: Ciullo & Reutebuch,|

vmenova et al, 2016
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http://http.dx.doi.org/10.1007%2Fs10648-015-9335-1
http://http.dx.doi.org/10.1007%2Fs10648-015-9335-1
http://http.dx.doi.org/10.1007%2Fs10648-015-9335-1
https://www.gov.uk/government/publications/what-is-the-research-evidence-on-writing
http://http.dx.doi.org/10.1007%2Fs10648-015-9335-1
http://www.thinksrsd.com/self-regulated-strategy-development/
http://www.thinksrsd.com/self-regulated-strategy-development/
https://www.gov.uk/government/publications/what-is-the-research-evidence-on-writing
http://www.tandfonline.com/doi/abs/10.1080/00405841.2011.534922
http://www.inspiration.com/
http://onlinelibrary.wiley.com/doi/10.1111/ldrp.12017/abstract
http://onlinelibrary.wiley.com/doi/10.1111/ldrp.12017/abstract
http://journals.sagepub.com/doi/10.1177/0014402915591697

What we found didn’t work in improving writing

« Interventions to improve handwriting that did not involve handwriting
practice (e.g. approaches focusing only on sensory or motor skills:

al, 201]; Santangelo & Graham, 2014).
I~

3. Numeracy Needs

There is limited research evidence on the development and support of
maths skills in pupils and students with SEN.

The evidence base in numeracy approaches
Suitable for Key Stage1/2Q

Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Structured maths KOX A teaching assistant works pupils through | Moderate evidence that it is ef- Resources:
tuition a structured mathematics intervention. fective at improving standardised | Numbers Count|

maths scores. Research:

[Torgerson et al (2010}
Individualising 2 Training includes factual, conceptual Moderate evidence that it is more | Resources:
tuition according to and procedural knowledge and targets effective at improving maths scores | [Catch up Numeracyl|
existing knowledge for intervention, chosen using individual than a single standard intervention | Research:
assessment. approach. Holmes & Dowker (2012

Computer games | & Counting skills are taught with the aid of | Moderate evidence that this can Research:
used to teach computer games. help children at risk of numeracy Praet & Desoete (2014]
counting skills difficulties.
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http://journals.sagepub.com/doi/10.2182/cjot.2011.78.1.3
http://journals.sagepub.com/doi/10.2182/cjot.2011.78.1.3
http://dx.doi.org/10.1007/s10648-015-9335-1
https://everychildcounts.edgehill.ac.uk/mathematics/numbers-count/
http://dx.doi.org/10.1080/19415532.2013.778591
http://www.catchup.org/interventions/numeracy.php
http://dx.doi.org/10.1080/14794802.2013.803779
http://dx.doi.org/10.1016/j.tate.2013.12.003

The evidence base in numeracy approaches

Key Stage 3/ 4/ post-16 © &
Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Computer based 2 Students work through a structured math- | Moderate evidence that this can Research:
teaching ematics programme. be useful in improving fluency and | Beo & Bryant, 200¢; Kroesbergen|
factual knowledge. Less useful for | B vanLuit, 2003;
conceptual understanding.
Promotion of math- | Numeracy | Pupils and students are made aware that be- | Promising evidence that this im- Mathematical Resiliencel
ematical resilience | needs coming successful at maths sometimes involves | proves mathematical outcomes. Research:

struggle in different areas, valuing mathematics
and improving your knowledge of it.

Uohnstone-Wilder et al, 201d

-

4. Thinking skills approaches
The research presented here includes interventions looking at attention and work-
ing memory, which support pupils’ and students’ development of thinking skills.

The evidence base in thinking skills approaches

Suitable for Key Stage1/2Q

Strategy

Suitable for:

What is the strategy?

How strong is the evidence?

Where can | find out more?

yoga

exercises or a yoga routine.

Physical activity .(.(.(.)‘)‘)‘ Children take part in a programme includ- | Good evidence that physical exercise | [Cerroillo-Urbina et al (2015);
- ing moderate aerobic exercise. improves concentration and attention.
Training working 2 A computer based programme which Good evidence that working Resources:
memory gradually improves attention skills over 5 | memory can be trained, but there | Research:
weeks. Suitable for children and adults. is little evidence that this affects Diamond (2012); |
school learning. irk et al (2016
Mindfulness and Seeo, Children complete a series of mindfulness | Moderate evidence that this can be | Cerroillo-Urbina et al (2015;
..-\\\

useful (though not as effective as
aerobic exercise).
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http://dx.doi.org/10.1016/j.compedu.2009.05.002
http://journals.sagepub.com/doi/abs/10.1177/07419325030240020501
http://journals.sagepub.com/doi/abs/10.1177/07419325030240020501
http://dx.doi.org/10.1177/0741932510381652
https://www.open.ac.uk/creet/main/sites/www.open.ac.uk.creet.main/files/01%20Developing%20Mathematical%20Resilience.pdf
http://oro.open.ac.uk/24261/2/3C23606C.pdf
http://dx.doi.org/10.1111/cch.12255
http://www.pearsonclinical.co.uk/Cogmed/Cogmed-Working-Memory-Training.aspx
http://dx.doi.org/10.1177/0963721412453722
http://dx.doi.org/10.1111/jcpp.12615
http://dx.doi.org/10.1111/cch.12255

Alternative seating

Individuals who have trouble sitting still
are given exercise balls, bean bags or
standing desks.

Promising evidence that this can be
effective in improving attention.

avies et al (2011);
oodmon et al (2014

The evidence base in thinking

skills approaches

Key Stage 3/ 4/ post16 @ ®
Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Physical activity .C.(.(:.)‘)\" Pupils and students take part in a pro- Good evidence that physical exer- | Cerroillo-Urbina et al (2015);
gramme including moderate aerobic cise improves concentration and
exercise. attention.
Training working 2 A computer based programme which Good evidence that working Resources:

memory

gradually improves attention skills over 5
weeks. Suitable for children, young people
and adults.

memory can be trained, but there
is little evidence that this affects
school learning.

Research:

Diamond (2012); |
irk et al (2016

Mindfulness and ""U‘A,\,\,‘
yoga

Pupils and students complete a series of
mindfulness exercises or a yoga routine.

Moderate evidence that this can be
useful (although not as effective as
aerobic exercise).

Cerroillo-Urbina et al (2015);

er it vibrates.

Alternative seating | 8 Individuals who have trouble sitting still Promising evidence that this can be | Davies et al (201):
are given exercise balls, bean bags or effective in improving attention.
standing desks.

Vibrating pager 2 Pupils and students are given a pager that | Promising evidence that this im- Resources:
vibrates at regular intervals, and are asked | proves focus on schoolwork. MotivAider|
to tick whether they are working whenev- Research:

What we found didn’t work in improving thinking and memory

+ While working memory training programmes can be effective at im-
proving performance on working memory tasks, this does not necessarily

Westwell, 2017)
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http://dx.doi.org/10.1037/a0021766
http://files.eric.ed.gov/fulltext/EJ1098182.pdf
http://dx.doi.org/10.1111/cch.12255
http://www.pearsonclinical.co.uk/Cogmed/Cogmed-Working-Memory-Training.aspx
http://dx.doi.org/10.1177/0963721412453722
http://dx.doi.org/10.1111/jcpp.12615
http://dx.doi.org/10.1111/cch.12255
http://dx.doi.org/10.1037/a0021766
http://files.eric.ed.gov/fulltext/EJ1098182.pdf
http://habitchange.com/motivaider.php
https://www.cluteinstitute.com/ojs/index.php/TLC/article/view/8856
http://dx.doi.org/10.1037/a0028228
http://onlinelibrary.wiley.com/doi/10.1111/jcpp.12638/abstract
http://onlinelibrary.wiley.com/doi/10.1111/jcpp.12638/abstract
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In studied schools and colleges specialist support and interventions for
pupil and students’ cognition and learning needs focused on

