SUBJECT SELF-EVALUATION IN ART & DESIGN

Colleagues will be familiar with the new emphasis on school self-evaluation that in some schools has already been informed by internal subject self-evaluation, local authority subject review and subject inspection by Ofsted. Although there is no requirement for

schools to complete a subject self-evaluation form, A4 has worked in partnership with Ofsted to develop a series of prompts, based on the new framework for school inspection that has just started (September 2005).

These are available for use and interpretation with individual schools by colleagues. They also provide an insight into some of the areas explored through the subject inspection programme that HMI are currently involved with through random sampling of schools across the country.  This is separate from the institutional inspections that involve all schools.

There is no intention by A4 or Ofsted to increase bureaucracy and burden schools with unnecessary paperwork. These optional prompts are intended to support the work of individual and partner schools, advisers and inspectors as we evaluate evidence, promote distinctive achievements and pursue our unique and shared aspirations for the subject.
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	SCHOOL NAME 

SCHOOL CONTACT DETAILS


	

	SUBJECT LEADER 

TEACHING TEAM Roles, responsibilities, subject expertise 

SUPPORT TEAM  Linked governor, SLT, technician and SEN expertise

	




	ACHIEVEMENT & STANDARDS IN 

ART & DESIGN
	What do you think?     How do you know?     What is the evidence?
	POSSIBLE SOURCES OF EVIDENCE

	· What are the achievements and standards of learners in the subject when they start at the school?

· What subject skills do learners arrive with?

· What subject knowledge and understanding do learners bring?

· Do learners have other competences of value to the subject:
        eg. literacy, numeracy, ICT
	
	·         Portfolios shared,          

           sketchbooks,   

               exhibitions 

·    Previous school/   

   teacher records and        

               assessments

· Baseline tasks and   
          assessments of 

               subject knowledge, 

               skills, understanding

	· What are the standards of learners’ current work?

       Are there significant differences between current   

       work and  recent results?

· Work in lessons/events/examinations

· Work at home/lesson prep./lesson follow-up

· Work with artists/galleries/support staff
	
	· Sketchbooks/course 

          work

· Teacher/external   
          Assessments

· Lesson observations

	· How well do learners progress, relative to their starting points and capabilities?

        Are there significant differences in achievement  

        between groups of learners?

-      What standards of work do learners reach:  

        in lessons, by the end of projects, by the  

        end of the course?

· Are they high enough?
	
	· Portfolios

· Results of different 

          groups of pupils

· Case studies where   
          progress is significant 

               or underachievement     

               tackled strategically

	· In which aspects of courses do individual learners achieve particularly well and are least successful?

· Strands of the national curriculum

· Different examination objectives

· Different media, 2D/3D, research skills,
critical & contextual work, direct observational drawing
	
	· Assessment records

· Coursework portfolios

· Pupil interviews

· Pupil self-evaluations

	        How creative are the achievements of learners?

· Is there sufficient creative diversity between different learners’ responses to similar starting points?

· Is there uniqueness of learners’ style as 

        they progress?

· Is independent, interpretive use made of 

       the art of others?
	
	· Teacher’s planning for creativity and diversity of outcomes

· Evidence of process

· Displays, portfolios of outcomes

	ON THE BASIS OF YOUR EVALUATION, ACHIEVEMENT AND STANDARDS IN ART & DESIGN ARE:
	Outstanding
	Good
	Satisfactory
	Inadequate


	PERSONAL DEVELOPMENT & WELL-BEING IN ART & DESIGN
	 What do you think?   How do you know?   What is the evidence?
	POSSIBLE SOURCES OF EVIDENCE

	· To what extent does the subject contribute to the spiritual, moral, social and cultural development of learners?
· Does the nature of project work address 

spirituality and personal reflection?

· Are moral/social challenges addressed 

       through project work?

· Is engagement with learners’ own and 

       others’ cultures fostered?