¢ Literacy support, or

Literacy Support
Support includes sessions of additional and/or intensive input on:
« Handwriting - often in addition to motor skills input
« Spelling - using a mixture of self-made approaches and flash cards
+ Reading - including group reading, reading to an adult, paired reading
(with a different aged peer), and reading to a therapy dog
« Phonics and phonological awareness

Practice examples: Supporting attendance of handwriting

club

Honywood secondary school runs a handwriting club but they realised
it wasn't necessarily a club that SEN support pupils and students would
want to voluntarily attend. So they took steps to make it appealing and
better engage the targeted pupils and students.
- Suitable pupils and students were identified by personal tutors and
the SEN team. Each learner was sent a personal invitation to a taster
session and given chance to discuss it with their tutor
- This taster session was made fun and the benefits of attending were
highlighted
- Students are given the option to complete the work being covered in
the club independently, with the chance to ‘drop in’ to sessions if they
need extra support
- Those who choose to take part (100% of those invited, after a little
persuasion!’) set up agreements with teaching staff about their com-
mitment and the outcomes they wanted to achieve

What works in SEN Support : 8. C. Doing - Cognition and Learning
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Schools and colleges studied are also using a comprehensive selection of
brought in programmes, including:

Read Write Inc. programme| - including Reading Recovery - that offers

four programmes for different age ranges providing an approach to
teaching children to read and write

- a highly-structured, multi-sensory teaching resource for a
wide range of literacy teaching

- that supports pupils and students who have difficulty in de-
coding (reading unfamiliar words confidently and accurately) or reading
fluently (reading without pausing or hesitating when confronted by an
unfamiliar word)

Nessy Reading & Spelling - a web-based reading programme for stu-

dents 5-12 years of age who have reading differences such as dyslexia
Accelerated reader - a personalised reading practice programme

- a programme which supports pupils and students to work inde-
pendently to develop fundamental reading skills in a structured, sequen-
tial manner

Reading recovery - (including 20:20 reading, FFT Wave 3, Every child a
reader) are highly intensive reading and writing programmes based on
similar principles for pupils and students who are unable to access other
literacy programmes

Precision teaching - embedding strategies for generalising literacy and

numeracy learning to the classroom

Early reading researcH - a highly structured intervention which teaches
phonological skills, phonic skills, sight vocabulary, reading and spelling
Reading inference - for pupils in KS2 and KS3 who decode adequately
but fail to get full meaning and enjoyment from their reading

PrimEd teaching reading - a range of products addressing reading and

comprehension skills, with resources for support staff

Speech mark - a range of resources to support development of a wide

range of cognitive skills
- structured resources to develop reading strategies


http://www.ruthmiskin.com/en/programme-resources/
https://www.robinswood.co.uk/series/lifeboat-read-and-spell
https://www.toe-by-toe.co.uk/
https://www.nessy.com/uk/
http://www.renlearn.co.uk/accelerated-reader/
http://www.lexialearning.com/products/core5
https://www.ucl.ac.uk/international-literacy/reading-recovery
https://sites.google.com/site/eptoolbox/precision-teaching
http://www.icteachers.co.uk/resources/literacy/earlyreadingresearch.pdf
http://removingbarriers.lls.leicester.gov.uk/Media/Removing%20Barriers/LLS%20web%2003-14%20V2.pdf
http://www.prim-ed.com
https://www.routledge.com/collections/11164
https://www.thoughtco.com/cloze-reading-can-be-used-to-solidify-learning-3194249%20

Language for thinking - to teach and develop children’s language from

the abstract to the concrete
- aimed at increasing reading and spelling using the primary high
frequency words

Spelling made easy/Violet brand spelling - enabling children to learn

and develop the fundamental skills needed to spell

IDL for dyslexiz - specialist literacy computer programme, using a
structured multi-sensory approach designed for pupils and students with
dyslexic difficulties

Write from the start/Teoredescy - designed to guide a child through the
stages of perceptual and fine-motor development to lay the foundations
for flowing, accurate handwriting

Catch Up Literacy - structured one-to-one literacy-based interventions;
Inference training - for reading comprehension

- designed to enable children to imitate the language
they need for a particular topic orally before reading and analysing it
and then writing their own version.

Practice examples: Implementing Literacy interventions

Priestnall Secondary School screens all pupils’ literacy when they join
them in September using LASS http://www.lucid-research.com/p/127/lass
11215, This provides detail of pupils’ and students’ strengths and weakness-
es and so is used to:

- Assess attainment in reading and spelling

« Measure discrepancies between actual and expected literacy attain-

ment

- Identify underlying problems in memory or phonological skills

+ Monitor development in reading and spelling on a regular basis

- Evaluate progress in memory, phonological and phonic skills

- Estimate the student’s intelligence

« Provide support evidence when applying for special arrangements in

examinations

« Proactively identify those who may benefit from literacy interven-

tions.

Literacy Interventions used in the school include:

+ One-to-one multisensory teaching sessions (using multi-sensory
techniques to support struggling readers https://www.understood.org/|
En[school |earn|nngartner|ng-W|th childs- schoolsttructlonal strate]

- larg eted group teachm (a mu|t| -sensory approach for pupils and stu-
dents with dyslexia Ettés.[{www.amazon.co.uk(Teachlng Literacy-Pupild
bnd students- stlexia Multi-Sensory/dp/085702535X ?tag=httowww]

. - (drop everythlng and read!) servehuned reading programme

. - phonics based reading games http://www.readsuccessfully.

com

. - a computer-based reading development programme (under-

taken at social times/before/after school and at home). http://www.

lexialearning.com

- First News - a newspaper produced to engage young people in

reading with associated teaching materials. http://info.firstnews.co.uk/

first-news-is-ten-years-old?gclid=COyF-L_Yqc4CFROZGwodagkPKg&g-

clsrc=aw.ds

« Accelerated Reader - a personalised reading practice programme.
ttp://www.renaissance.com/products/practice/accelerated-read

« LASS is used to test literacy performance, as one of the ways to mea-

sure progress for pupils and students with SEND.
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http://thinkingtalking.co.uk/language-for-thinking/
http://www.snip-newsletter.co.uk/pdfs/downloads/literacy_programme_1.pdf
http://www.spellingmadeeasy.co.uk
https://www.idlcloud.co.uk
http://fantasticdyspraxic.co.uk/product/write-from-the-start-developing-the-fine-motor-and-perceptual-skills-for-effective-handwriting-the-teodorescu-percetuo-motor-programme/
http://www.interventionsforliteracy.org.uk/home/interventions/list-view/catch-up-literacy/
http://www.talk4writing.co.uk
http://www.lucid-research.com/p/127/lass-11-15
http://www.lucid-research.com/p/127/lass-11-15
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.understood.org/en/school-learning/partnering-with-childs-school/instructional-strategies/8-multisensory-techniques-for-teaching-reading
https://www.amazon.co.uk/Teaching-Literacy-Learners-Dyslexia-Multi-Sensory/dp/085702535X
https://www.amazon.co.uk/Teaching-Literacy-Learners-Dyslexia-Multi-Sensory/dp/085702535X?tag=httpwwwshopst-21&ascsubtag=2431828880&tag=httpwwwshopst-21
https://www.amazon.co.uk/Teaching-Literacy-Learners-Dyslexia-Multi-Sensory/dp/085702535X?tag=httpwwwshopst-21&ascsubtag=2431828880&tag=httpwwwshopst-21
https://www.amazon.co.uk/Teaching-Literacy-Learners-Dyslexia-Multi-Sensory/dp/085702535X?tag=httpwwwshopst-21&ascsubtag=2431828880&tag=httpwwwshopst-21
http://www.readwritethink.org/classroom-resources/lesson-plans/daily-dear-program-drop-55.html
http://www.readsuccessfully.com/
http://www.lexialearning.com/
http://info.firstnews.co.uk/first-news-is-ten-years-old?gclid=COyF-L_Yqc4CFROZGwodagkPKg&gclsrc=aw.ds
http://www.renaissance.com/products/practice/accelerated-reader-360/
http://www.renaissance.com/products/practice/accelerated-reader-360/
http://www.renaissance.com/products/practice/accelerated-reader-360/

g.o_!.o.!.o. Practice examples: Addressing literacy and maths needs

Maths Support High Tuns.tall ssef:onde'zry school provides additional support for year 7 '
students identified with the lowest performance scores (below Level 4) in
English and Maths. Strategies they use include:

« Further development of higher quality teaching and classroom re-

In schools and colleges studied, this includes sessions of additional and/or
intensive input in numeracy as well as catch up programmes. A selection of
brought-in programmes were also used, including:

- Every child countd - a range of maths-based interventions including: sources tailored to the individual needs O.f these students
. - a teacher-led, personalised programme for pupils « A whole-college approach to Faculty Written Feedback Standards
who really struggle with counting, number and calculation and student response to feedback

+ IstClass@Number|- programmes for groups of 4 pupils who need a * Use of the Lexia programme to enhance IiteracY skills . )
helping hand with counting, number and calculation - Small groups working in the Independent Learning Hub with special-

« Buccess@Arithmetid - for pupils who need help to master the un- Isb HLTAS ) ) o )
derstanding of and procedures for calculations * The !ntroduct!on of Maths Mo.nclays‘ during tutor t'm'j:" .
. - to support learning the vocabulary of numbers and - The |ntroo|uc.t|on of §||ent reading twice per week during tutor time
calculations and to encourage confidence in talking about mathematics  Peer mentoring, during lunch and after college

- Rising Stars maths programmed - providing a range of interventions and

lesson plans to address various areas of weakness

. - a highly structured intervention which teaches core maths

skills such as: verbal counting, number concepts, number procedures

and solving problems

. - a series of activities and assessments to embed maths mas-

tery

- Manga high maths - an online programme for primary and secondary

pupils and students that addresses key elements of mathematics.

What works in SEN Support : 8. C. Doing - Cognition and Learning — Page 94


https://everychildcounts.edgehill.ac.uk
https://everychildcounts.edgehill.ac.uk/mathematics/numbers-count/
https://everychildcounts.edgehill.ac.uk/mathematics/1stclassnumber/
https://everychildcounts.edgehill.ac.uk/mathematics/successarithmetic/
https://everychildcounts.edgehill.ac.uk/talk-4-number/
https://www.risingstars-uk.com/Subjects/Mathematics
http://www.core-maths.org
https://global.oup.com/education/content/primary/series/numicon/%3Fregion%3Duk
https://www.mangahigh.com/en-gb/
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Children and young people may experience a wide range of social and
emotional difficulties which may lead to a sepcial educational need. Pupils
and students with SEMH needs may demonstrate difficulties with emo-
tional regulation and/or social interaction and/or experience mental health
problems. Pupils and students who have difficulties with their emotional
and social development may have immature social skills and find it difficult
to make and sustain healthy relationships. This may include becoming with-
drawn or isolated, as well as displaying challenging, disruptive or disturbing
behaviour. These behaviours may reflect underlying mental health difficul-
ties such as anxiety or depression, self-harming, substance misuse, eating
disorders or physical symptoms that are medically unexplained. Other
pupils and students may have disorders such as attention deficit disorder,
attention deficit hyperactive disorder or attachment disorder.

What works in SEN Support : 9. D: Doing - Social, Emotional and Mental Health —
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Evidence

These tables provide a brief overview of the research evidence available.
We intend this to be a tool in the process of selecting an approach to use,
and we would always suggest using your own professional judgement to
best select the approach that fits the learner and the situation, and to con-

sider this as only one part of the graduated approacH.

We have labelled the evidence for each approach as Good, Moderate or
Promising.

Good evidence means that there are multiple high quality studies indicating
that this may be effective in mainstream schools. These would normally be
randomised controlled trials'.

Moderate evidence means that we found either one randomised controlled
trial or multiple cohort trials? showing that this may be effective in main-
stream schools.

Promising evidence means that the research is smaller scale: it might have
used pre-test and post-test with only one group, or it might present a series
of case studies.

We have divided the tables into two areas:

t Social skills and emotion regulation|
[ Mental health difficulties iincludiné anxiety and depression)|

1 Randomised controlled trials are considered the ‘gold standard’ of intervention research.
Individuals are randomly allocated to receive either a control intervention or one of multiple
experimental interventions. The control intervention may be no treatment or treatment as
usual.

2 Cohort trials are trials where two groups are compared before and after the intervention

Page 96



The evidence base in Social Skills and Emotional Regulation approaches

Suitable for Key Stage1/2Q

ing

help them relate better to others, respond
more appropriately in social situations and
read social cues more effectively.

ment in social skills after attending
social skills intervention groups.

Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Classroom / .C.('(.)‘)‘,‘ Programmes developed to support the Good evidence for some pro- Resource:
Curriculum Skills - development of SEMH across all students | grammes, although developed
Interventions regardless of any individual risk. The outside of UK. Promising evidence
programmes are normally based around of their effectiveness more widely, | Promoting Alternative Thinking|
lessons for the whole class discussing is- | but further UK research needed.
sues that often arise in childhood, such as
friendships, dealing with change and loss,
and resolving conflict effectively. RTime
Research:
Clarke & Barry, 201C; Holen et!
bl, 2012; Btallard et al,, 2014;
Humphreys et al. 2014; Curtis &
Norgate, 2007; Bnyder et al., 201d;
Miller & Morna, 2003;
al., 2010,
Mindfulness Sgeom A series of meditative exercises focused | Good evidence that mindfulness Research:
- on training individuals to focus on their training can reduce stress and anxi- | Kallapiran et al., 2015
KO mental states, and to accept them without | ety in children and adolescents.
judgement.
Social Skills Train- KOX Teaches students interpersonal skills to Good evidence to show improve- | Research:

resham (201

What works in SEN Support : 9. D: Doing - Social, Emotional and Mental Health —

Page 97



http://www.partnershipforchildren.org.uk/programmes/zippy-s-friends.html
http://www.friendsresilience.org/
http://www.episcenter.psu.edu/ebp/altthinking
http://www.episcenter.psu.edu/ebp/altthinking
https://www.positiveaction.net/
https://www.circle-time.co.uk/
http://www.rtime.info/uk/
http://www.vfb.no/no/om_barn_og_psykisk_helse/filestore/Voksne_for_Barns_tiltak/Zippys_Venner/Dokumenter/Hva_er_Zippy/2010.rep.zippys.friends.main.pdf-1.pdf
http://dx.doi.org/10.1080/01443410.2012.686152
http://dx.doi.org/10.1080/01443410.2012.686152
http://www.thelancet.com/journals/lanpsy/article/PIIS2215-0366(14)70244-5/fulltext
http://dx.doi.org/10.1080/13632750500392856
http://dx.doi.org/10.1080/02667360601154717
http://dx.doi.org/10.1080/02667360601154717
http://dx.doi.org/10.1080/19345740903353436
http://dx.doi.org/10.1080/13540600701683549
http://www.bps.org.uk/publications/member-network-publications/member-network-publications/viewarticles?articles=MTUwNjE0
http://www.bps.org.uk/publications/member-network-publications/member-network-publications/viewarticles?articles=MTUwNjE0
http://dx.doi.org/10.1111/camh.12113
http://dx.doi.org/10.1177/0741932514556183

Daily Report Cards | @

Students are given a report card which is
completed each day to say whether they
have achieved up to 5 behavioural goals
(e.g. sat still in class, attended to teacher).
They are given rewards and feedback by
teachers or parents based on the cards.

Moderate evidence that this can
improve classroom behaviour and
completion of work, particularly
when the card is used broadly and
parents are involved.

Resources:

Example behaviour report cards|
References:

Eabiano et al (2010}; Muinovic et all
[2010);

Social Stories [

Provides students with social information

about situations they may find difficult to

help them respond more appropriately or
prepare them for new experiences.

Promising evidence for a decrease
in targeted behaviours; most ef-
fective when paired with a reward
system.

Research:

|skander et al., (2013]

The evidence base in Social Skills and Emotional Regulation approaches
Suitable for Key Stage 3/ 4 / post-16 @ ®

others, respond more appropri-
ately in social situations and read
social cues more effectively.

Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Class based Seeo Programmes developed to sup- Good evidence for some pro- | Resource:
7\ . :
programmes port the development of SEMH grammes. Many programmes Positive Action Programmel:
to promote across all students regardless have however been developed | 5trengths Gyn:
resilience and of any individual risk. The pro- outside the UK and whilst there | Penn Resilience Programmé:
wellbeing grammes are normally based is promising evidence of their | UK Resilience Programme:
around lessons for the whole class | effectiveness, further research | Research:
discussing issues that often arise | is required. Li et al., 201%; Bnyder et al., 201d; Brunswasser el
in adolescence and promoting a bl., 2004;
focus on positive strengths that an
individual has.
Social Skills KOX Teaches students interpersonal Good evidence to show im- Research:
Training skills to help them relate better to | provement in social skills after | Cook et al., (2015]

attending social skills interven-
tion groups.
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https://www.tes.com/teaching-resource/behaviour-report-card-ks2-6057845
http://www.nasponline.org/publications/periodicals/spr/volume-39/volume-39-issue-2/enhancing-the-effectiveness-of-special-education-programming-for-children-with-attention-deficit-hyperactivity-disorder-using-a-daily-report-card
http://dx.doi.org/10.1080/10474412.2013.785182
http://dx.doi.org/10.1080/10474412.2013.785182
http://dx.doi.org/10.1080/07317100902910513
https://www.researchgate.net/profile/John_Davis39/publication/259583643_Effective_Intervention_for_Behavior_With_a_Daily_Behavior_Report_Card_A_Meta-Analysis/links/0c96052cc6dd8b3383000000.pdf
https://www.researchgate.net/profile/John_Davis39/publication/259583643_Effective_Intervention_for_Behavior_With_a_Daily_Behavior_Report_Card_A_Meta-Analysis/links/0c96052cc6dd8b3383000000.pdf
http://dx.doi.org/10.1016/j.rasd.2012.06.004
https://www.positiveaction.net/
http://www.strengthsgym.co.uk/
https://ppc.sas.upenn.edu/services/penn-resilience-training
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/197313/DFE-RB097.pdf
http://dx.doi.org/10.1080/08870446.2011.531574
http://dx.doi.org/10.1080/19345740903353436
http://dx.doi.org/10.1037/a0017671
http://dx.doi.org/10.1037/a0017671
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/197313/DFE-RB097.pdf
http://dx.doi.org/10.1002/jaba.79

emotional regulation, forming and
maintaining good relationships,
empathy, self-esteem and con-
fidence and a positive attitude
towards learning.

referrals within a year group
and duration of suspensions.

Mindfulness Seeo, A series of meditative exercises Good evidence that mindful- Research:
7S\ T - . :
focused on training individuals to | ness training can slightly reduce | Kallapiran et al., 2015
® focus on their mental states, and | stress and anxiety in children
- to accept them without judge- and adolescents.
ment.
Daily Report S Students are given a report card | Moderate evidence that this Resources:
Cards which is completed each day to can improve classroom be- Example behaviour report cards|
say whether they have achieved haviour and completion of References:
up to 5 behavioural goals (e.g. sat | work, particularly when the Vannest et al (2010}
still in class, attended to teach- card is used broadly and (where
er). They are given rewards and appropriate) parents are in-
feedback by teachers or parents | volved.
based on the cards.
Support KOX Helps students develop interper- | Promising evidence in terms of | Research:
Groups sonal skills, emotional intelligence, | decreased numbers of school | Mowat (ko1od; boioH)

The evidence base in Mental Health needs approaches (including anxiety and depression)
Suitable for Key Stage1/2Q

port

port pupils and students who
have been identified as being
at risk of developing anxiety or
depression.

tions targeted at students who
have been identified as being
at risk of anxiety of depression
may be more effective than
universal interventions.

Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Targeted Sup- | & Interventions designed to sup- Good evidence that interven- Research:

Mychailyszyn et al., 2012
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http://dx.doi.org/10.1111/camh.12113
https://www.tes.com/teaching-resource/behaviour-report-card-ks2-6057845
https://www.researchgate.net/profile/John_Davis39/publication/259583643_Effective_Intervention_for_Behavior_With_a_Daily_Behavior_Report_Card_A_Meta-Analysis/links/0c96052cc6dd8b3383000000.pdf
http://dx.doi.org/10.1080/13632752.2010.497658
http://dx.doi.org/10.1080/13603110802626599
http://dx.doi.org/10.1111/j.1468-2850.2012.01279.x

factor.

does require to be delivered by
a trained therapist.

Mindfulness KOX A series of meditative exercises | Good evidence that mindful- Research:
focused on training individuals to | ness training can reduce stress | Kallapiran et al., 2015
focus on their mental states, and | and anxiety in children and
to accept them without judge- adolescents.
ment.
Computerised KOX Teaches techniques to improve Promising evidence in terms Research:
Cognitive attention and listening skills, im- | of improvement in attention, Humphrey and Brooks (2006)
Behavioural pulse control, emotional control, | emotion and conduct.
Therapy problem-solving skills, interper-
programme sonal skills and social-perspective
taking.
Child Centred | 8 Play therapy which sees the Good evidence in terms of Resource:
Play Therapy relationship between therapist externalising behaviours and Play Therapy UK
and child as the primary healing | academic outcomes: however, it | Research:

Ray et al., 2015

The evidence base in Mental Health needs approaches (Including anxiety and depression)
Suitable for Key Stage 3/ 4 / post-16 @ ®

tive behaviour and prosocial
behaviour.

Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Targeted Sup- | & Interventions designed to sup- Good evidence that interven- Research:
port port students who have been tions targeted at students who | Mychailyszyn et al., 2012

identified as being at risk of have been identified as being

developing SEMH issues such as | at risk of anxiety or depression

anxiety or depression. may be more effective than

universal interventions.

Cognitive-Be- O Teaches students to understand | Promising evidence of improve- | Research:
havioural Anger and manage anger more effec- ment for emotion outbursts, Humphrey and Brooks (2006]
Management tively. conduct, hyperactive/inatten-
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http://dx.doi.org/10.1111/camh.12113
http://dx.doi.org/10.1080/13632750500392856
http://playtherapy.org.uk/
http://dx.doi.org/10.1002/pits.21798
http://dx.doi.org/10.1111/j.1468-2850.2012.01279.x
http://dx.doi.org/10.1080/13632750500392856

to accept them without judge-
ment.

cents.