· Is there distinctive and whole-school linked 

work to promote SMSC?
	
	· Portfolios of practical work

· Written work , commentaries and annotations

· Discussions with learners



	· How much do learners enjoy art & design?

· Do different learners reflect positively on their experiences?

· Do learners opt for the subject and make 

        subject choices when given?

· Does the approach adopted by learners to 

       lessons and independent work reflect 

       enjoyment?
	
	· Learners’ evaluations of their work

· Course choice/option records

· Lesson observations
· Out of school learning


	           How effectively do learners adopt safe practices?

· Do learners use resources with care ? 

· Do learners follow appropriate safety 

       guidance when using specialist resources?

· Do learners treat the learning environment 

       with respect?


	
	· Accident records

· Incident reports

· Lesson observations



	· How well do learners make a positive contribution to the community through the subject?

· Are learners enabled to engage with the 

        community through project work and/or  

        through exhibition?

· Do learners work with local artists, 

       craftspeople and designers?

· Do learners work with other institutions?

· How well do learners develop skills & personal qualities through the subject that will enable them to achieve future economic well-being?
· Do learners gain experiences which directly  

       suit them for work in the visual sector or  

       for higher level courses?

· Do learners gain experiences which 

       support them in wider settings?


	
	· Planning records

· Records of exhibitions and collaborative work

· Publicity

· Records of learners’ achievement

· Records of learners’ onward destinations

	ON THE BASIS OF YOUR EVALUATION, PERSONAL DEVELOPMENT & WELL-BEING OF LEARNERS ARE:
	Outstanding
	Good
	Satisfactory
	Inadequate


	TEACHING AND LEARNING IN ART & DESIGN
	What do you think?    How do you know?   What is the evidence?
	POSSIBLE SOURCES OF EVIDENCE

	· How effectively do pupils learn about the subject?

· Use of individual, group work, teacher-led, independent

· Impact of different environments for learning in school, home, galleries/museums, artists’ studios

· Response to various starting points through externally set brief, direct observation, materials based, thematic
	
	- Focused pupil observations

- Analysis of outcomes

- Pupil interviews

	· What particular teaching styles are used and why?

· Strategies used to engage different groups of learners

· Diagnosis of, and provision for, individual learning needs through differentiation

· Use of ICT, demonstration, starter activities, plenaries, pupil conferencing, display, information giving
	
	- Case study portfolio

- Differentiated     

   Planning/resources

	· How diverse and secure is teachers’ subject knowledge?

· Knowledge of art, craft, design

· Impact of professional development and personal experiences on developing and strengthening particular areas of subject knowledge

· Knowledge of contemporary art, multicultural, local, ancient
	
	- Analysis of curriculum   

  coverage 

  by individual teachers

- Records of CPD/impact

- Performance management   

  Agenda

	· What is the impact of different individuals on learning and why?

· Approaches used by particular teachers of art, teachers of other subjects, learning support assistants

· Other pupils through peer assessments, collaborative work

· Artists technicians, gallery educators
	
	- Focused pupil observations

- Analysis of outcomes

- Pupil interviews

	· How suitable and rigorous is assessment in informing planning and monitoring progress of learners?

· Assessments by teachers, pupils, artists, parents

· Marking group review, individual feedback

· Use of grades, levels, specific assessment criteria
	
	- Mark books

- Progress reports

- Comments with pupils’ work

- Lesson observations

- Pupil interviews

	ON THE BASIS OF YOUR EVALUATION, TEACHING & LEARNING IN ART & DESIGN ARE:
	Outstanding
	Good
	Satisfactory
	Inadequate


	ART & DESIGN CURRICULUM & OTHER ACTIVITIES
	What do you think?     How do you know?    What is the evidence?
	POSSIBLE SOURCES OF EVIDENCE

	· How effectively does the curriculum build on learners’ prior experience and attainment?