Support Groups KOX Helps students develop inter- Promising evidence in terms of | Research:
personal skills, emotional intel- decreased numbers of school Mowat (Ro10d; bo1oH)
ligence, emotional regulation, referrals within a year group and
forming and maintaining good re- | duration of suspensions.
lationships, empathy, self-esteem
and confidence and a positive
attitude towards learning.
Check and Con- | & An intervention to reduce school | Promising evidence regarding Resource:
nect drop out by monitoring of school | reduction in drop out rates, but | [Check and Connect
performance and providing men- | only in US schools. Research:
torship. What Works Clearinghouse report
Comput- S Provides wider access to inter- Promising evidence in terms of | Resource:
er-based Cogni- ventions using CBT techniques. | reducing symptoms and greater
tive Behavioural Primarily used for reducing and | impact for students with high Research:
Therapy preventing symptoms of anxiety | adherence to the programme. Pennent et at 2015; Calear et al., 2013
and depression. Further research is required in
the UK.
Mindfulness Seeo A series of meditative exercises | Good evidence that mindfulness | Research:
aaatt® e o . -
focused on training individuals to | training can reduce stress and | Kallapiran et al., 20158
FO% focus on their mental states, and | anxiety in children and adoles-
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http://dx.doi.org/10.1080/13632752.2010.497658
http://dx.doi.org/10.1080/13603110802626599
http://checkandconnect.umn.edu/
https://ies.ed.gov/ncee/wwc/EvidenceSnapshot/78
https://moodgym.anu.edu.au/welcome
https://www.researchgate.net/publication/272414930_Computerised_therapies_for_anxiety_and_depression_in_children_and_young_people_A_systematic_review_and_meta-analysis
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Interventions used by schools and colleges to provide additional

support for pupils and students with SEMH needs include a mixture of:
« Groups to address different behaviours such as: anger management,
boosting self-esteem, confidence building, and coping with anxiety
« Nurture groups - which provide informal but structured instruction on
developmental issues (self esteem, communication and life skills)
« Friendship groups - involving activities to teach children the social skills
needed to make and sustain peer relationships; to provide children with
opportunities for learning about issues relevant to peer friendships, such
as conflict resolution and bullying; and to teach children the social skills
necessary for friendship formation and maintenance
+ Well-being coaches - who mentor pupils and students on social and
academic issues
« Counselling - provided by trained external counsellors or designated
school staff

Practice examples: Counselling

Sweyne Park secondary school offers work experience placements to
(vetted) students from a local university counselling degree course in
order to provide a school counselling service. In-school training is pro-
vided by the school and they match pupils (on needs and personality) to
counsellors. Designated slots are arranged for students who have been
identified by staff (or self-identified) as needing additional support, or
wanting to talk about issues. The school felt it was important to offer this
as teaching and tutorial staff did not feel they had sufficient time or skills
to deal with these issues properly. The counselling staff also provide men-
tal health support and debriefing to staff, as many are also dealing with
students’ SEMH issues on a daily basis in school.

St James’ secondary school buys in two counsellors for pupils to be re-
ferred to or have drop in sessions with.

Additionally, as part of a secondary project funded by the local CAMHS, a
mental health nurse comes into the school to support pupils and students
who would be identified as having Tier 1 or 2 issues and so would not
meet the threshold for a referral to the CAMHS service.

This work is part of an ‘early intervention’ package but also means the
mental health nurse can identify when a learner does need additional
support and a referral (i.e. has Tier 3 clinical needs). This process has
been found to provide better access to CAMHS for those who need it.

« Input devised with the support of a specialist (e.g. educational psychol-
ogist, CAMHS) - where a structured programme devised to meet the
pupils’ and students’ assessed needs is carried out.

Dstete
These interventions are used in conjunction with various ‘brought in’ inter-
ventions, including:

+ Bounceback - a wellbeing and resilience programme that can be inte-
grated into teaching (such as through PHSE or Circle/form time).
bounceback.com.a
« SEAL (social and emotional aspects of learning) - an approach to pro-
moting the social and emotional skills underpinning effective learning,
school engagement and wellbeing. http://www.sealcommunity.ord
« Fun Friends - an anxiety prevention and resilience building programme
which teaches effective strategies to manage emotional distress.

Www.friendsresilience.org/fun-friends-ages-4-74

« Volcano in my tummy - to help 6 to 15 year olds, and those who work

with them, to manage their anger. https://www.newsociety.com/Books/ VA
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A-Volcano-in-My-Tummyl
+ Mindfulness - a way of learning to concentrate on personal experiences

and emotions by controlling the breath, body and mind. https://mindful
hessinschools.org
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« Narrative therapy - a method that encourages people to rely on their

own skill sets to minimise problems they experience. http://www.theinsti|
tuteofnarrativetherapy.com/training.htm|

« Nurturing talk@primary - (KS1-3) a targeted and flexible intervention
programme to develop children’s language and thought processes,
confidence and engagement, helping them work effectively with other

children and adults.). http://www.educationworks.org.uk/what-we-do/
Egeaking-and-listeninéZnurturinétalkarimar]

« SPARKS - that aims to promote social growth in children aged 6-10
years covering recognising emotions, self-control, solving social problems
and active listening http://www.hiddensparks.org/wow registrations
noting-social-skills-and-social-growth-2/

« SCERTS - a multidisciplinary framework that focuses on building com-
petence in social communication, emotional regulation and transactional
support as the core challenges faced by children and young people with
autism http: .

« Bliss - an early intervention programme for young women aged 1113 that

aims to raise self-esteem and self-confidence around body image.

temovingbarriers.lls.leicester.gov.uk/Media/Bespoke%20cou rse°/o2oﬂ§]
5rs%20-%20removing%20barriers/bliss.pd
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Children and young people may have a physical disability which affects trial or multiple cohort trials? showing that this may be effective in main-

their learning or access to learning. Some may also have issues with pro- stream schools.

cessing sensory information (such as sight, sound, touch). Promising evidence means that the research is smaller scale: it might have
used pre-test and post-test with only one group, or it might present a series

p of case studies.
()

Evidence

The impact of sensory processing, co-ordination, sensorimotor difficulties
or impairment of the senses not only hinders learning and cognition but can
have a pervasive and serious effect on the emotional well-being of children
and young people, and further impacts life chances in adulthood (Cairney,
2011; Gagnon-Roy 2016). It is also important to be aware that physical and
sensory difficulties are unlikely to resolve without additional support (Green
et al, 2008). In the following sections, we first address motor difficulties
(with the exception of handwriting difficulties, dealt with under Cognition
and Learning), visual impairment and hearing impairment.

These tables are a brief overview of the research evidence available. We in-
tend this to be a tool in the process of selecting an approach to use, and we
would always suggest using your own professional judgement to select the
approach that best fits the learner and the situation and to consider this as

only one part of the graduated approach!

We have labelled the evidence for each approach as Good, Moderate or
Promising.

Good evidence means that there are multiple high quality studies indicating
that this may be effective in mainstream schools. These would normally be
randomised controlled trials'.

Moderate evidence means that we found either one randomised controlled

1 Randomised controlled trials are considered the ‘gold standard’ of intervention research.
Individuals are randomly allocated to receive either a control intervention or one of multiple
experimental interventions. The control intervention may be no treatment or treatment as

usual. 2 Cohort trials are trials where two groups are compared before and after the intervention
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The evidence base in Physical and Sensory needs approaches
Suitable for Key Stage1/2Q

Strategy

Suitable for:

What is the strategy?

How strong is the evidence?

Where can | find out more?

Cognitive orienta-
tion to daily occupa-
tional performance

(CO-0OP)

(with motor
difficulties
such as
dyspraxia
and cerebral
palsy)

CO-OP is a task-orientated
problem-solving approach for
individuals with motor and co-or-
dination difficulties. It focuses on
functional goals selected by the

child.

Moderate evidence that this
is more effective than an
approach focusing on motor
skills alone.