· Subject knowledge, skills and understanding developed in other educational settings, within the school and beyond school

· Responsiveness of subject curriculum to individual needs, interests and progress 

· Awareness and application of learning skills developed in other curriculum areas
	
	· Information relating to transition between settings

· Teacher’s planning for individual needs

· Cross-curricular planning

· Statistical evidence of learners’ achievements

· Digital records of evidence

· Scrutiny of pupil’s work

	· To what extent is the progression of subject skills, knowledge and understanding ensured?

· Introduction of subject skills, knowledge and understanding new to the learner

· Progress in lessons, over time and across a course planned and monitored

· Curriculum challenge and extension of existing subject skills, knowledge and understanding, identified through formative assessment.
	
	· Curriculum short, medium and long-term planning

· Evidence of retrospective planning

· Evidence of whole class planning and planning for the individual

· Pupil self-evaluation



	· How successfully does the curriculum entitle all learners to discover their creative potential through access to a full range of experiences?

· Matrix of national curriculum, examination and other course requirements coverage

· Entitlement to gallery visits and artists in residence

· Learners’ entitlement to choice of art, craft, design & opportunities to pursue in 2D, 3D or digital media.
	
	· Schemes of work

· Portfolios

· Development planning 

	· How wide are the choices provided for teachers and learners within the curriculum and through enrichment?

· Enrichment through residential experiences and out of hours initiatives

· Teachers’ interpretation of QCA, LEA, developmental SOW, ensured to meet requirements

· Preparation for learners’ personal and professional development in the subject beyond school.  Impact of teachers’ personal and professional development within school.
	
	· Curriculum planning

· Schemes of work

· Individual teacher planning

· CPD teacher records

· Records of learners’ achievements within and beyond school 

	· To what extent does the curriculum capitalise on the needs and interests  of learners, expertise of staff, local and national resources?

· Specific strengths of staff and their application

· Needs, interests and insights of learners and their application

· Local distinctiveness of curriculum resources and use of national resources.

	
	· Evidence of teacher’s own work as an artist/craftsperson/designer

· Individual teacher planning

· Portfolios

· Subject content of curriculum

	ON THE BASIS OF YOUR EVALUATION, THE ART & DESIGN CURRICULUM & OTHER ACTIVITIES ARE:
	Outstanding
	Good
	Satisfactory
	Inadequate


	CARE, GUIDANCE AND SUPPORT IN ART & DESIGN
	What do you think?    How do you know?    What is the evidence?
	POSSIBLE SOURCES OF EVIDENCE

	· What is the quality of advice and guidance to learners about expectations & choices in art & design?

· School programmes

· Examination courses

· Extension & enrichment
	
	· Subject pages for school prospectus

· Annotated displays of work by pupils on different courses

· Use of pupil talks



	· How does the subject support the needs of different groups of pupils?

· Boys/girls, gifted & talented pupils

· Pupils with physical disabilities

· Pupils with learning difficulties

· Pupils with behavioural problems

· Pupils with English as an additional language, pupils from minority ethnic groups, new arrivals
	
	· Differentiated teaching materials

· Intervention of learning support services

· Use made of learners’ self-evaluations



	· How effectively have child protection issues related to every child matters been addressed?

· Health & safety risk assessments

· Child protection requirements

· Personal health awareness through the subject
	
	· Health & safety audit

· Guidance given to visiting artists

· Use of views by individual pupils about subject 

· Lesson observation: methods of making health & safety focus

	· How does the subject ensure that all groups and individuals have an equal opportunity to enjoy and achieve, make a positive contribution, develop economic well being?

· Behaviour management

· Monitoring of participation in optional courses and activities

· Planning for development of self-confidence, initiative, team working skills
	
	· Use made of lesson observations

· Use of pupil interviews/surveys

· Strategies to record course take-up/activity participation

	· What is the quality of support given to learners about opportunities in art & design out of school?