Resources:

Research:

Armstrong 2012; Missiuna, Mandich, et al, 2001;
Miller et al., 200}; Green et al 2008;
3randenburg, 2009; Mandich et al, 2003; Cacole
kt al, 2014; Euéden & Chambers, 2007;

Trampoline training

L0

Children carried out a 12 week

Moderate evidence that this

Research:

based activities

Fit ski slalom game.

improves motor skill.

a
> programme including balance improves balance. Giagazoglou et al., 2015
t lining.
Y rampolining
Physical therapy S Children are given a programme | Moderate evidence that this | Research:
delivered by spe- of therapy to complete by a can improve motor skill. Watemberg, 2007; Niemeiier, et al., 2004
cialists specialist physiotherapist.
Table tennis training '(.(.(.)‘)‘)‘ Children carried out several Promising evidence on inhib- | Research:
- weeks of table tennis training. itory control as well as motor
® skill.
-
Using computer Y Regular sessions using the Wii Promising evidence that this | Research:

Uelsma et al, 2014
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Online parental
support

Parents of children with devel-
opmental co-ordination disorder
completed an online module
about how to manage their

child’s health.

Promising evidence that par- | Resources:
ents change their behaviour anChild
positively. Research:

Camden et al 2014

The evidence base in Physical and Sensory needs approaches
Suitable for Key Stage 3/ 4/ post-16 @ ®

tation to daily oc-
cupational perfor-

mance (CO-OP)

(with motor
difficulties such
as dyspraxia and
cerebral palsy)

ing approach for individuals with motor
and co-ordination difficulties. It focuses
on functional goals selected by the learn-
er.

more effective than an ap-
proach focusing on motor skills
alone.

Strategy Suitable for: What is the strategy? How strong is the evidence? Where can | find out more?
Cognitive orien- | & CO-OP is a task-orientated problem-solv- | Moderate evidence that thisis | Resources:

Research:

Armstrong 2012; Missiuna, Mandich!

Et al, 200}; Miller et al., 200};

-t al 2008,

200G; Mandich et al, 2003;
t al, 201 ;Eugden & Chambers:l

)i Bmits-Englesman et al 2013

based activities

slalom game.

improved motor skill.

Physical therapy | 8 Learners are given a programme of thera- | Moderate evidence that this Research:

delivered by spe- py to complete by a specialist physiother- | can improve motor skill. Watemberg, 2007; Niemeiier, et al.,|
cialists apist.

Using computer 2 Regular sessions using the Wii Fit ski Promising evidence that this Research:

Uelsma et al, 2014

What works in SEN Support : 10. E: Doing - Physical and Sensory

Page 107


https://www.canchild.ca/en/diagnoses/developmental-coordination-disorder/dcd-educational-materials-for-home-school-physicians-and-other-health-professionals
http://dx.doi.org/10.1016/j.dhjo.2016.04.002
http://www.ot.utoronto.ca/coop/
http://journals.sagepub.com/doi/abs/10.4276/030802212X13548955545413
http://www.tandfonline.com/doi/abs/10.1080/J006v20n02_05
http://www.tandfonline.com/doi/abs/10.1080/J006v20n02_05
https://doi.org/10.1016/S0167-9457(01)00034-3
http://dx.doi.org/10.1016/j.humov.2008.02.009
http://dx.doi.org/10.1016/j.humov.2008.02.009
http://dx.doi.org/10.1111/j.1440-1630.2008.00739.x
http://dx.doi.org/10.1111/j.1440-1630.2008.00739.x
https://doi.org/10.1016/j.rasd.2017.03.004
https://doi.org/10.1016/j.rasd.2017.03.004
http://dx.doi.org/10.1111/j.1365-2214.2006.00707.x
http://dx.doi.org/10.1111/j.1365-2214.2006.00707.x
https://www.ncbi.nlm.nih.gov/pubmed/11317617
http://dx.doi.org/10.1111/j.1469-8749.2007.00920.x
http://dx.doi.org/10.2522/ptj.20050158
http://dx.doi.org/10.2522/ptj.20050158
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Online parental S Parents of children/young people with Promising evidence that par- Resources:
support developmental co-ordination disorder ents change their behaviour anChild

completed an online module about how positively. Research:

to manage their child’s health. Camden et al 2014
Table tennis train- | Seggy), Children/young people carried out sever- | Promising evidence on inhibito- | Research:
. Saaattt . - . "
ing al weeks of table tennis training. ry control as well as motor skill.

2
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Visual Impairment

Useful guidance on supporting pupils and students is provided by the Royal

National Institute for the Blind (RNIE)

These tables are a brief overview of the research evidence available. We in-
tend this to be a tool in the process of selecting an approach to use, and we
would always suggest using your own professional judgement to select the
approach that best fits the learner and the situation and to consider this as

only one part of the graduated approach.

The evidence base in Visual Impairment approaches

Suitable for Key Stage1/2Q

screen reacling, text
to speech software,
Optical Character
Recognition

assistive technology according
to the student’s needs.

tive technology can be useful
if teachers are well trained in
using it.

Strategy Suitable for: | What is the strategy? How strong is the evidence? | Where can | find out more?

Providing an inclu- S Establishing optimal print size | Promising evidence that this | Research:

sive learning environ- for reading materials. Adapt- would be useful - at present | Lueck et al, 2007

ment ing materials and tasks to the only small scale case study Douglas et al 2071; Davis & Hopwood, 2002
learner and encouraging them | evidence is available.
to take part in the lesson.

Assistive technology: | & Providing different pieces of Promising evidence that assis- | Research:

Wong & Cohen, 2014

The evidence base in Visual Impairment approaches
Suitable for Key Stage 3/ 4/ post16 @ @

Strategy

Suitable for:

What is the strategy?

How strong is the evidence?

Where can | find out more?

Assistive technology:
screen reading, text
to speech software,
Optical Character
Recognition

Providing different pieces of
assistive technology according
to the student’s needs.

Promising case studies on
visually impaired students
showing that assistive tech-
nology is useful if teachers are
well trained in using it.

Research:

Eichten et al, 2004; Wong & Cohen, 2014
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Providing an inclusive
learning environment

Establishing optimal print size
for reading materials. Adapt-
ing materials and tasks to the
learner and encouraging them
to take part in the lesson.

Promising evidence that this
would be useful - at present
only small scale case study
evidence is available.

Research:
Lueck et al, 2002

Douglas et al 201 Daws & Hopwood, 2002

Using peer mentoring
in physical education
classes

Children/young people with vi-
sual impairment are paired with
a peer with no visual impair-
ment during PE lessons. The
peer receives training in guiding
and feedback techniques.

Promising evidence that this

improves social skills and tar-
geted sports skills as long as

the peers are trained.

Research:

Wiskochil et al, 2007
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Hearing Impairment
The National Deaf Children’s Society (NCDS) provides useful information
on supporting children with hearing loss within the classroom, including a

series of commissioned fesearch reportd as well as ‘deaf friendly’ classroom
bractice guidance.

The tables below are a brief overview of the research evidence available.
We intend this to be a tool in the process of selecting an approach to use,
and we would always suggest using your own professional judgement to se-
lect the approach that best fits the learner and the situation and to consid-

er this as only one part of the graduated approacH.

The evidence base in Hearing Impairment approaches
Suitable for Key Stage1/2Q

Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Phonics based literacy KOX Children with some access to spoken | Moderate evidence that phonics based | Research:
intervention language can benefit from phonics tuition can improve literacy outcomes | Bergeron et al, 2004; Leder]
based literacy tuition similar to that for children with hearing impairment.
used with children with literacy diffi-
culties.
Cued speech 2 Cued speech is a system of gestures | Moderate evidence that this improves | Resources:
to disambiguate speech sounds for language and literacy outcomes.
those with hearing loss. Parents and Research:
educators can be trained to use cued Bouton et al, 201; Leybaert!
speech with the child. Et al, 2003;
Morphological aware- KOX Children are taught the roots, prefixes | Promising evidence that morphological | Resources
ness training and suffixes that make up everyday awareness training improves literacy Oxford Education Resources
words. outcomes. Research:
Nunes et al, 2009
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Electronic storybook | & 4-9 year old children with cochlear Promising evidence that this increases | Research:

reading implants learnt new vocabulary from | vocabulary skills. Messier & Wood, 2015
electronic storybooks.

Speech and language | & Parents or teachers select 50 words | Promising evidence that focusing on Resources:

therapy (core vocab- which are important or useful to the | core vocabulary can be useful for im- | Core Vocabulary Therapy|

ulary) child. Teaching focuses on making sure | proving deaf children’s intelligibility. Research:
these words are known. Herman et al, 2014

Classroom amplifica- Seeo, An amplification system that ensures | Promising evidence that using ampli- Resources:

. 7\ . o o . T

tion systems that the teacher’s voice can be heard | fication systems correctly improves Classroom amplification|

clearly throughout the classroom. attainment in children with hearing Research:

impairment.

[Taub et al, 2003

The evidence base in Hearing Impairment approaches
Suitable for Key Stage 3/ 4 / post-16 @ ®

Strategy Suitable for: | What is the strategy? How strong is the evidence? Where can | find out more?
Classroom amplifica- | Seqg An amplification system that ensures Promising evidence that using ampli- Resources:
. L7 N b na . Cp—
tion systems that the teacher’s voice can be heard | fication systems correctly improves Classroom amplificatior]
clearly throughout the classroom. attainment in children with hearing Research:

impairment.

aub et al, 200
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Interventions in schools and colleges targeted at addressing physical and
sensory needs include:
« Motor skills sessions - devised by physiotherapists and occupational
therapists to encourage fine and gross motor skill development
« Multi-skills programmes - to support the development of motor skills
and physical activity

Practice examples: Supporting access for pupils and stu-
dents with physical and sensory needs

Practice examples: Multi-skills groups

St James' secondary school runs a multi-skills afterschool club devised by
the physiotherapist who works with the school.

The club encourages the use of gross and fine motor skills, mobility, bal-
ance and other skills pupils and students need to develop.

Parents are encouraged to send their children to these classes, with the
benefits explained to them. Children are encouraged to attend by mak-
ing the sessions fun, engaging and suitable for pupils and students with a
range of ability levels.

« Physiotherapy sessions - for pupils and students with physical and
mobility needs

« Specialist teacher input e.g. teacher of the deaf, teacher of the visually
impaired

What works in SEN Support : 10. E: Doing - Physical and Sensory

Colleges use technology to enable students to access learning in the
classroom independently as much as possible. This includes using the
software:

+ Audio note - which links audio recordings and notes http://luminant

software.com/iphone/audionote.htm|
« Xmind - free mind-mapping software http://www.xmind.net
- D speech - text to speech software https://dspeech.en.softonic.co

« Comic strip - tells a story through pictures e.g. if asked to write about
how to hedge lay then the student can take pictures to illustrate this

rather than writing http://www.educatorstechnology.com/2013/1
kreat-igad-aQgs-for-creatiné-comic.html
- Read & Write Gold - which ‘reads out’ text http://www.enablingtech|

ology.com/texthelp-read-and-write-gold-11

- Dragon dictation - a dictation and voice recognition tool

ragsonmobileapps.co

Gloucestershire College provides USB sticks with a range of software on
so students can try out which works best for them.

E-readers can also support students as they look like a pen but read out
text with a human-like voice.

They can be used with headphones, so it looks like the learner may be lis-
tening to any audio device (such as an iPod) but they are, in fact, discreet-
ly getting support to read.

The Exam Reader has been approved by The Joint Council for Qualifica-
tions (JCQ) for use in exams, meaning students with reading difficulties
can take exams independently.
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Practice examples: Making the environment suitable for pu-
pils and students with physical and sensory needs

Sweyne Park secondary school has a Hearing Impairment (HI) base within
its school. It has therefore made a number of adaptations to support its
students who are hearing impaired, and has found that these benefit all
pupils and students in the school.

They assessed the acoustics in each of their classrooms and communal
spaces with the help of the local teacher of the deaf. This led them to
install acoustic panels.

Many classrooms and halls have hard floor, wall and ceiling surfaces.
These hard surfaces bounce noise around the room which leads to ampli-
fication of the noise and make sounds, such as one voice, difficult to hear.
This places a strain on the teachers as well as the children as the result is
a ‘din’ as opposed to sound being clear and intelligible. Acoustic panels
‘absorb’ noise and reduce reverberation.

The school firstly fitted the panels in a single room often used by its Hl
students. The impact was so impressive that they immediately got the rest
of the teaching rooms, hall and dining space panelled.

There is a range of ways to install acoustic panels and different styles to
suit different settings. They can be simply glued on to existing ceilings;
suspended from the ceiling; wall panels for larger rooms; and ‘tough’ pan-
els for use in gyms and activity spaces. They can also be made into shapes
to add to the ambience of the room.

The school also:
« Has all school signs in BSL
« Ensures assemblies and school events are all signed
+ Adds captioning to videos/programmes used in class
- Offers BSL classes to all pupils and students.

What works in SEN Support : 10. E: Doing - Physical and Sensory
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Monitoring impact

Schools and colleges review the impact of support on progress at an indi-

vidual, cohort and school/college level.

They do this by:
« Examining an individual's progress - for example achievement of, or towards,
personalised targets set
» Monitoring small steps of progress - using an in-house or ‘off the peg’ system
(such as p-scales, B Squared) and/or assessment using the pupils’ and stu-
dents’ previous year’s work
« Evaluating progress made as a result of an intervention - for example as mea-
sured by pre- and post- intervention test scores
- Reassessing pupil progress as part of regular reviews of overall pupil progress
to ascertain whether strategies put in place are having the desired effects.

Monitoring impact on progress

At Downside Primary School every child is expected to make progress.
This is monitored by pupil progress meetings involving the head, SENCO
and lead TA, held fortnightly specifically to track the progress of pu-

pils with SEN.

The school has a list of literacy and numeracy objectives for children to achieve
before the end of the year. ‘For children with SEN, one more tick is progress.’

In North Ormesby Primary Academy the SENCO and Vulnerable Pupil
Champion look at data every 6 weeks to identify children who are making
slow progress or whose progress is behind age related expectations. The

school also uses:
« P-scales - https://www.gov.uk/government
- CPOMS - for logging child protection concerns

or any other concerns e.g. about children’s learning.

.‘,.!.!.

Practice in schools and colleges studied involves two inter-linked ways of
‘reviewing’: monitoring impact on pupils and students and evaluating the
effectiveness of support.
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Low Moor Primary School has ‘intervention files and action monitoring’.
These are used to highlight children who are not making progress or are
facing difficulties. The files are used to record what is being done and are
reviewed on a regular basis.

The school is tracking academic achievements using a newly developed
in-house tracking system. This tracks progress by year group based on
assessments for maths, reading, writing, and personal targets. It is used
for annual reviews. It is a specific tracker for children with SEN whereby
national curriculum objectives are broken down into steps. Children’s
achievements are recorded on an on-going basis and the percentage of
successful curriculum coverage is calculated. This allows small steps of
progress to be recognised. It also enables teachers to filter objectives.
Those that have been taught but remain a target can be used for IEP’s
(Individual Education Plans), intervention etc.