· Vocational opportunities

· Gallery exhibitions/workshops

· Local resources to visit independently
	
	· Information about art colleges and courses

· Use of visiting speakers

· Subject guidance given about related careers

	ON THE BASIS OF YOUR EVALUATION, CARE, GUIDANCE & SUPPORT IN ART & DESIGN ARE:
	Outstanding
	Good
	Satisfactory
	Inadequate


	LEADERSHIP AND MANAGEMENT IN 

ART & DESIGN
	What do you think? How do you know? What is the evidence?
	POSSIBLE SOURCES OF EVIDENCE

	· What is the curricular vision for the subject?

· Direction and unique vision energising subject development

· Relationship between subject and whole school priorities for improvement

· Methods of formulating, developing and sharing the vision


	
	· Subject development plan

· Records of subject meetings

· Records of line management meetings

· Subject policy guidance/ handbook

· School publications referencing the subject

	· How effectively is curriculum development managed?

· Use of CPD, professional associations, leading schools

· Management of resources

· Long, medium and short term curriculum 

· planning methodology.


	
	· Teacher CPD records

· Subject development plan

· Records of teacher roles/ responsibilities  within subject

· Membership of/ contribution to subject associations

	· What is the capacity for subject improvement?

· Methods of self-review, peer review, SMT, LEA reviews used and evaluation of impact

· Response to Ofsted inspection findings

· Development planning process and effectiveness


	
	· Records of reviews/analyses of achievements and results

· Internal/external moderation of work

· Subject planning records

· Performance Management

	· How effectively are people managed?

· Management of learners

· Effectiveness of professional relationships in school within teaching and support team, SMT, governors

· Artists, gallery educators, other outside agencies


	
	· Job descriptions and staffing structures

· Records of subject meetings

· Governors’ minutes/meetings

· Line management records

	· How effectively is performance managed?

· Data management: performance of learners

· Quality assurance of teaching

· Performance of subject leadership


	
	· Records of analyses of learners’ achievement

· Records of lesson observation and work scrutiny within subject and across school

· Records of line management

	ON THE BASIS OF YOUR EVALUATION, LEADERSHIP AND MANAGEMENT IN ART & DESIGN ARE:
	Outstanding
	Good
	Satisfactory
	Inadequate


	MAKING JUDGEMENTS
	Circle judgements below using your self-evaluation as your source of evidence

	ACHIEVEMENT & STANDARDS


	       Outstanding
	          Good
	     Satisfactory
	   Inadequate

	PERSONAL DEVELOPMENT & WELL-BEING


	Outstanding
	Good
	Satisfactory
	Inadequate

	QUALITY OF SUBJECT PROVISION

(teaching & learning, curriculum, care, guidance & support)
	Outstanding
	Good
	Satisfactory
	Inadequate

	SUBJECT LEADERSHIP & MANAGEMENT
	Outstanding
	Good
	Satisfactory
	Inadequate

	OVERALL EFFECTIVENESS
	Outstanding
	Good
	Satisfactory
	Inadequate


	KEY STRENGTHS FOR DISSEMINATION

Use your summary of judgements with your evaluation of distinctive successes to identify strengths to share in school and beyond
	


	KEY PRIORITIES FOR IMPROVEMENT

Use your summary of judgements to order your priorities

Identify between 3 and 5 manageable targets for improvement


	Use your self-evaluation to identify specific aspects for development

Add improvement indicators, milestones, resources required including personnel


Review Meetings: (Record key dates/ improvement partners within school, other institutions, local authority, national sources of challenge & support used)
MAIN CHARACTERISTICS OF SUBJECT PROVISION


Whole school and historical context influencing subject provision, Subject entitlement, curriculum organisation, timetable allocation, group size and organisation, key resources


























DISTINCTIVE SUCCESSES OF ART & DESIGN AT THE SCHOOL


‘Artsmark’ award, ‘Artworks’ achievements, Specialist School designation  Gallery partnerships, Artist collaboration, Community art projects, contribution to Local Authority, public exhibitions and events
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