Classroom Monitor is also used to capture learning as it happens - http://
~ww.classroommonitor.co.uk

At Lapage Primary School children’s progress is a constant priority. Teach-
ing staff are expected to assess the progress of all children and report
to a member of SLT. Teachers will monitor the standard of attainment of
individual pupils through:
- Teacher observation and marking of daily work
+ National Curriculum Targets
« SATs
+ Reading and Spelling assessments
« P Scales for children working below Level 1 of the national curriculum
« Foundation Stage Assessment
« Assessment of planning targets
« CASPA - software to assist with the analysis and evaluation of attain-
ment and progress of pupils with Special Educational Needs http://
wvww.caspaonline.co.uk
+ B Squared - allows assessment of small steps progress for use with
pupils working on the P Levels, Early Years / EYFS, pre-entry and
entry levels https://www.bsquared.co.uk

What works in SEN Support : 11. Review
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Myerscough College use a range of strategies that include:
+ Planning reviews - to record and review personal learning targets with
the student
« Performance management meetings and termly review Boards to
look at the progress of all students, which Inclusive Learning Mentors
(who provide support for students on SEN support) attend.
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Evaluating support quality and effectiveness

Schools and colleges are evaluating the quality and effectiveness of support
and intervention by assessing the quality of teaching; support provided in
class; support provided out of class; and the support provided by staff in
different roles (e.g. TA compared to teacher-provided support, or in differ-
ent subject areas).

Mechanisms implemented to promote this type of reflection on practice
include:

« Formal meetings

« Use of monitoring systems

« Capturing feedback from pupils and students and their parents

« Using self-assessment tools

« Internal or externally commissioned reviews of whole school/college

SEN provision.

Practice examples: Meetings

In primary schools regular meetings are held that involve the head, class
teacher, SENCO, any specialists involved in pupil/student support and
the lead TA. They discuss the progress of children (based on data and
other evidence), support provided (in and out of class) and its impact, and
action to be taken.

Progress of pupils with SEND is also part of staff performance review.
The process helps to ensure that teachers take full responsibility for the
progress of pupils with SEND and for assessing the effectiveness of the
support they provide and plan for.

In colleges there is regular dialogue between the Student Manager, Learn-
ing Support/Inclusion Team staff and subject teachers.

Outcomes are shared via ProMonitor to ensure that all staff are kept
informed.

Inclusion/Support team staff will meet frequently as a team and attend
department teaching team meetings.

They liaise closely with student support and welfare teams and course
tutors/Heads of Subject to discuss pupils’ and students’ progress.
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Practice examples: Obtaining pupil / parental feedback

Feedback on provision is obtained from children, young people and fami-
lies via learning walks, satisfaction questionnaires, parent evenings and at
other family events.

North Ormesby Primary Academy Senior Leadership Team (SLT) involve
children in half termly progress checks. Every half term, the SLT go into
classrooms to do a progress review. As part of this, the SLT talk to two
children in each class who report on what is good and what needs to
improve. This may involve pupils with SEND.

St James’ Secondary School has developed a series of questionnaires to
get feedback from: pupils and parents on the in- class support received
and on other support provided.

Homework Club

lamin Year

Tick the box

Strongly [ Agree | Not
agree Sure

Disagree

I like coming to Homework Club

I feel safe in the room

| get most of my homework done

I would like __ Homework Club to
continue

1 get help when | am stuck if | need it

| use the computers

It's good to have TAs to help

Complete the following statements:

One thing that helps me is,,.......

It would be even better if.....

Homework club is.......

Any other comments

What works in SEN Support : 11. Review
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Practice examples: Self-assessment

Myerscough College, in partnership with other SEND specialists from
Landex colleges, has recently been involved in designing a self-assessment
tool and guide. The guide and tool can be used to self-assess effectiveness
of supporting young people with SEND. Further details can be found at:
http://www.et-foundation.co.uk/news/new-tool-improve-outcomes-learn;
=rs-send/

Practice examples: SEN review

Downside Primary School recently commissioned a SEND review from an
external consultant to appraise the effectiveness of its practice for SEND
and review this in light of the new Code of Practice. The review helped to
identify where the school was doing well and where improvements could be
made. As a result of the review, the school:
- Reviewed the proportions of children on EHC plans and in each of the four
broad areas of SEN
« Restructured its staff for SEND - this included:
» Providing administrative support for the SENCO to free up time
to work strategically rather than administratively
« Restructuring the SEND team into four teams in line with the four
categories of SEN
« Creating two tiers of teaching assistants with TAs at the higher tier
being expected to develop expertise in one of the four areas of SEN.
« Evaluated the wide range of interventions used to determine which were
the most effective. Based on the evidence, the number of interventions
used reduced and the school now focuses on primarily using two core
interventions
- Reviewed its planning processes for individual pupils and ensured indi-
vidual plans were more consistent across what is a large school.

Next steps
Information from the review process is used to inform:
 Planning

' Whole school/college SEND offer

Page 119


http://www.et-foundation.co.uk/news/new-tool-improve-outcomes-learners-send/
http://www.et-foundation.co.uk/news/new-tool-improve-outcomes-learners-send/

ASK [ Y
RESEARGH o e IR



Section 13. About this project

This resource was developed to draw together information from three
research projects commissioned simultaneously by the DfE looking at prac-
tice in supporting pupils and students with SEND, particularly those pupils
with SEND but with no Education, Health and Care Plan - this group are
known as receiving ‘SEN support’.

1. A rapid evidence assessment of SEN support

This involved a literature search, carried out by Coventry University, fo-
cussing on studies of approaches, strategies or interventions supporting
children and young people with SEND in mainstream schools and colleges.
Over 1,000 papers were reviewed, with over 500 meeting criteria for inclu-
sion. The results are presented in terms of what practice supports which
pupils and students by different categories of need.

A detailed report on findings can be found here.

2. A survey of current practice

An online survey, also conducted by Coventry University, was sent to
primary schools, secondary schools and colleges throughout England. In
total, 1,566 settings were contacted and 219 members of staff completed the
survey. In order to gather views and experiences from a range of education-
al professionals who work with children and young people on SEN support,
the survey was open to all members of staff including teaching assistants,
teachers, Special Educational Needs Coordinators (SENCOs) and members
of senior management teams. The survey asked about the identification

of students with SEN, the support put in place for students with different
needs, the issues and barriers to supporting students on SEN support, how
teaching assistants are deployed, and what sources of information are used
to develop understanding of how to support students with SEN.

A detailed report on findings can be found here.

What works in SEN Support : About this project

Home / Resource stucture

3. A qualitative examination of practice for learners on SEN support
Fifteen sector experts (with many years’ experience of practice and/or
research and publications in the field of SEND) were interviewed by ASK
Research about which factors they felt underpinned support for learners
with SEND and settings where they believed this practice was taking place.
Twenty settings, covering primary and secondary schools as well as colleges,
were then studied to explore their practice.

A detailed report on findings can be found heréd.

The key findings of these studies were pulled together to develop this re-
source. The aim of it is to share well evidenced or promising practice across
the mainstream sector to support pupils and students with SEND.

The resource was developed in collaboration with practitioners and others
working with children and young people with SEND.

Eight teaching staff, again from primary and secondary schools and col-
leges, commented on the resource: what it should cover, how it should be
presented and what would support its use. The final version was trialled
with school and college staff who had participated in the qualitative study
strand, and modified accordingly.

The projects’ advisory group (consisting of experts in SEND, school and
college practice, policy, and sharing practice) also fed into the development
of this resource. Organisations linked to SEND and teaching and learning
practice in schools and colleges likewise commented on the content.

The intention is that this document be used for guidance only. It is not in-

tended to be prescriptive of practice, and there is no judgement placed on
the practice detailed, either by the DfE or the research authors.
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